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Literacy in the Elementary Grades
In this course, prospective elementary teachers continue their exploration of key theories and methods for teaching literacy, with an emphasis on the intermediate grades. They focus on reading comprehension, vocabulary development, writing instruction, literacy across the content areas, and the use of technology to develop a breadth of pedagogical knowledge. Particular attention is given to developing expertise in differentiated instructional planning that meets a diverse range of learners, including English Language Learners, those with learning disabilities, struggling readers, and advanced students. Pre-requisites: Read 399.
Our Objectives

Through participating in this course, you will be able to demonstrate through writing, discussion, and teaching that you:

1. Understand the theories, research and contemporary policies that inform literacy instruction in elementary classrooms
2. Apply the 5-pillars of literacy instruction, with particular emphasis on systematic teaching methods in the areas of fluency, vocabulary and comprehension instruction

3. Understand key research and practices that inform reading comprehension and elementary writing instruction

4. Develop a sound repertoire of literacy teaching skills that support independent and small-group literacy instruction; strategy-based instruction; and supporting struggling readers and writers
5. Tailor instructional planning to meet a diverse range of literacy learning needs within a class, including English Language Learners (ELLs), those with learning disabilities, struggling readers, and advanced students

6. Design lesson plans that effectively integrate content area literacy strategies across the disciplines

7. Gain familiarity with National Core Content Standards for upper elementary students

8. Understand the role that technology plays in supporting literacy instruction in today’s classrooms


THE TOOLS WE WLL USE TO MEET THESE PROMISES

Throughout this course, we will use the following resources to meet the objectives of this course:

· Each other

· Observations

· Video clips

· Internet resources

· Current events discussed in the news or in schools

· Reading material that may be distributed in class or on blackboard (Bb).

· 2010 Common Core Standards (http://www.corestandards.org/the-standards/english-language-arts-standards)
Required Course Texts 

Dudley-Marling, C., & Paugh, P. (2009). A classroom teacher's guide to struggling writers: How to provide differentiated support and ongoing assessment. Portsmouth, NH: Heinemann.

Harvey, S., & Goudvis, A. (2007). Strategies that work: Teaching comprehension for understanding and engagement (2nd ed.). Portland, ME: Stenhouse.

Stead, R. (2009). When you reach me. New York: Wendy Lamb Books.
COURSE SCHEDULE

Week 1, 1/22

Introduction to Course; Syllabus Review
Week 2, 1/29

Literacy History/Policy and Processes in today’s times




Reading:
Teale, Paciga, Hoffman, 2007 (BB)

Turner (BB)
McLaughlin & Overturf, 2012 (BB)
Week 3, 2/5

Fluency and Vocabulary



Reading:
Temple, Ogle, Crawford, & Freppon, 2008 (BB)






Frey, Fisher, Lapp 2009 (BB)
Graves et al., 2011 (to page 39; stop at History section (BB)

Week 4, 2/12

Reading Comprehension



Reading: 
Harvey & Goudvis, Chapters 1-3






Frey, Fisher, & Berkin, 2008 (BB)
Week 5, 2/19

Reading for Meaning



Reading: 
Harvey & Goudvis, Chapter 4-5






Frey, Fisher, & Berkin, 2008 (BB)
Week 6, 2/26

Harvey/Goudvis Group Presentations

Assignment:
Group Presentations Due

Week 7, 3/5

Teaching Writing in Elementary Classrooms



Reading:
Dudley-Marling & Paugh, pp. 1-48

Week 8, 3/19 
A Genre Approach to Writing Instruction



Reading:
Dudley-Marling & Paugh, pp. 49-87




Assignment:  Mid-semester Quiz
Week 9, 3/26
Content Area Literacy Instruction; Reading/Writing Connections
Reading:
Revisit Frey, Fisher, & Berkin (Week 5 reading)
Cummins, 2013 (BB)
Alverman et al. (BB)
Week 10, 4/2
Assessment and Planning that Supports Meaningful reading and writing




Reading:
Dudley-Marling & Paugh, pp. 89-133
  




Roskos & Neuman, 2012 (BB)




Week 11, 4/9
Fostering Literacy Rich Classrooms



Reading: 
Davilla & Patrick, 2010 (BB)





Serafini, 2011 (BB)
Week 12, 4/16

Technology and Literacy




Reading: 
Karchmer-Klein and Shinas, 2012 (BB)





TBA
Week 13, 4/23

Dis/abilities and Struggling Readers



Reading: 
Schnorr, 2011 (BB)






Compton-Lilly, 2008 (BB)
Week 14, 4/30

Class Book Club



Reading:
Complete Stead book

EXAMINATION
TBA
PERIOD, TBA
Due: 

Content Area Literacy Lesson Planning Due

COURSE NORMS

In order to meet our objectives, we need to be on the same page.  Below, I offer norms that we can establish so that we all have a clear understanding of what is expected of us and what we can do to achieve a meaningful learner community.

Attendance/Tardiness

Attendance is required and your oral participation is expected. Your engagement and participation in the conversation is not only critical to your own learning but also for that of your classmates. A sign-in sheet is used to track your attendance and punctuality. Please ensure that you have signed in, noting lateness if necessary. You should approach our course with professionalism, arriving punctually and participating regularly in our learner community. Further explanation of how these factors impact how you are assessed can be found on page 6.

Communication With Professor

E-mail is the best form of communication for me. If for any reason you need to contact me, please send an e-mail and I will respond within 24 hours. 

Blackboard E-mail

I will communicate with the class primarily through e-mail. Announcements will be made via your Blackboard email address. If you would like to use a different e-mail address, please change your Blackboard preferences.

Cell Phones and Laptops

Cell phones should be turned off for the duration of the class. Text messaging and/or leaving the class to use your cell phone is disruptive to others and can be perceived as an expression of lack of interest in what others have to say. Laptops are encouraged and having access to the Internet often enhances our group discussions. With that said, it is assumed that you are using your laptop for the purposes of our course and are asked to refrain from personal use (such as social networking or shopping) during class time, as this can be distracting to others.

Assignment Deadlines

All written assignments are due on the specified date at the beginning of the class session.  Exceptions will be made only with a note from your doctor or counselor/adviser. Late papers will automatically be reduced by 1/3 of a grade for each day that the assignment is late (e.g., from an A to an A-). In order to receive a passing grade for this course, all assignments must be completed. In many cases, I will allow you to email me your assignments on the day that they are due. Please save your document in Microsoft Word format and name the document with your last name followed by.doc.  For example, my assignment would be: Spencer.doc. Always keep a back-up copy and confirm that I’ve received your email.
Academic Honesty

You are expected to be academically honest in all of your assigned work. Academic honesty is based on the principle that academic work be represented truthfully and accurately as to the source on which you have drawn your written work. Academic dishonesty is knowingly violating this principle. Academic dishonesty includes submission of papers, assignments, or lesson plans prepared in part or in entirety by others; use of sources not adequately identified (including online sources), whether in quotation or paraphrasing; or assisting others in plagiarism or deception.

Current Events

Staying up-to-date with current local and national events in literacy is a critical aspect of being an effective teacher. Please sign-up to receive news and information about key issues in literacy at www.readingrockets.org. All Reading Rockets publications are available at no cost. Sign up for the “Daily Blast.”  Periodically, we will discuss relevant articles and students will be encouraged to raise ideas and issues presented in current events in both our class meetings and on our Blackboard site.

Course Readings and Assignments

All readings are to be completed prior to class. All readings beyond the two main texts will be uploaded to our course Blackboard site and noted (BB). Your participation in weekly assignments offers an important contribution to our course discussions and does contribute toward your overall grade in the course. When an assignment involves focus questions, the expectation is that you have reflected on the various issues presented and intend to discuss these ideas with your classmates.

ASSESSMENT

Attendance/Participation

Your attendance and active participation in each class session is expected. You are expected to arrive on time to each session and attend on a weekly basis. If you must be absent due to illness or an emergency, please notify me prior to class. If you are significantly tardy, leave class excessively, or depart notably early, it will be noted in the same manner as an absence. Excessive tardiness or more than one unexcused absence will result in the lowering of your final grade by 1/3 (e.g., from an A to an A-) for each class session that is missed. Please note that all written assignments must be turned in at the beginning of class. 

Worth: 25% of total grade

Literacy Strategy Presentation (based on the work of Harvey & Goudvis)

In a group, you and your classmates will be responsible for presenting one 10-15 minute presentation on a reading comprehension strategy. In participating in this assignment, you will be able to distinguish between the major areas of reading comprehension and  develop expertise in one particular area. These topics are based on our course text and include: Monitoring Comprehension, Background Knowledge Development, Questioning While Reading, Inferring, Visualizing, Determining Importance, and Summarizing/ Synthesizing. Your presentation will provide:

· Define the strategy.  Articulate the research and teaching principles behind effective use of this strategy. Articulate why this is an effective teaching tool. Harvey & Goudvis will function as your primary resource.  However, you should site at least one other research article or professional resource that addresses your topic. In defining the topic, use resources such as charts, power points, examples of children’s work, video clips, and/or other resources that aid in defining the strategy beyond simply “talking at” your audience. Identify specific parallels between your strategy and the common core standards. You should also situate the topic within broader conversations that have occurred in our class.

· A demonstration of how this strategy could be taught.  Identify and convey specific actions for how this strategy could be taught. Your demonstration should include a range of active learning strategies and should be approached as if it were to be used in a diverse classroom setting. *You are not to “cover” the chapter; rather you are to teach others your strategy. Provide examples of teaching and learning resources that could be used to teach or support children’s learning in this particular area. For example, are there specific charts, diagrams, writing routines, that aid in using this strategy? 
· Please provide your classmates with an information-sheet that summarizes key information appropriate to your topic.

Due: 2/26
Worth: 15% of total grade

Content Area Literacy Lesson Planning (Individual or in Pair)

For this assignment, you will be expected to develop two content area literacy lesson plans that could be used in a New Jersey classroom, based on a topic of your choosing. The focus of the assignment is to think deeply about how you would design and teach a lesson involving literacy instruction in the content areas. The lessons must be interrelated (all of the same “content topic”) or discipline (e.g., Science, Social Studies, etc.), however, how you design that is of your choosing. They should also exhibit and teach writing and reading strategies learned in our course. Each lesson should address a grade-specific standard in any one of the CCSS/ELA strands. Your lesson plans must be accompanied by appropriate materials and sample texts that would be used to teach the designated content. The lesson plan should explicitly state how you will modify insturciton to support ELLs and struggling readers. Your reflection of each lesson plan will explicitly link how course content informs the lesson’s design. 

Specific criteria for lesson planning and grading will be given out with the assignment in class. Your lesson plans will be evaluated based on their quality and the extent to which you use the course readings, topics, and discussions to inform your planning process.

Due: 4/30-Exam Date

Worth: 25% of total grade

Book Club Participation

 On 4/30, we will have book clubs. Book clubs offer students and teachers a shared experience with the same text. The primary goal of any book club is to increase the enjoyment of reading, with the secondary hope that reading comprehension will improve. In this case, our book club experience is two-fold. First, you will have the opportunity to experience first-hand a pedagogical practice that supports meaning-based experiences with literature in classrooms. Second, our book clubs will provide you with an opportunity to critically examine and discuss children’s literature with your colleagues. On our book club day, students will participate in a group conversation around this text.  Please arrive to class prepared to discuss the book at length. Prior to this session, be sure to be an “active reader,” Take notes, post-it your thinking, and delve deeply into the content of your book.  We will also be using our book club texts to explore many of the literacy strategies that we have discussed in the classroom.

Due: 4/9 and 4/30
Worth: 10%

Mid-semester Quiz 
The mid-semester quiz provides a chance for you to think deeply about key concepts and theories seminal to teaching literacy in elementary classrooms. For this assignment, you will explore four or five questions that ask you to explain (in a short paragraph or two) key terms or concepts that have been discussed at length in class or in our readings. You will share your thinking, considering how these key themes and theories impact teaching in today’s schools. 
Due: 3/19
Worth: 25%
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“O.K., here Lam in the fourth grade, but is that

really what I want to be doing with my

life?”




WHAT IT MEANS TO EXCEL IN THIS COURSE
I use both qualitative and quantitative indicators to assess your ability and I enthusiastically share these tools with you so that the grading process is transparent. For each assignment, you will receive a rubric that outlines the expectations for the assignment and how your work will be assessed. 

The following scale is used to determine your grades for this course:

Grading Scale (by percent)

A 
93-100 
B 
83-86 

C 
73-76

D
63-66

A- 90-92 

B-
80-82

C- 
70-72

D-
60-62

B+ 
87-89 

C+ 
77-79

D +
67-69

F
0-59

In addition, to excel in this course, your work and your participation in our class discussions are CONSISTENTLY based on the following:

· You attend every session, arriving on time, and remaining for the entire session. You honor professional conduct, leaving cell phones off and away, reserving web browsing for before and after class

· You have completed all assignments prior to attending class and you are prepared to discuss, critique, and expand on the ideas presented. You read actively, taking notes and jotting down questions to share with the group

· You participate in our conversations—both in the whole group and in smaller sub-groups—speaking up, and committing yourself to the academic charge of expressing your beliefs and ideas. When we speak to each other, you do not just speak to me. Rather, you speak to the group and you are not afraid to question us, in a respectful but inquiry-based manner

· You read, write, and speak using a critical lens—using course readings and discussions to frame the ways that you are grappling a question or problem. In short, you think critically by using specific examples to justify, defend, compare, contrast, and connect ideas across course discussions, readings, and assignments
· You look at any situation from multiple perspectives—the teacher, the child, the families, the broader context

· You examine the sources of your assumptions—about teaching and children— considering how these beliefs might be influencing your particular conclusions 

· You write using academic and professional language, format, and voice.  You revise and edit your work and you use colleagues to further clarify your academic purpose. If writing poses a difficulty for you, you seek out the support of the writing center, friends, and me[image: image2.png]



This course meets or contributes to meeting the following MSU Institutional Standards for Initial Teacher Certification:





1a, 1b, 2, 3b, 3d, 3e, 3f, 4, 5, 6, 9, 10, 11, 12a, 12b, 12d, 12e, 12f, 12g, 12h, 12i, 12j, 12k





Montclair State University’s Institutional Standards directly inform and shape this course and can be found at: http://cehs.montclair.edu/ncate/inststand_initial.shtml  
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