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The School District of Philadelphia strives for children across the city to have welcoming and
supportive schools with enriching and well-rounded experiences. You, our School Leaders,
Teachers, and Non-Teaching Professional Employees, possess the potential to make this a
reality. Foundational to achieving these guardrails is the ability to capture the quality of practice
occurring throughout the District, to celebrate accomplishments and to identify areas and
opportunities for growth. Educator Effectiveness and Evaluation serves this purpose.

Educator Effectiveness and Evaluation captures the great work educators are doing on a daily
basis. Across the District, educators work tirelessly to ensure students not only grow intellectually
but also build strong character to meet both current and future challenges.

Educator Effectiveness and Evaluation also identifies opportunities for growth. As professionals,
educators are expected to constantly refine their craft. Evaluation helps build a roadmap for
professional growth; providing insight into the paths that should be taken to ensure that we, as a
District, are able to meet the diverse needs of our students.

If implemented with this in mind, celebrating our accomplishments and acknowledging our areas
for improvement, evaluation can serve as a powerful tool to help us fulfill our potential as a District.
In line with this, the Evaluation Team asks that all educators apply the following practices to each
evaluation system:

= Understand the policies and processes

= Prepare for and fully participate in each measure

= Gather data, artifacts, and evidence to support performance

In return, the Education Effectiveness and Evaluation Team strives to live up to these guiding
principles and help actualize this potential by committing to:

= Provide timely support to aid the implementation of the evaluation system

= Create evaluation policies that align with state mandates, union contracts, and existing
District processes and practices that educators are being asked and supported to engage in

= Strive for constant improvement to better serve educators through professional and
personal growth

The Evaluation Team looks forward to working with you throughout this and
every school year as we strive towards providing a great school, close to every
child in Philadelphia.



While evaluation is not new to Philadelphia or education in general, the means by which educators are evaluated
has changed in recent years. In 2012, the Pennsylvania legislature passed Act 82, which enacted into law new
evaluation systems for Principals, Assistant Principals, Teachers, and Non- Teaching Professional Employees
(NTPEs). These systems are collectively referred to as the Educator Effectiveness System. The new evaluation
systems moved beyond solely relying on classroom observations to gauge an educator’s effectiveness by
introducing measures of student achievement. In 2020, these systems were reimaged through Act 13 and
implemented in the 2021-2022 school year.

For Principals, Assistant Principals and Teachers, their evaluation systems will be comprised of 70-100% formal
observation and 30-10% student achievement, respectively. While NTPE evaluation systems will be comprised
of 90-100% observation measures and with the remaining percentage attributed to student achievement, if
applicable. As required by the Pennsylvania Department of Education, the School District compiles and
publishes yearly aggregate data relating to overall evaluation rating for school leaders, teachers, and non-
teaching professional employees. ESSA data is also published yearly. To access this data, please use the
following link: futurereadypa.org.

An in-depth look at each educator’s evaluation system can be found in the following chapters of this handbook.

2016-2017 was the first school year in which all measures of each evaluation system were implemented. The
Pennsylvania Department of Education staggered the rollout of these measures to afford districts throughout
the Commonwealth time to plan and implement each measure with fidelity. So, before we look ahead, it is
important that we look back at where we have been, then where we are at.
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With all the measures implemented, it is our goal to begin improving the policies and processes that undergird
the measures and build capacity so the evaluation system better meets the needs of the District. The intended
purpose of this handbook is to guide both Observers and Observees in understanding the policies, practices
and purpose behind the implementation of each measure as it pertains to Principal, Assistant Principal, Teacher,
and Non-Teaching Professional Employee evaluation systems.
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EVALUATION WINDOWS

August 29, 2022 — June 14, 2023

August 29, 2022 — June 14, 2023

August 29, 2022 — January 10, 2023

January 23, 2023 — January 31, 2023

January 17, 2023 — May 23, 2023

June 7, 2023 — June 14, 2023

Aug 23 - Sep 6

Aug 23 - Oct 25

Aug 29
Aug 29 - Jan 10

Oct 20

Oct 25

Dec 27 - Jan 2
Jan 10

Jan 23 - 31

FALL

2021-2022 MMS Rating Letter Conferences should be scheduled by September 6, 2022
- Principals must have conferences with teachers/NTPEs who received 1st or 2nd NI

SPM (and IEP Goals): WINDOW FOR SPM and IEP GOALS SELECTION
- SPM (and IEP Goals Progress) should be selected and submitted in Cornerstone for
Principals to review and approve

OBS: Informal Observation and Danielson Walkthrough windows open for Teachers/NTPEs
OBS: FALL FORMAL OBSERVATION WINDOW

PDP: Teachers and Eligible NTPEs (i.e. Counselors, Nurses) should have PDP forms
completed and uploaded to Cornerstone

SPM (and IEP Goals) Deadline: SPM (and IEP Goals Progress) Goal Selection due in
Cornerstone

WINTER BREAK

OBS Deadline: Principal/AP Submits Fall Formal Observations Scores and Feedback

MMS: Principals/APs Review and Release Mid-Year MMS Reports for non-tenured (or TPE)
Teachers and non-tenured NTPEs

SPRING (Teacher & NTPE)

Jan 10 - Feb 14
Jan 17 - May 23
Jan 13
April 3-7

April 17 - May 15
May 15
May 15
May 23

June 7 - June 14

June 14
June 14

SPM (and IEP): SPM and IEP Goals Progress Mid-year Review Window
OBS: SPRING FORMAL OBSERVATION WINDOW

PDP Deadline: Mid-year review for Professional Development Plans
SPRING BREAK

SPM (and IEP): SPM and IEP Goals Progress Final Reflection and Self-Rating Window

PDP Deadline: End-of-year review for Professional Development Plans

SPM (and IEP) Deadline: SPM and IEP Goals Progress Final Reflection and Self-Rating Due
in Cornerstone

OBS Deadline: SPRING FORMAL window closes for Teachers/NTPEs

MMS: Review and Release End-of-Year MMS Reports for Teachers and NTPEs

Last Day for Teachers and NTPEs

OBS: Danielson Walkthrough and Informals windows close for Teachers and NTPEs



View the link below access the 2022-2023 Educator Effectiveness Resources

(INCLUDING THE MOST UPDATED CALENDAR FOR REVISED DEADLINES):

https://docs.google.com/spreadsheets/d/1INFVh6iqVU2EviThN88uJI2405bEAhUQ8d8tCtPwdqO0/edit?usp=sharing



New Weights (%s) for
Measures on MMS
reports

Observation weight is
increased to range from 70-
90% (depending of
applicable measures).

Building Level Data
(formerly SPP) weight is
reduced from 15-20% to
10%; Building Level Data
will never exceed 10%.

TPE, or non-tenured,
teachers are 100%
observation during
their first three (3)
years of employment.
Temporary professional
employees (TPE) will not
have any student
performance measures
included in their Multiple
Measure Summary (MMS)
report. Their ratings will be
100% observation.

The window of time for
implications of
receiving 2nd NI has
been revised from 10
years to 4 years.
Originally, an employee
received a 2nd Needs
Improvement MMS rating
within 10 years of their 1st
NI, the employee would be
placed in Peer Assistance
Review (PAR) or on
grounds for dismissal (TPE
teachers).

The window of time is now
4 years.

Click HERE to review Act
13 in its entirety.

Overview: Act 13

What is Act 137

Introduction Act 13 of 2020 (Act 13) was signed into law by Governor Tom Wolf on
March 27, 2020 and revises the Act 82 Educator Effectiveness process used to
evaluate professional employees in PreK-12 education across Pennsylvania
beginning in the 2021-2022 school year. The revised rating system affects
classroom teachers, non-teaching professional employees, and principals, as
defined in Act 13:

+ Classroom teachers are defined as professional employees or temporary
professional employees who provide direct instruction to students related
to a specific subject or grade level.

* Non-teaching professional employees are defined as professional
employees or temporary professional employees who are education
specialists or provide services and are not classroom teachers.

+  Principals are defined as principals, assistant or vice principals, and
directors of career and technical education.

NOTE: Supervisors of special education (non-teaching professionals under Act 82)
are considered principals for the purposes of Act 13.

In accordance with the legislation, the Pennsylvania Department of Education
(PDE) conducted research and collaboration to update the rubrics in consultation
with a stakeholder group comprised of education experts, parents of school-age
children enrolled in a public school, teachers, and administrators. On March 27,
2021, the following Educator Effectiveness revisions were published in the PA
Bulletin:

+ Domains for the evaluation of observation and practice measures

* Regulations addressing teacher-specific and LEA selected measures

* Regulations addressing principal performance goals

* Building level data calculations

+  Rating forms for impacted professional employees, including an interim
rating option for a professional employee who received an unsatisfactory
rating on the annual evaluation

A few of the most significant changes coming are the following:
* New Percentages for Multiple Measure Summary (MMS) reports.

* TPE, or non-tenured, teachers are 100% observation during their
first three (3) years of employment.

*  The window of time for implications of 2nd Needs Improvement
(NI) has been revised from 10 years to 4 years.

* Principals, NTPE leaders, TPEs and NTPEs are required to
complete Act 13 professional development.


https://www.legis.state.pa.us/cfdocs/legis/li/uconsCheck.cfm?yr=2020&sessInd=0&act=13

Please consult the PGS
Manual for additional
information regarding:

» Peer Assistance and
Review (PAR)

» Special Observation
Status (SOS)

» Professional
Development Plan (PDP)

PGS Manual:

https://drive.google.com/file
/d/1xDunQnJ9gQoKayPKIT
AGCAIbaGuciQGb/view?us

p=sharing

Note: All Informal
Observations and
Walkthroughs completed
for teachers will be purged
(deleted) before the start of
the following school year.

Pre-K Teachers: Pre-K
teachers do not participate
in the PAR program
regardless of their
effectiveness rating.

What is Teacher Observation?

Teacher observations provide effective and
constructive feedback in regards to an
educator’s strengths and weaknesses, and help
to identify opportunities for improvement for
classroom environment, student engagement,
and instructional  techniques.  Teacher
observation and practice is conducted using the
School District of Philadelphia’s Modified
Danielson Framework for Teaching (see
Appendix A for full rubric). Teaching skills and
competencies are divided into four Domains of
the framework: Planning & Preparation, The
Classroom Environment, Instruction, and

Teacher Observation

Domain I: Planning & Preparation >

1c. Setting Instructional Outcomes
1e. Designing Coherent Instruction

Domain II: The Classroom Environment >

2b. Establishing a Culture for Learning
2c¢. Managing Classroom Procedures
2d. Managing Student Behavior

Domain lII: Instruction >

3a. Communicating with Students

3b. Using Questioning & Discussion
Techniques

3c¢. Engaging Students in Leaming

Professional Responsibilities. Docrialn IV: Profassional Respons‘_bimies>

These four Domains contain components of
clearly defined teaching skills, critical attributes
of teaching, and examples of how these skills
are effectively executed. Evaluators use this rubric to observe teacher practice,
assign numerical scores of performance, and provide relevant written feedback.

4a. Reflecting on Teaching
4c. Communicating with Families

Who is Formally Observed?

The School District implements a differentiated supervision model. This means that
the number of formal observations a teacher receives is predicated on their years of
service (Professional Growth System Status or PGS Status).

The following table shows how many formal observations are required for each
teacher type, and during which observation window.

Teach Groups Fall Spring
Temporary 15t Year -- 1*
Professional 2nd and 3 Year
Employee (TPE), 1 1
or Non-Tenured
Tenured, Formal Observation 1 1
Professional Peer Assistance Review (PAR) - 1
Employee Professional Development Plan 0

(PDP)

Special Observation Status (SOS) - | 1

Pre-K Teachers: Pre-K teachers will receive one observation in the spring
regardless of their PGS status.

Nurse & Counselor Observations - Principals are also responsible for observing
the nurses and counselors in their building. If nurse or counselor serves multiple
schools, the Principal of the primary school assignment (“payroll” school) observes
them. See the NTPE handbook for more information on the nurse, counselor and
other non-teaching professional employees’ observation processes.


https://drive.google.com/file/d/1xDunQnJ9qQoKayPkITAGCAlbaGuciQGb/view?usp=sharing
https://drive.google.com/file/d/1xDunQnJ9qQoKayPkITAGCAlbaGuciQGb/view?usp=sharing
https://drive.google.com/file/d/1xDunQnJ9qQoKayPkITAGCAlbaGuciQGb/view?usp=sharing
https://drive.google.com/file/d/1xDunQnJ9qQoKayPkITAGCAlbaGuciQGb/view?usp=sharing

Teacher Observation
Exceptions: There are
some extenuating
circumstances in which a
teacher is unable to be
observed (i.e. sabbatical,
maternity leave), but that
teacher remains on the
Principal’s observation
caseload.

Principals can identify
these teachers as ineligible
for observations in
Cornerstone, to indicate
whether any remaining
educators cannot be
observed, and for what
reason.

There are NO Default
Scores: If a formal
observation is not
completed, the
teacher will receive a
Not Rated score for
their Formal
Observation and
overall Effectiveness
rating (on their MMS
report). Observation
data must be available
for teachers to receive
an Effectiveness
rating.

PAR Teachers: Teachers in PAR will be observed during the last Spring semester
of the year-long PAR process. Teachers starting PAR in January will be observed in
the Fall.

Temporary Professional Employee: Non-Tenured (TPE) teachers receive one
observation in the Spring for their first year of teaching. Non-Tenured teachers
receive two observations (one in the Fall, one in the Spring) their second and third
years of teaching. Note: TPE Teachers are 100% observation.

Tenured Teachers: Tenured teachers, with 4 or more years of service with the
School District, are formally observed twice a year for the years that are a multiple
of 3 (i.e., observed in year 6, 9, 12, etc.). The years in between for a tenured teacher
are Professional Development Plan (PDP) years, unless there are other applicable
circumstances.

How do formal observations capture teaching practice?

When teachers are formally observed, they will receive a numerical score of 0, 1, 2,
or 3 on each of the 10 Danielson components. Component scores correspond with
performance levels ranging from Distinguished to Failing.

Component scores within the

same Domain are then averaged
together to create a Domain score.

An overall observation score is
calculated from a weighted B
average of the Domain scores, with
Domains | and IV accounting for
20% each, and Domains Il and Il
accounting for 30% each. All
observation scores are averaged P
across the rating period to produce “ %
one observation score to be Domain 4

factored into the teacher’s

Effectiveness Rating.

Observation scores and ratings are outlined below. Please note the next steps for
teachers receiving Needs Improvement or Failing observation scores, as
additional actions may need to be taken. For an in-depth look at these policies,
consult page 12.

Overall Observation Score, Performance Levels, and Implications

Additional Formal Deveiop school-level action
Observations required " w‘m-

within same rating period



Adding Artifacts: All
educators can add artifacts to
an observation in Cornerstone
similar to how they would
upload attachments to an
email. When you access your
observations in your Action
Iltems, you will click the drop-
down menu from Options and
will choose “Attachments”.

The Danielson Framework
for the School District of
Philadelphia: The Danielson
Framework actually has 22
components, but not all 22
components are utilized for
each type of observation.

For Formal Observations, an
abridged version of the
Danielson Framework is
employed, only listing 10 of the
22 components. Feedback on
these 10 components is
required of Observers for
teachers.

Similarly, Informal
Observations provide
feedback and numerical
scores (0 —3) on only 6
components, from Domain II:
The Classroom and Domain
1I: Instruction.

For the Danielson
Walkthrough, all 22
components of the Danielson
Framework are listed and
eligible for feedback.
However, all components do
not have to be commented on
(i.e. an Observer can provide
feedback on just 1 component
of the Danielson Framework
using the Walkthrough).

In-Depth Look: Teacher Observations

The School District of Philadelphia utilizes three types of
observations to capture teaching practice: Formal Observations,
Informal Observations, and the Danielson Walkthrough. Of the
three observation types, only Formal observation scores count
towards a teacher's Effectiveness rating. Teachers can be
formally observed by their Principal, Assistant Principal, or
Assistant Superintendent. Formal observations include both
numerical scores (0-3) and qualitative, written feedback on each of the 10
components pulled from the Danielson Framework. The Formal observation process
includes three steps: pre-observation conference, formal observation, and post-
observation conference.

What?

Observers should hold a Pre-Observation
Conference with the teacher, in which they discuss
an upcoming lesson (e.g., lesson objectives,
targeted behaviors. etc.

Prior to Formal Observation

FALL Observers will observe instructional lesson discussed
during the pre-observation conference. Principals will
take notes and collect evidence of teacher instruction

SPRING and student behaviors during the lesson.

Observers should hold a post-observation
conference with the teacher, in which they
discuss the lesson, Principal’s feedback,
supplemental evidence and artifacts

Following the Formal
Observation

Failing and Needs Improvement Observation Scores

For TPEs in Year 2 or 3 and Tenured teachers who receive a Needs Improvement
observation: Observers must share the observation in Cornerstone within 5 working days
and schedule a conference. Teachers may request PFT representation at the conference.
Together, an action plan is developed and monitored at the school level.

For TPEs in Year 2 or 3 and Tenured teachers who receive a Failing observation:
Observers must share the observation in Cornerstone within 5 working days; it is
recommended that together, the Observer and Observee, develop an action plan to be
monitored at the school level. Follow-up Formal Observations are required within the same
observation window (rating period); see more detail in next section.

10



Adding Artifacts: All
educators can add artifacts to
an observation in Cornerstone
similar to how they would
upload attachments to an
email. When you access your
observations in your Action
Items, you will click the drop-
down menu from Options and
will choose “Attachments”.

The Danielson Framework
for the School District of
Philadelphia: The Danielson
Framework actually has 22
components, but not all 22
components are utilized for
each type of observation.

For Formal Observations, an
abridged version of the
Danielson Framework is
employed, only listing 10 of the
22 components. Feedback on
these 10 components is
required of Observers for
teachers.

Similarly, Informal
Observations provide
feedback and numerical
scores (0 — 3) on only 6
components, from Domain II:
The Classroom and Domain
1I: Instruction.

For the Danielson
Walkthrough, all 22
components of the Danielson
Framework are listed and
eligible for feedback.
However, all components do
not have to be commented on
(i.e. an Observer can provide
feedback on just 1 component
of the Danielson Framework
using the Walkthrough if the
Observer wishes).

Post-observation
conferences cannot be
waived for or by TPEs.

= -
e

The pre-observation conference should be scheduled a minimum of 48 hours in
advance of the lesson.

Teachers will complete the Pre-Observation Conference form in Cornerstone. Your
Observer will launch the pre-observation form for you, and the form will appear as a
task in your Action Items.

During the Pre-Observation Conference, the observer(s) should refer to the 10
components of the Danielson Framework used for Formal Observations.

How? \‘

During the observation, Observers are taking notes and collecting evidence of
instruction and student behavior, particularly as it relates to Domain II: The Classroom
Environment and Domain IlI: Instruction. Evidence of performance in Domain I:
Planning and Preparation and Domain IV: Professional Responsibilities can be added
by the teacher as artifacts/attachments in Cornerstone, during the pre- and post-
conference and during discussion.

The Observer will enter scores and written feedback for all 10 observation
components in Cornerstone. Once you receive your completed formal observation,
you will be prompted in your Performance Tasks to review it.

Post-Observation
Conference

Teachers will also complete their Post-Observation form in Cornerstone after the
Formal Observation and refer to it during the Post-Observation conference. Teachers
can add additional artifacts at this time to inform their Observation rating.

During the Post-Observation conference, if the Observer and Observee agree that
the overall observation rating should be revised, the Observer has one opportunity to
make corrections. Once the Formal Observation is re-submitted to the teacher, it is
final.

REQUIREMENTS:

The requirement for a Post-observation conference cannot be waived for or by temporary
professional employees. If the observer waives the Post-observation conference for
extenuating reasons, the teacher cannot be rated Needs Improvement or Failing on the
respective observation. After two reasonable attempts will be made to conduct the post-
observation, the observation will be finalized in Cornerstone.

Informal Observation

Principals conduct Informal Observations to identify areas of focus in preparation for
formal observations or to identify instructional practices in areas of strength or
improvement. Feedback and numerical scores (0 — 3) are given on 6 components
from Domain II: The Classroom and Domain IlI: Instruction. The observations should
occur with enough time allotted between for teachers to incorporate feedback into
practice.

Danielson Walkthrough

A brief, targeted, non-scored practice used to gain insight into a teaching practice
and student performance. Principals, Assistant Principals and SBTLs (at the
Principal’s discretion) can enter feedback into Cornerstone based on any of the 22
components of Danielson. Again, this observation is completely unscored.

11



NOTE: All required
additional observations
must be completed within
the same rating period.
Since the rating period for
2" and 3 year non-
tenured (TPE) teachers is 5
months, all formal
observations must be
completed within the Fall
window or the Spring
window, based on when
the Failing observation
occurred.

PAR teachers: Tenured
teachers who were rated
Unsatisfactory the previous
school year are placed in
PAR to receive coaching
the following year; 15t year
teachers are automatically
placed in PAR.

Satisfactory Ratings: All
performance levels above
Unsatisfactory — Failing are
satisfactory ratings.
Therefore, a Needs
Improvement rating will be
identified as Satisfactory —
Needs Improvement.
Likewise, a Proficient rating
would be identified as
Satisfactory — Proficient.

An Unsatisfactory — Failing
observation rating is a 0.49
or below.

Observation windows, or
rating periods, differ
based on a teacher’'s PGS
status:
- TPE = semester-long
- Tenured = year-long

In-Depth Look: Failing and Needs Improvement Observations
Failing Observations:

Principals must give a teacher who receives a Failing (Unsatisfactory) observation
score a copy of the Failing (Unsatisfactory) observation no more than five (5) working
days after the observation was conducted. A Post-Observation Conference must be
scheduled with the teacher. Teachers may request PFT representation at this
conference. The principal will draft and document an action plan to direct the teacher’'s
improvement. The principal must create and monitor this plan at the school level. The
plan should contain the following:

> One, high-leverage area of focus that will have the biggest impact on student outcomes
> Specific strategies/tools to support improvement

» Clear criteria for what success will look like

> Times for follow up

Failing Observations: 2 + 1 Policy

Teachers who receive a Failing (Unsatisfactory) Formal Observation score are
required to be formally observed again with the same observation window. If the first
Formal Observation is Failing, a second Formal Observation is required and must be
completed by the principal. If the second Formal Observation is also Failing, a third
Formal Observation is required and must be completed by the Assistant
Superintendent. Follow-up observations are not required for teachers in PAR.
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Needs Improvement Formal Observations

The Principal must give a teacher who receives a Satisfactory - Needs Improvement
rating a copy of the Needs Improvement observation no more than five working days
after the observation was conducted. The principal will draft and document an action
plan to support the teacher’s improvement.

The principal creates and monitors this plan at the school level. The plan should
contain the following:

> One, high-leverage area of focus that will have the biggest impact on student outcomes
» Specific strategies/tools to support improvement

» Clear criteria for what success will look like

> Times for follow up

> A follow up observation should be scheduled

12



This school year and going
forward, Student
Performance Measures
(SPM) replace Student
Learning Objectives (SLO).

All teachers are eligible
to complete SPM. Unlike.
SLO, there is no n-count
(or number of) students as
an eligibility requirement.

Teachers who are at
multiple schools should
complete their SPM at their
payroll school.

Click below to access the
SPM Guiding Document.

Version: Published 8/2022

Student Performance Measure

What is Student Performance Measure?

The Student Performance Measure (SPM) is designed to facilitate active
participation in the evaluation process while aligning an identified student
challenge or need to related school-level objectives and/or SDP-level priorities,
encouraging instructional innovation based on latest research and trends, and
improving educator practice.

SPM replaces the former mechanisms for evaluating student growth on a school level:
Student Learning Objectives (SLO). The SLO process had a required a complex
template with a rigid structure focused solely on assessment data. The SPM is a more
flexible and collaborative process, using a streamlined template provided by PDE.
With SPM, there is a more qualitative focus that emphasizes the development of the
teacher, as well as the student, through connecting the Danielson Framework for
Teaching to the teacher's SPM goal.

Who completes Student Performance Measure?
SPM is required as part of the evaluation of educator effectiveness for the following
professional employees (with the exception of TPES):

= Professional employees serving as classroom teachers

= Provides direct instruction at least once a week

This includes Pre-K, Special Education, Arts and English as Second Language
(ESOL). As the first step of the SPM process, teachers will determine an SPM goal
for one (1) class or caseload by completing the following:

Part I: Goal Selection

Prior to the initial conference, the educator should reflect on student challenges/needs and drafta
plan of action, referencing the Framework for Observation and Practice to inform the response.

During the initial conference, the educator and the supervising administrator should review and
revise the draft, as appropriate, aligning the work to related school-level objectives and/or District-
level priorities.

During the initial conference, the educator and supervising administrator should agree upon the student performance

measure(s) and criteriafor delineating the four levels of student performance used to inform the educator rating. If using

multiple measures, the educator and supervising administrator should pre-determine the proportional significance (i.e.,
weighting) to be assigned to each measure.

The SPM Template should be completed, with the educator and supervising administrator providing
signatures, dates, and any comments in the Initial Conference and SPM Approval fields under.

Part II: Mid-Point Review

Prior to the mid-point review, the educator should complete the Mid-Point Reflection.

During the mid-pointreview, the educator and supervising administrator should examine initial evidence of
student performance and discuss progress, unanticipated barriers, and needed supports, revising the SPM
Template as appropriate and agreed upon by the educator and supervising administrator.

The educatorand supervising administrator will sign, date, and provide any comments in the Mid-Point

o
—
=

Review field.
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https://docs.google.com/document/d/1UE2Vj7wL1qLznmpv_Q-x5MreTyJ4kCnEr8eHedgi3Uk/edit#heading=h.gjdgxs

There are 3 parts to the
SPM process that will be 3
separate tasks in
Cornerstone:

Goal Selection
Mid-Point Review
End-of-Year Rating Review

Part lll: End-of-Year Rating Review

@ Prior to the end-of-year rating review, the educator should complete the Final Reflection.

During the end-of-year rating review, the educator and supervising administrator should examine final
evidence of student performance and discuss successes, unanticipated barriers, and any supports that might
have been useful to the educator, which shallbe used cumulatively to inform the Educator Rating.

The educator and supervising administrator should sign, date, and provide any comments in the End-
of-Year Rating Review field. The rating should be entered into the Educator Rating section, first by the

employee (self-rating) then by the supervisor (consenting rating) .

In-Depth Look: Student Performance Measure Goal Selection

Step 1: Identify a Collective Need

The Student Performance Measure aligns with the work teachers already do
throughout the school year and asks teachers to consider ways they can make a
difference in the classroom. The teacher begins by selecting a collective need among
their current students and may use the following prompts as guidance:

- One major way | would like to move my students forward this yearis...
- Some ongoing student initiatives at my school I could tap into are...
- Ithink | could improve the performance of my students in the area of...

Step 2: Provide Background and/or Evidence

After identifying a student need, the teacher provides some background or evidence
to explain why they need exists and its’ significant to student performance. Teachers
will detail what their response will be to help meet the student need, using context and
baseline data to provide background information about their students. The following
prompts can be used as guidance:

- Some really good reasons for choosing this student performance topic include...
- Based upon the data of my students this year, it's apparent that...
- As ook at the evidence, it's becoming clear that...

Step 3: Create Plan of Action

Once teachers have identified a student need/challenge and provided some context
for why it needs to be addressed, steps should be created to help students improve
in that area. Using the following prompts as guidance can assist teachers in
brainstorming the next steps they can make:

- The steps | can take to help improve student performance in the area I'm
considering include. ..

- Afew of the things | believe | can do to make a positive change in the output of
my students are...

Step 4: Define Levels of Performance

Part of the process of measuring success is setting the bar for yourself. In this step,
the teacher defines what it means to attain the student goal in terms of four levels of
performance: Failing, Needs Improvement, Proficient, and Distinguished. These
ratings provide context for how much students improve.
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A good first step is to define what it means for the teacher to be proficient in this goal
because any more (Distinguished) is over and above what you need, and anything
less (Failing or Needs Improvement) is not enough. Think about what the performance
of students and what has to happen for the teacher to be proficient. One of the two
prompts can help guide the teacher:

- | would consider myself proficient on this goal if my students’ performance...
- [ think | would be a success if my students showed...

Step 5: State Evidence and/or Artifacts

The last step in the process is to state the student performance evidence or artifacts
that will be used to measure the progress and effectiveness of a teacher’s response.
Prompts to help guide a teacher on completing this step include:

- Sources of evidence and/or artifacts that can corroborate the effectiveness of
my efforts to improve student performance this year include...
- The things that would serve as proof that | raised student performance are...

What is the Interval for Instruction?

Educator Effectiveness and Evaluation surveyed teachers at the close of the 2021-
2022 school year and a majority expressed a need for more stringent parameters
around the SPM regarding student eligibility. In response, it was decided to implement
an interval of instruction with attendance requirements for the SPM (and IEP goals
progress).

The SPM (and IEP Goals Progress) interval for instruction is October 26, 2022 to
April 17, 2023; these dates reflect the close of the SPM goal selection window and
the opening of the SPM final reflection and self-rating window.

The attendance requirement for students and teachers is 80%. With the interval of
instruction being 104 days, a student or teacher can have no more than 21 absences
during the interval. If a student 21 or more absences between October 26 and April
17, the student will no longer be eligible to be counted towards the SPM (or IEP
Goals Progress) goal. If a teacher has 21 or more absences between October 26
and April 17, the teacher will no longer be eligible to receive an SPM (or IEP Goals
Progress) final score.

NOTE: There is no n-count (or minimum number of students) required for SPM. A
student becoming ineligible for an SPM due to attendance would not invalidate the
SPM. On the contrary, the n-count for IEP Goals Progress is 8 students.

If a teacher falls below 8 students included in their IEP Goals Progress goal, the
teacher would no longer be eligible to complete the IEP Goals Progress.
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Teacher Specific Data
can be comprised of 1-3
measures:

- Student
Performance on
State
Assessments

- PVAAS (Growth)

- IEP Goals
Progress

Note: For PVAAS growth, a
teacher is required to have
3 years of composite
PVAAS data in order to get
an evaluation score in this
area. Due to the District not
conducting Roster
Verification or state testing
since 2018-2019, PVAAS
data will not be available for
any professional employee
this school year.

Moving forward, once testing
resumes to its normal cadence
the District will resume the
Roster Verification process.
Once three (3) consecutive
years of testing and Roster
Verification have been
completed, this data will be
used as a metric in a data-
available teachers’ educator
effectiveness rating.

It is also important to note that
growth and assessment data is
provided to the District by PDE
the School District does not
generate this data locally for
evaluation purposes.

Teacher-Specific Data

What is Teacher Specific Data?

Teacher-specific data is comprised of three separate measures: Student Performance
on State Assessments, IEP Goals Progress and PVAAS. One, two or three of these
measures can be attributed towards your Educator Effectiveness rating based on the
data that is available for a teacher. lllustrated below are the different ways Teacher
Specific Data can be broken down:

Act 13: Teacher Specific Data (Set %)
5% + 2.5% + 2.5% 5% + 5% 10%

= Student Performance on = 5% each (5%+5%) = 10%
State Assessments (2.5%)

= PVAAS (5.0%)

= |EP Goals Progress (2.5%)

Ex. 1: Student Performance on
State Assessments & IEP Goals

Ex. 1: Performance on State
Assessments only

Progress only
Ex. 2: [EP Goals Progress
Ex. 2: Student Performance on only
State Assessments & Student
Growth (PVAAS) only

In the absence of all three types of teacher specific data, the 10% will be allocated to LEA
Selected Measures.

Student Performance on Assessment is for any classroom teacher who has student
data that is applicable and attributable to them from a statewide assessment. For
educators who are considered Data Available Teachers, the Assessment Data
Conversion Scale will be used to indicate which 0-3 scale score a teacher will receive
depending on the percentage of proficient/advanced students they have. This
remains the same as it was in Act 82.

PVAAS (Growth): Any classroom teacher who has student data from statewide
assessments that are applicable and attributable to her will receive a PVAAS growth
score. The PVAAS (Growth) Data Conversion Scale, below, indicates 0-3 scale score
a teacher will receive based on the PVAAS Score for her applicable and attributable
students. This also remains unchanged from Act 82.

IEP Goals Progress: IEP Goals Progress is a measure of growth and student
performance for special education students as established in their Individualized
Education Program (IEP) plans by the IEP team. Regardless of certification area, all
classroom teachers will be accountable for student progress toward IEP Goals
Progress if their students have identified IEP Goals to which that teacher contributes
data used by the IEP team to monitor progress. If that data is used for monitoring the
progress of a group of students with similar academic or non-academic IEP goal skill
areas, then they can utilize the IEP Goals Progress measure.
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For Teacher-Specific
Reporting reflection
tools, please refer to the
following links:

Teacher-Specific Reporting
Reflection Tool

https://drive.google.com/file
/d/0B9Ec_ZzAlpkzSm1QR
XFGam9aeHM/view?usp=s
haring

Math Digging Deeper

https://drive.google.com/file
/d/0B24hSIBWYXrVM1NLN
VRAVINtZTA/view?usp=sh
aring

ELA Digging Deeper

https://drive.google.com/file
/d/0B24hSIBWY XrVcWRV

UO1uNDdmRHM/view?usp
=sharing

Science Digging Deeper

https://drive.google.com/file
/d/0B24hSIBWYXrvV3ZQV
FU3ZGRLMWM/view?usp=
sharing

Teacher-specific strategies

to improve student

outcomes include areas

such as...

> high expectations

» relevant, meaningful,
and engaging
instruction

> relationship building
with students

> mentoring

>  parent communication

» group and individual
incentive programs

» and continuity of
instruction (teacher
attendance).

Teacher-Specific Data: PVAAS (Growth)

What is PVAAS Teacher-Specific Reporting?

The Pennsylvania Value-Added Assessment System (PVAAS) teacher-specific
reports provide an estimate of the academic growth of a teacher’s group of students
in a state assessed content area for a specific school year. Each year, teachers of
those state assessed content areas will receive a PVAAS composite score, which is a
combined measure of all the tested subjects, grades, and Keystone courses taught.
Additionally, diagnostic reports are provided for teachers to use in order to improve
instructional practices and to assess the academic growth of students at varying
achievement levels and demographic subgroups.

Who receives a PVAAS Teacher-Specific Report?

Teachers who are permanent or temporary professional employees, who hold a valid
PA teaching certificate, and who have full or partial responsibility for content-specific
instruction of assessed eligible content on Pennsylvania’s statue assessments (PSSA
and/or Keystone exams) receive a Teacher-Specific Report. This includes:

» Teachers of grades 4-8 PSSA ELA and Math, grades 4 and 8 PSSA Science, and
Keystone content areas (Algebra |, Biology, Literature)

» All other teachers responsible for content-specific instruction of assessed eligible
content, including ESOL, special education, intervention, and enrichment teachers,
etc. (regardless of the teacher’s certification).

In-Depth look: Teacher-Specific PVAAS Reporting

Who is the PVAAS Teacher Specific Reporting Process?
Teacher-specific PVAAS depends on student performance on state-standardized
assessments. Beyond administering state assessments, PVAAS involves 1) PVAAS
Reporting and 2) Roster Verification.

Teacher-Specific
A When? What?

Teachers can access their PVAAS report, which

Teacher-Specific PVAAS
Reporting

Teacher-Specific
PVAAS Reporting

In the sample data below, this Teacher Value Added Summary indicates a Growth
Index of 0.71 as a 3-year Composite score, resulting in a 3-year Composite Score of
1.90 for the teacher’s Effectiveness rating. The following chart explains how the
components of the 3-year Composite Score are determined.

Released in October

displays their composite and yearly score
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https://drive.google.com/file/d/0B9Ec_ZzAlpkzSm1QRXFGam9aeHM/view
https://drive.google.com/file/d/0B9Ec_ZzAlpkzSm1QRXFGam9aeHM/view
https://drive.google.com/file/d/0B24hSIBWYXrVM1NLNVR4V1NtZTA/view
https://drive.google.com/file/d/0B24hSIBWYXrVcWRVU01uNDdmRHM/view
https://drive.google.com/file/d/0B24hSIBWYXrVV3ZQVFU3ZGRLMWM/view

More information on how to
interpret the Teacher
Specific Report can be
found by viewing the e-
Learning modules available
on the PVAAS site.

The Evaluation team hosts
PVAAS drop-in sessions in
the Fall and Spring, to
support school teams with
Roster Verification and
more.

Version: Published 8/2022

Sample Teacher Value-Added Summary

Teachar Vishus Added Summary DagnoNde Surmmary

o Coverate T
PELA Reedrp Tia
ey =
FEIA Resanp LA
Oese ? T —
4 o < 3 .
Growth Index
D Groamindes == SRN0D R0 PA ACaoemic Growt
PVAA S Componss
Satwect Ge ot Index 0100 Scam 0.3 Scaw
2016 Single Year | stimates of Academec Growth
Sutpct Caowth Measure Standasd Errec Growth inde
ASeadeqEiA Cipe g 27 14 200
AedngSiA Giade 7 21 e 9

Components of Teacher Value Added Report

The Growth Measure is a conservative estimate of the academic growth
of a teacher’s group of students who were concurrently enrolled with the
teacher and for which the teacher had full (100%) or partial (<100%)
instructional responsibility for the students in the state assessed
grade/subject/content area.

Growth is reported as an estimate and its interpretation is dependent
upon the amount of error or variation in the estimate. This error or
variation is expressed in terms of the Standard Error.

The Growth Index is the growth measure divided by the Standard Error.
The use of the Growth Index allows comparison across subjects, grades
and content areas.

Growth Measure

Standard Error

Growth Index

PVAAS provides a measure of academic growth for a group of students by considering
both their endpoint and their entering achievement level. To be included in the overall
Effectiveness rating, a teacher must have three years of consecutive PVAAS scores,
which make up the 3-year Composite. In mid-October, teachers will have access to
review their PVAAS scores. Refer to the table below for a crosswalk from 3-year
Composite Scores to PVAAS Teacher Specific Ratings. The 3-year Composite from
the previous school year will be used in the current school year’s Effectiveness ratings
due to the lagged timing of the data release.

PYAAS J-year PYAAS PYAAS Teacher Rating
PVAAS Calar Composite Growth Indea 100 Point Scale 0-1 Scale
Dark Blue +3,00 or Greater 100 3.00
Dark Blue +2.00 to +2.99 90.00-95.99 .50 2.99
+1.00 to +1.99 50,00 to 89.59 2.00to 2.45
-1.,00 to +0.95 T0.00 to 79.59 1500 1.99
-2.00 to -1.00 &0.00 to £9.59 0.50 0 1.49
-3.00 to -2.00 £0.00 to 59.599 0.41 to D49
=3.01 or Less 48900 0.40

In-Depth look: Teacher-Specific PVAAS Reporting
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A teacher must participate
in PVAAS Roster
Verification in order to get a
Teacher Specific Report.
However, not all teachers
who participate in Roster
Verification will receive a
Teacher-Specific Report.

Minimum Requirements for
teachers to receive a
report:

1

2)

3)

Overall N Count: A
teacher must have a
minimum of 11
students who took the
PSSA on his/her roster
A student must be
claimed for a minimum
threshold of 10% total
Instructional
Responsibility to be
included in the value-
added reporting.
Active N Count: The
active N count must be
a full-time equivalent of
6 students, or 600%
for Instructional
Responsibility (e.g. a
student claimed as
25% is a .25 active
student or a student
claimed as 50% is a .5
active student).

What is PVAAS Roster Verification?

Roster verification is a process in May and June that allows teachers and principals to
adjust and verify the percentages if instructional responsibility for every student, for
each state assessment. Adjusting the percentages of instructional responsibility
results in the students being weighted appropriately in the value-added analyses for
PVAAS teacher-specific reporting. Students with less than 100% instructional
responsibility will be weighted less in a teacher’'s PVAAS reporting than those students
who have been claimed at 100%. There are two aspects of instructions responsibility:

» Percentage of Student + Teacher Enrollment
» Full or Partial Percentage of Instruction

Understanding the Percentage of Student + Teacher Enrollment Calculation

The Percentage of Student + Teacher Enrollment calculation is based on the number
of days a student and a teacher are enrolled together (concurrently enrolled) over the
course of the instructional window. Starting with day one of the instruction
(subject/grade/course) for the state assessment, up to and including the last school
day before the District’s testing window opens for that state assessment, teachers will
use the formula below to calculate the overall percentage for Student + Teacher
Enroliment.

Total # of Days Student + Teacher Concurrently Enrolled
Divided by
Total # of Days for the Course/Subject/Grade

The percentage is based upon enrollment, not attendance. This percentage can only
be adjusted for long-term, approved absences, such as medical leaves, student
hospitalization, resignations, etc. The percentage of Student + Teacher Enrollment
will be entered by teachers during the Teacher Verification Phase of Roster
Verification. Once calculated, teachers will verify or edit the percentage in the Student
+ Enrollment column of the verification table.

W PVAAS
Reports Rotters eLearning - Priet ? Help
Roster Verification DOLINGER. EMBASSY (569) PSSA
2014 Mar 4 2004 Math

ach

e e
N3deed Studerd o -
Toachee ) "Menere Towu o 5

1 ra clvest
- 100 » 100 0N
- 190 s ) 0%
) 0% 190 % 100 0%

] A . 100 100 % 100 O
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Principals have the ability
to create and modify
PVAAS School User
Accounts for their schools.
Follow this PVAAS Account
Stepper to set up the
permissions for additional
support with Roster
Verification (Assistant
Principals, Roster Chairs or
School Based Teacher
Leaders). Please note that
Principals must remove
school account access to
teachers after the Preview
Phase.

PVAAS Account Stepper:
https://drive.google.com/file
/d/0B24hSIBWY XrVYnJNc

2xwYW1LbEU/view?usp=s
haring

Understanding Full or Partial of Instruction and how to calculate

Full or Partial Percentage of Instruction is the percentage of content-specific
instruction for a state assessment for which a teacher is responsible for providing to a
specific student. The percentage is 100% for a student if only one teacher is
responsible for providing instruction to that student in that subject area. If more than
one teacher is responsible for content-specific instruction, then the percentage is
shared between those teachers (i.e. if a student receives one period of math
instruction from a classroom teacher per day and one period of math per day with a
special education teacher, then each teacher claims 50% for instructional
responsibility). This may occur when there is co-teaching, pull-out or push-in support,
content preps, or pull-out interventions.

The percentage for Full or Partial Instruction will be verified or edited by teachers
during the Teacher Verification Phase of Roster Verification. Once calculated,
teachers will verify or edit the Full or Partial Percentage of Instruction in the appropriate
column of the verification table. Teachers who have rosters to verify will receive email
notifications from EVAAS Support with information about deadlines and login
information. Teachers who do not receive these emails should consult their school’s
principal to determine eligibility.

Total # of Minutes Teacher is Responsible for Instruction
Divided by
Total # of Minutes for the Course/Subject/Grade

— T

When?

Principals, Assistant Principals,
and Roster App s have

First Two Weeks .
access to prepare and edit

teachers’ rosters

Preview Phase

Teachers are responsible for
verifying and submitting
rosters 1o their administrators
for approval

Next Two Weeks

Administrators verify and
approve teacher's rosters,
Administrator as well as resolve and
document any remalning
students who are over

and/or under claimed

Mext Two Weeks

Superintendent approves the

End of Process

rosters for all teachers

Administrator

Verification Phase,
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https://drive.google.com/file/d/0B24hSIBWYXrVYnJNc2xwYW1LbEU/view
https://drive.google.com/file/d/0B24hSIBWYXrVYnJNc2xwYW1LbEU/view

Teacher Verification
Phase

Use the checklist below to ensure all the steps to the Teacher Verification process
have been completed.

(©]

Teachers should have a roster for EACH state assessed grade, subject, and
source for which they have full or partial responsibility towards the assessed
eligible content as assessed by the PSSA or Keystone exams

= Add and remove rosters as needed

= If teachers have 15 semester Keystone course(s) and/or 2nd

semester Keystone course(s)/full-year course(s), teachers should
have a roster for each (Winter tested and Spring tested)

Teachers should ensure that all students for which they have provided either
full or partial instruction through the year are included on the roster for each
tested subject and grade, or course

= Add and remove students from each roster(s) as needed
Verify and/or edit the % Student + Teacher Enrollment for EACH student on
EACH roster
Verify and/or edit the Full/Partial Percent of Instruction for EACH student on
EACH roster
Resolve all issues of over-claimed students within your school with the
assistance of your principal/assistant principal, if needed
Complete the verification of all data for all rosters
Submit all rosters to the Principal/Assistant Principal by the end of the Teacher
Verification Phase (rosters can be submitted prior to the end of the teacher
phase)

= Include a note/comment to the principal/assistant principal about any

issues unable to be resolved or needing assistance
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In order to access Roster
Verification:

Go to
https://pvaas.sas.com

Enter your username
and password

Roll your mouse over
the “Reports” tab in the
upper left corner of the
screen

Enter your PPID
(Personal Professional
Identification Number)
which can be found on
the Pennsylvania
Department of
Education website

Principals must also submit
the following
documentation when
submitting teacher rosters
to their Assistant
Superintendents:

>

2018-19 Over and
Under Claimed
Documentation
Spreadsheet

This document will be
provided by the Evaluation
team.

Administrator
Verification Phase

Use the checklist below to ensure all the steps to the Administration Verification
process have been completed.

o Verify that ALL teachers have a roster for EACH grade, subject, and course for
which they have full or partial responsibility for the assessed eligible content as
assessed by a PSSA or Keystone exam

=  Add, copy, and remove rosters as needed

=  Each teacher who teaches a 15t semester Keystone course(s) and/or
2" semester Keystone course(s)/full-year course(s) has a roster for
each (Winter tested and Spring tested)

o Verify that ALL students for which teachers have provided either full or partial
instruction are included on rosters for each respected tested subject and
grade, or course

= Add, copy and remove students as needed

o Verify the Percentage of Total Instructional Responsibility (Percentage of
Student + Teacher Enroliment and Full/Partial Percentage of Instruction) for
each student on each roster is accurate

o Verify that all issues of under-claimed students are correct and legitimate

=  This includes reviewing students who have been removed from
rosters to ensure accuracy of this information, as well as contacting
other District schools to determine the reason why a shared student
may be under claimed

= Refer to the guidance sheet for specific examples

=  You must document all instances of under claiming using the
spreadsheet available in your Educator Evaluation resources

o Resolve all issues of over-claimed students with the teachers involved within
your school and across schools

=  This includes all over-claimed students within the District AND any
students shared simultaneously with another LEA

=  You must contact other District schools and document all instances of
over-claiming

o Return to teachers any rosters that require changes. Then, re-approve those
rosters

o Complete all rosters for teachers unable/unavailable to verify during the
Teacher Verification window

=  Approve and submit all rosters to the District (via your Assistant
Superintendent) by the end of the School Administrator Verification
Phase (school administrators do not have to wait until the end of the
school verifier window to submit rosters to the District)
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In order to access Roster
Verification:

» Goto
https://pvaas.sas.com

»  Enter your username
and password

>  Roll your mouse over
the “Reports” tab in the
upper left corner of the
screen

>  Enter your PPID
(Personal Professional
Identification Number)
which can be found on
the Pennsylvania
Department of
Education website

District Administrator

Verification Phase m

Use the checklist below to ensure all the steps to the Administration Verification
process have been completed.

@]

Verify that ALL issues of under-claimed students are correct and legitimate
= Review numbers of over and under claiming at each school in
consultation with the Evaluation team
=  Each school in the network provided documentation for underclaimed
students
All principals/assistant principals have resolved all issues of over-claimed
students with the school administrators and teachers involved
=  This includes all over-claimed students only within the District
= Any students over claimed with another LEA will be resolved
proportionally by PDE
Return to principals/assistant principals any schools’ rosters that require
changes. Then, re-approve those rosters
Verify that all issues of under-claimed students are correct and legitimate
= All principals/assistant principals communicated to teachers (suggest
via email for a history of this communication) any changes to a
teacher’s roster during the District Administrator Verification window
as rosters cannot be returned to the teacher during the District
Administrator phase
Approve all of your school’s rosters in order to be submitted to SAS EVAAS by

District Administration at the end of the LEA Administration Verification window
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Teachers that are eligible
to complete IEP Goals
Progress will also complete
an SPM.

A teacher should not use
the same goal from their
SPM for their IEP Goal.

For IEP Goals Progress,
n (minimum # of students
required for eligibility) = 8

Exemplars will be
forthcoming in the Educator
Evaluation Resources:
https://drive.google.com/file
[d/1D xeTbKTuhasxHYPh
CUrltOAtc7h0o8h/view

The IEP Goals Progress
interval for instruction is
October 26, 2022 to April
17, 2023; these dates
reflect the close of the IEP
Goals Progress goal
selection window and the
opening of the IEP Goals
Progress final reflection
and self-rating window.

The attendance
requirement for students
and teachers is 80%. With
the interval of instruction
being 104 days, a student
or teacher can have no
more than 21 absences
during the interval. If a
student or teacher has 21
or more absences between
October 26 and April 17,
they will no longer be
eligible to be counted
towards the IEP Goals
Progress goal OR to
receive an IEP Goals
Progress final score,
respectively.

Version: Published 8/2022

Teacher-Specific Data: IEP Goals Progress

What is IEP Goals Progress?

The Student Performance Measure of IEP Goals Progress is required as part of the
evaluation of Educator Effectiveness for professional employees serving as classroom
teachers (including regular education as well as special education) when they
contribute to data for monitoring the progress of 8 or more students with similar
academic or non-academic IEP goal skill areas.

Teachers will implement the IEP Goals progress for 1 class or caseload of 8 or more
students (n=8). The supervising administrator and the teacher will work cooperatively
to identify IEP Goals to which the educator contributes data for monitoring the progress
of the students with similar IEP goals.

Steps to IEP Goals Progress Completion

Identify a collective need among your IEP students and what your response will
be to help meet that need

Describe the context and baseline to provide background information about your
students

Create a plan of action around your identified need

Define what your levels of performance towards meeting success with these
students’ needs are: Failing, Needs Improvement, Proficient, Distinguished

Conference with your supervisor before, during, and after the IEP Goals Progress
process to set expectations, monitor progress, and determine a final classroom
teacher rating

Examples of Academic IEP Goals might be:

- Reading Comprehension: When presented with a grade-level text, either fiction or nonfiction (e.g.,
novels, short stories, news articles, plays, poems, etc.), and the opportunity to hear the material
read aloud, Paul will independently demonstrate understanding by earning at least 75% on
comprehension questions as measured by scores on five consecutive reading
assignments/assessments. Standard - CC.1.2.11-12.L: read and comprehend literary fiction and
non-fiction and informational text on grade level, reading independently and proficiently.

- Written Expression: When presented with a writing task (constructed response, paragraph, essay,
process-writing piece, etc.), and the opportunity to discuss the writing task with his teacher, Brian
will be able to construct a written response which provides a clear assertion, cites at least one
piece of textual evidence, and explains the connection between the assertion and evidence, as
measured by earning scores of at least 75% on five consecutive writing tasks. Standard -
CC.1.2.11-12.C Analyze the interaction and development of a complex set of ideas, sequence of
events, or specific individuals over the course of the text.

Examples of Non-Academic IEP Goals might be:

- When provided with a daily checklist, Jean will come prepared to core academic classes with
identified materials 90% of the time for 20 consecutive days. Baseline: currently averages 55% of
time brings necessary materials to core classes over 14-day period

- With movement breaks and access to identified calming items/strategies, Amy will stay in her
assigned area while requiring no more than 2 staff prompts 70% of the time as measured by staff
collected data for 5 consecutive weeks.
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Building Level Data
replaces are former
measure, SPP.

Teachers may access their
Building Level Data scores
via the School District’s
School Performance Profile
app by logging into the

District’'s Master login page.

The School Performance
Profile App allows teachers
to see the Building Level
Data scores used in
calculating their overall
Effectiveness rating.

Note: The School District
does not utilize Building
Level Data from charter
schools.

Similar to PVAAS scores, a
teachers Building Level
Data score from the
previous year is attributed
to a teacher’s effectiveness
rating for the current year.

Manually calculated values
should be truncated to 2
decimal places.

Building Level Data

What is the Building Level Data?

Building Level Data, formerly known as School Performance Profile (SPP), is
Pennsylvania’s school accountability model used to capture a school's overall
performance. Building Level Data incorporates a variety of weighted indicators — both
academic and nonacademic — to capture a school’s overall performance. Building
Level Data scores range from 0 to 100. Schools can earn up to 100 points based on
a school’s performance across four categories: Academic Achievement, Academic
Growth, Attendance Rate and Graduation Rate.

Who receives a Building Level Data score?
Building Level Data scores will be given to all teachers except:

> Temporary Teachers in the District
> Title | Teacher in Non-Public Programs
> Centrally located and NOT assigned to provide direct services to any school

> Teachers assigned to a school that does not receive a Building Level Data score

What is the Building Level Data score process?

Building Level Data scores are calculated by the Pennsylvania Department of
Education; teachers do not need to submit anything to receive a Building Level Data
score. Schools receive one Building Level Data score that applies to all teachers in
that building (i.e., a building level score).

How does Building Level Data Capture Teacher Performance?

A school’s Building Level Data score for the current academic year is not released until
the Fall of the following school year. The Building Level Data score used to calculate
a teacher’s overall rating relates to the school(s) at which a teacher taught during the
PREVIOUS school year. Specifically, the Building Level Data is based on the
school(s) that the teacher was associated with from February 1 and June 1 of the
previous school year.

New to Building Level Data (formerly SPP): Challenge Multiplier
The Challenge multiplier is an adjustment of the building level score by adding points
based on the percentage of economically disadvantaged students enrolled at a

school.

- I. Calculate the regression coefficient of determination, known as r2, that estimates the proportion of the
variance in school-level data that is predictable by the percentage of students that are economically
disadvantaged in a school.

- II. Multiply the regression coefficient of determination under subparagraph (I) by .1.

- IIl. Multiply the product produced in subparagraph (1) by the most currently available percentage of
economically disadvantaged students in the school.

- IV. Multiply the product produced in subparagraph (l11) by 100.

- V. Add the product produced in subparagraph (1V) to the building level score.

Unadjusted Building Adjusted Building
Score Score

School A: 92% Economically Disadvantaged 61.0 65.1

School B: 38.5% Economically Disadvantaged 85.2 86.9

25



Multiple Measure Summary
(MMS) reports are released
by the Principal/AP to
teachers.

There are Mid-Year and
End-of-Year MMS reports:

Mid-Year MMS
reports are for
TPE (not tenured)
teachers and
teachers on a
Performance
Improvement
Plan.

End-of-Year MMS
reports are for all
teachers.

MMS reports for TPE
teachers will be 100%
observation.

Teacher Multiple Measure Summary

What is the Multiple Measure Summary?

Teachers are evaluated on four measures of Educator Effectiveness, which
determine the overall Effectiveness Rating: Formal Observation, Student
Performance Measures, Teacher-Specific Data, and Building Level Data. The
Multiple Measure Summary (MMS) shows a teacher’s score for each measure,
when available, and the teacher’s overall Effectiveness Score and Rating.

Who receives a Multiple Measure Summary?

All teachers receive an MMS every year based on currently available data for each
of the four measures of Effectiveness.

How does the Multiple Measure Summary capture Teaching Practice?
Each measure of the Teacher Evaluation System assesses different aspects of
teacher practice. Collectively, the measures provide a holistic view of a teacher’s
effectiveness as it captures both teacher practice and student outcomes.

To calculate a teacher's overall Effectiveness Rating, the score from each
Effectiveness measure is converted to a 0-3 scale. These converted scores are
multiplied by their respective weights described on the next page, and then added
together to create a final Teacher Effectiveness Score. Scores for each measure
and the overall Effectiveness Rating correspond with four performance levels,
shown below.

0.50-1.49
Needs Improvement

1.50-2.49
Proficient

2.50 -3.00
Distinguished

0.00 -0.49

Failing

Teacher Effectiveness Score

What is the Multiple Measure Summary Process? with all data available

At the conclusion of the rating period, the Evaluation
team works with the Districts Office of Information
Systems to calculate every teachers’” MMS. For most
teachers, this occurs at the end of their 10-month rating
period in the spring.

2" and 3" year teachers, who have a 5-month rating
period, receive an MMS report following the fall rating
period (mid-year MMS report).

m

Once the score has been calculated, a Multiple Measure
Summary Report is uploaded to Cornerstone, which is
then reviewed by the principal and released to teachers.
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Score: 0-3 score teacher
received for that measure

Factor: Weight for that
score (e.g., a factor of 10%
for Building Level Data
means that score counts
towards 10% of the
teacher’s overall
Effectiveness Score)

Earned Points: Total
amount of points for that
measure that will contribute
to the teacher’s
Effectiveness Score and
Rating; found by multiplying
the score by the factor

Teacher Effectiveness
Rating Earned Points:
Overall Teacher
Effectiveness Score

Teacher Effectiveness
Rating: Overall rating from
Failing to Distinguished that
corresponds with the
teacher’s Overall
Effectiveness Score

Overall Rating:
Designation of Satisfactory
or Unsatisfactory

Note: If a teacherisin a
Professional Development
Plan (PDP) year,
his/her/their most recent
observation score is used
in their MMS calculation.

MMS Breakdown Based on Available Data

All Data Available

Teacher
Observation

70%

One Missing Component

Observation

70%

80%

Two Missing Components

Student
Performance

Data

Measures
10% 10%

Data

20% -

10% 10%

Observation

80%

90%

SPM

Data

20% -

Three Missing Components (i.e. TPE Teachers)

Observation

100%

SPM

In-Depth Look: Teacher-Specific Data

Teacher-Specific

Teacher-Specific

Teacher-Specific

Teacher-Specific

Building Level
Data

10%

Building Level
Data

10%

Building Level
Data

10%

Building Level
Data

The 10% attributed towards Teacher Specific Data on the MMS report is broken
down in based on how many measures are available to inform Teacher Specific

O
=
©

TEACHER-SPECIFIC DATA

Assessment (2.5%)

All 3 Measures 2 Measures 1 Measure
5% + 2.5% + 2.5% 5% + 5% 10%
Teacher-Specific: 5% each (5% + 5%) 10%

Teacher-Specific
Growth (5.0%)

Ex. 1: Teacher-Specific:

Assessment & Teacher-Specific

IEP Goals Progress Only

Ex. 1: Teacher-
Specific: Assessment

Teacher-Specific IEP
Goals Progress
(2.5%)

Ex. 2: Teacher-Specific:

Assessment & Teacher-Specific

Growth only

Ex. 2: Teacher-Specific
IEP Goals Progress
only




SAMPLE MULTIPLE MEASURE SUMMARY REPORT (typically a 4-page document)
Note: The measurements on this sample are dated; Measurements will differ for SY 2021-2022

THE SCHOOL DISTRICT OF

PHILADELPHIA

EX

2019-2020 Spring Teacher Multiple Measures Summary

Review Peried 1/1/2020/- 5/31/2020

REVIEWER

Manager’s Name

Observee’s Name

Task Instructions

Overall Score

Additional Information

Overal Score SATISFACTORY

Planning and Preparation - Earned Points

Directions

Additional Information

Planning and Preparation Factor 0.2
Classroom Environment - Eamed Points

Directions

Additional Information

20192020 Spring Teacher Multiple Measures Summary

Page|Zod4

Instruction - Earned Points

Directions

Additional Information

Professional Responsibility - Earned Points

Directions

Additional Information

Teacher Observation and Practice Eamed Points Summary

Additional Information

Classroom Environm
P

Student Performance

20192020 Spring Teacher Multipls Measures Summary Page |3odd

Additional Information

jHLevel Score
Le

oo oe

Teacher Effectiveness Rating - Earned Points

Additional Information

Final Performance Rating

Additional Information

SATISFACTORY

ctiveness Rating NiA

Corve

2019-2020 Spring Teacher Multipls Measures Summary

Page |4ofd
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Peer Assistance Review
(PAR): A year-long
program for all first-year
temporary professional
teaching employees (TPE)
and for tenured employees
who receive an
Unsatisfactory
Effectiveness rating the
previous rating period.
Teachers in PAR receive
one Formal Observation
towards the end of the

Spring observation window.

Performance
Improvement Plan (PIP):
An individualized support
plan that is developed in
collaboration with the
principal and teacher to
address areas of concern
related to the contributing

factors of a teacher's MMS.

The PIP will last the
duration of the next rating
period.

Pre-K Teachers: Pre-K
teachers do not participate
in the PAR program
regardless of their
effectiveness rating.

See the PGS Manual for
more information on PIP
requirements and policies.

510

Performance Driven Plans

1st Year Teachers and Tenured Teachers in PAR

15t Year teachers and Tenured teachers in PAR do not receive an Effectiveness
Rating of Distinguished, Proficient, Needs Improvement and Failing. Instead, the
teacher’s overall rating of Satisfactory or Unsatisfactory will be made by the PAR
Panel.

Implications for Needs Improvement Ratings

Teachers who receive a Needs Improvement Effectiveness Rating must complete a
PIP, which can be coach driven or self-directed. Furthermore, any teacher who
receives a Needs Improvement rating will be formally observed the following school
year. The length of the PIP and frequency of formal observations will be based on
their tenured status.

PIP Length Number of Formal

Observations
Non-Tenured Teachers 5-months 1
Tenured Teachers 10-months 2

The second Effectiveness Rating of Needs Improvement in the same certification
within a span of 4 years of the first Needs Improvement rating will be converted
into a Failing - Unsatisfactory rating.

Implications for Failing Ratings

Tenured teachers who receive a Failing End-of-Year rating will be enrolled in the PAR
program for the following school year. Non-tenured (2™ and 3 year) teachers who
receive a Failing rating are on grounds for dismissal. A recommendation for dismissal
can be made by the principal. Those who are retained will complete a coach-driven

PIP.
Teacher Type Implications & PIP Length

Grounds for Dismissal

Non-Tenured Teachers:
Mid-year MMS

If retained:
- Complete PIP
-  Receive 1 FO

Non-Tenured Teachers:

End-of-Year MMS Grounds for Dismissal

Tenured Teacher Enter PAR

The following page has an example of the previous format of the MMS reports for
teachers. The new Cornerstone format for MMS reports will be made available soon!
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Most score change-
requests require written
approval from the
Assistant
Superintendent of the
observer and observee.

Observers receive their
final observation score
before they receive their
overall Effectiveness
rating on their MMS
report. Therefore,
Observees can contest
a score 10 days within
receiving them
individually, instead of
waiting until they see the
score(s) again,
altogether, on their MMS
report.

Article XIV
https://drive.google.com/file
[d/1ToR3VgGk24lYs7cJy18

znTSalYX5g5Gu/view?usp
=sharing

Due Process Procedures

Protocol for Contesting Evaluative Scores

In the event that a teacher (Observee) does not agree with an evaluative score that
they received from their Observer during an appropriate window of evaluation, the
following actions should take place:

Within ten (10) school days of the Observee receiving a copy of that rating (i.e.
Formal Observation, MMS report), Observees can contest their evaluations with their
rating officer (i.e. principal).

Supporting detail can be found in the Collective Bargaining Agreement between the
Philadelphia Federation of Teachers and the School District of Philadelphia Article XIV: Due
Process Procedures.

The Observee should furnish evidence, such as their written self-evaluation with supporting
facts, concerning their rating. Upon sharing this information with their principal, if the principal
determines there is just cause for the revision of a score, the principal will then reach out to the
Office of Evaluation via email at effectiveness@philasd.org.

Initial contact with the Evaluation team will begin a preliminary investigation. The
communication needs to include the Observee’s information, the principal’s rationale for the
score change request, and any supporting data/documents.

When the details of the score change request are corroborated and the score change is found
necessary, the final step will be securing the written consent of the score change from the
Assistant Superintendent.

Point of Clarification: If the Observee’s MMS report is released June 11, 2020 - the last day of
the MMS release window for the 2020-2021 school year - ten (10) school days from that date
would begin with the first day of school in the following (2021-2022) school year.

Score Change Due to User Error

If a score change is required due to an observer’'s error (i.e. Principal accidentally
inputs a 1 instead of a 2), the observer can email effectiveness@philasd.org. A
rationale should still be provided.

Scores that inform an Effectiveness Rating (populated by the observer):
»  Formal Observation score — Teacher Observation and Practice score on the MMS report
In the event that a teacher feels an error was made of his/her evaluation, and

resolution cannot be reached between their observer and the Office of Evaluation, the
Observee may invoke the grievance procedure.

More information can be found in Article XV: Dispute Resolution of the Collective

Bargaining Agreement between Philadelphia Federation of Teachers and the School
District of Philadelphia.
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Domain 1: Planning and Preparation
0 1 2 3
Component Failing Needs Improvement Proficient Distinguished
1c. Setting Qutcomes lack rigor Outcomes represent a Outcomes represent high The teacher's plans
Instructional mixture of low expectations | expectations and rigor reference curricular
Outcomes Outcomes do not represent | and rigor framework or
important leaming in the Outcomes are related to "big | blueprints to ensure
discipline Some outcomes reflect ideas"” of the discipline accurate sequencing
important lkeaming in the
Outcomes are not clear or disapline Outcomes are written in The teacher connects
are stated as activities terms of what students wall outcomes to previous
Outcomes are suitable for leam rather than do and future leaming
Outcomes are not suitable most of the class
for many students in the Outcomes represent a Outcomes are
classroom range of types; factual differentiated to
knowledge, conceptual encourage individual
understanding, reasoning, students to take
social interaction, educational risks
management, and
communication
Outcomes, differentiated
where necessary, are
suttable to groups of
students in the class
0 1 2 3
Component Failing Needs Improvement Proficient Distinguished
1e. Designing | Leamning activiies are boring | |eaming activities are Leaming activities are Activibes permit
Coherent and/or not well aligned to the | moderately challenging mat to instructional Student choice
Instruction nstructional goals outcomes Learning experiences
Leaming resources are e ) connect to other
Materials are not engaging \s';lﬁgalla, but there is limited Qpcg;mﬁl?ym s disciplines
or do not meet instructional level thinking )
kaiRnos Instructional groups are The teacher provides
randm or g:xe O;W partially | The teacher provides a a variety of
Instructional groups do not Spportaa zg&gn?"mmzzd xm 4
SaunC— %: ni‘,’; 5&“@%&’2&3” resources resources that are
e expectations differentiated for
ol s B vt sudent | s hecls
are unrealistic in their groups are organzed
axpectations !houghtfuty to maximize Lesson plans
leaming and buid on differentiate for
students' strengths individual student
needs
The plan for the lesson or
unit is well structure, with
reasonable time allccations
33
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effective

Domain 2: The Classroom Environment
0 1 2 3
Component Failing Needs Improvement Proficient
2b. Establishinga | The teacher conveys that | The teacher's energy for | The teacher i
Culture for Learning | there & littke or no the work is neutral, communicates the for the subject
purpose for the work, or | Neither inckcating a high importance of the
that the reasons for doing | level of commitment nor | content and the ;rh!;e ;aweeehagrwmr@‘r:\hn;{s
it are due to extemnal ascribing the need to do conviction that with hard accompanies 8 deep
factors the work to extemal work all students can understanding of
foroas master the material complex content
Students indicate
The teacher coNveyS 10 | 10 taacher conveys The teacher through their questions
atleast some students | .o e pectations for only | demonstrates a high and comments a
that the work is too some students regard for students’ desie to understand
P contemt
challengng for them abiities
Students axhibit a limited Students assist their
. classmates in
Students exhibitiitle or | commitment to complete | 11® ’ea".""':f‘"?""y: s | understanding the
no pride in their work the work on ther own; expectation of high content
TR of student effort
many students ndicate
that they are looking for SIS T ke
Students use language | "+ eazy path® Students expend good | ¢ thecr wﬂ the qualty
incomectly; the teacher effort to complete work of
not correct them h Students correct one
ceabin The teacher's primary onouslly another in tha use of
oonce;\eame;z(l;be L The teacher insists on i
ﬁ.;"n:’ precise use of language
by students
The teachers urges, but
does notinsist, that
students use precise
language
0 1 = 2 3
Component Failing Needs Improvement Proficient MM_
2¢. Managing ggdeggo nolwaho'tng with &ucg;s fn\?:h worki Sm%r;g 3na promcat'_wery &m t;.r:u'nds‘mal promuung by
0om Procedu, te: r ane n with the teac! sm 1 er, studen
Classr res productively engaged are only partially groupot ndepenaent ensure that ther lme s
engageJ used productively
Transitions are
dsorganized, with much | Procedures for Transitions between Students take intiative in
loss of instructional time transitions seem to have || - and smal- group | distributing and collecting
ﬁn estabksh - ad, but ities are smooth materials effciently
There do not appear to be : roRera s not
any establkshed \ Routines for distributions | Students themseives
procedures for disturbing and colection of materials | ensure that transitions and|
and collecting matenals There to be and supphes work routines are
established routines for efficiently accompished smoothly
. dstribution and collection
A considerable amount of of materials, but students
because of unclear to carry them out function smoothly
ures
Classroom routines
function unevenly
2d. Managing Student | The classroom The teacher attempts to | Standards of conduct Student behavior is
Behavior environment is chaotic, mantain order in the appear 10 have been entrely appropaate; and
with no standards of classroom, refemng to established and student misbehavior is
conduct evident classroom ndes, but with | implemented very minor and swiftly
uneven success successfully handled
The teacher does not
monitor student behandor | The teacher attempts to | Overall, student behavior | The teacher silently and
keep track of student is generally approprate subtly mongors student
behavior, but with no behavior
Some students disrupt apparent system The teacher fequently
the dassroom, without monitors student
apparent teacher behavior Students respectfully
awareness or with an The teacher’s response to ntervene with classmates
neffective response student msl.)ehavng is The teacher's response at appropriate moments
inconsistent: sometimes 1o student misbehavioris | 10 ensure compkance with
harsh, other times lenient standards of conduct
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Domain 3: Instruction

0 1 2 3
Component F. Needs Improvement Proficient Distinguished
3a. Communicating ;‘e i time mmmm :‘:’5 e '83‘,”: :m .:::; The teacher states chearly, at I sxskod, students aro sbie 1o
acher elaborat explanation about | came point during the lesson, oplan whst 1t loarning
with Students what they wil be kaming viat he sludents wil be Baming | 4 'T':WS will be and VM\UV; it “’:'/n:;ﬂme largar
) eaming cumiculum context
Stugents indicate through body Tha teacher's explanationof the | e of The & o scora
ARCNIBON O CBSLTS; Vi Sey; confent consists of & monologue, content is clear and inwtes claarty and maginatively, using
W’M"“W "’:""‘"‘“’“mml“b‘;' student participation and metaphors and analogies to
DEng presany olectuaf ongagemen Minking being content to We
students
The leacher makes a serous The teacher makes no The Bacher ponts out possible
contert error thist wal affect The teacher makns NO SHM0US content emors &reas for misunderstanding
shudents’ understanding of the contert errors but may make The teacher describes The eacher invies students to
lesson MINOr ONes specfic strategies students explan he content 10 ther
Mgt use, inviting students 1o classmates
Students indicate mm:?uar The teacher's explanations of ntermprat them in he contet of
questions that thay are confused content an purdy procedural, what hey'm Bameng
aboud the Baming task wih no indcaton of how sudents | Siydents engage with the ?maaouoswmqmw‘:m in
can think strategicaly laming task, ndicating that W,z": ctelonge or
The teacher's communicalions they understand what thay amn aelysis
'WUTWﬁWTO' The teachar must clarfy the todo
usage or imprecse use leaming task s0 sudents can "
opnate, the teacher
academc Bnguage complete t gsmwmwbe WED(;:‘USOSHC’\‘(TW.
folowed n he task offedng vocabulary lBssons
The teacher's vocabulary is The teachers vocabulary and where apgropiate, both for
Insppropriate to the age or cUture | (1sane are comect tut The teacher's vocabulary and general vocabulary and for the
of the students unimagnatihve usage ;’lo r:oﬂad anid ommnl; dsapine
whare agpropriate,
m&'mm“m ‘°n axplanations of acadamic Students use academic
gw n academic vo;ta‘my s vocabulary tanguage comectly
The teacher's vocabulary Is
The teachers vocabulary & 100 appropriate 10 students’ ages
advanced, or too juvenils, for and levels of develpment
students
0 1 2 3
Component Failing Needs Improvement Proficient Dlsllngulshed
3b. Using Questioning | Questions are rapid-fire The teacher frames some The teacher uses open- Students iniiate higher-
and Discussion and convergent, with 8 questons designed to ended questions, inviting order questions
Techniques single correct answer promole student thinking, students to think and/or offer )
' but many have a single multiple possible answers mzﬁ&b";‘:&m
Quesuons_ donot invite correct answer, and the understanding
student hinking teacher calls on students T::éeadref rglakest 2
o ik effective use of wait time
s samsonisomonta | V4 st
teacher and students; The teacher invites students Discussions enable
students are not invited to to resmm dmﬂy 10 one students to tak to one Students invite comments
speak direclly 1o one another ) another without ongong from ther classmates duri
another's class ideas, but ioBon by t A ! ng
few students respond iaton by er a discussion and d\me
The teacher does not one another's thinking
ask students to explain The teacher calsonmany | The teacher calls on
their thinking students, but only a small most students, even Virtually all students are

Only a few students
dominate the discussion

number actually
participate in the discussion

The teacher asks
students to explain their
reasoning, but only
students attempt to ¢o so

those who don't initially
volunteer

Many students actively
engagea in the discussion

The teacher asks
students to justify ther
reasoning, and most
attempt to do so

engaged In the discussion
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0 1 2 3
Component Fnlhg Needs Improvement Proficient Mbqadshod
3c. Engaging Fge s;wecﬂs ae - Sz:;luﬁymls are Most students are Virtualy all students are
tudents in Learning | " ually engaged in in engaged intellectually engaged inthe | intellectually engaged in
S 9 lesson in the lesson lesson the lesson
Leaming tasks are amix of | Most leaming tasks have Lesson activities require
Learning tasks/activities those requiring thinking and | multiple correct responses | high-level student thinking
and materials require only those requiring recalls or approaches andior and explanations of their
recall or have a single encourage higher-order thinking
cormact response or Student engagement with thinking
method the cantent s largely Students take initiative to
passive; the learning Students are invited to improve the lesson by (1)
Instructional materials consists primarily of facts or ea;plan ";‘;'n' "lmk’;f’ 3P | modiying a learning task
used are unsuitable to the procedures EIpNg s to make it more meaningful
lesson and/or the students - or relevant to their needs,
The materials and ::;:00'1 maend' TBS?‘:OBS (2) suggestion
The lesson drags oris resources are partialty and require intel ualg: modifications to the
rushed aligned to the lesson engagement, as grouping patterns uses,
: ' objectives o > andd/or (3) suggestions
Only one type of instructional appropriat modiications or additions
group is used (whole group, | Faw of the material and S 1o the materials being used
small groups) when varnety The pacng of the lesson

resources require student

provides students the time

would promote more thinking or ask students to Students have an
students engagement explain their hinking needed tobe intellectually | "o oy iniay for reflection
engaged and dosure on the lesson
p ’ to consoldate their
Thepadngof thelessonis | T teacher uses groupings | understanding
uneven- suitable in parts that are suitable to the
but rushed or dragging in lesson activities
others
The nstructional
groupings used are
partially appropriate to the
activites
Domain 4: Professional Responsibilities
0 1 2 3
Component Fdlq Needs Improvement Proficient Dlsﬁ&dshod
4a. Reflecting on The teacher considers The teacher has a general The teacher accurately The teacher's assessment
Teaching the lesson but dravs sense of whether or not assesses the eflectiveness | of the lessen s thoughtful
incorrect conclusions instructional practices were of instructional activities usaed | and includes specific
about its effectiveness effective indicators of effectiveness
The teacher identifies
The Teacher makes no The teacher offers general | spedfic ways in which a The teacher's suggestions
suggestions for modfications for future lesson might be improved for impravement draw on
improvement instructon an extensive repertoire

4c¢. Communicating
with Families

Little or no information
regarding the nstructional
programis available to
parents

Famibes are unaware of
ther children’s progress

Family engagement
activites are lacking

There Is some culturaly
Inapproprate communication

School- or dstrict-created
materials about the
Instructicnal program are
sant home

The teacher sends home
infrequent or incomplete
information about the
instructional program

The teacher maintains a
school- required
gradebook but does little
else to nform famiies about
student progress

Some of the teacher’s
communications are
inappropriate to families’
cultural norms

The teacher reguiarly
makes information about
the Instructional program
available

The teacher raguilarty
send home information
about student progress

The teacher develops
activiies designed to engage
famikes successfully and
appropriately in their
childran's learning

Most of the teacher’s
communicatons are
appropriate to families'
cultural noms

Students regulary develop
matertal to inform ther
families about the
Instructional program

Students maintain accurate
records about thelr individual
learning progress and
frequently share this
information with famiies

Studaents contribute to
requiar and oNgoNg projects
cesigned 10 engage families
in the lsamng process

All of the teacher's
communications are highly
sensitive to families’ cultural
noMms
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) ;
pennsylvania

DEPARTMENT OF EDUCATION

1b: Demonstrating Knowle
of Student

RUBRIC ASSESSMENT: Online Educators

Do Self-Assessment @ Evaluator A ssessment ©

#  Teacheroblains i

gepree H

Domain 1: Manning and Frepantion

#
Evidmeelinmples # Texhrdursnombrmibowih > Teadwshawaflewihdodos | > Teachradminkim oot | - Taderdewbp
snkrisha gt didneded Ot highlht dill reeded o bam ol doul b by iy, | mlpmrmrey
> o kam mecrsefilly in m online meeexsfully inan oolie eoviromoent Iadkpmound, colter, ele. indvidnal snded
mvimament. ime mxmpem
#  Teachr spomdically endzonk #  Teacher smik ool reguber iy, ke wvaibilly, ele.
*  Tewernrhyamdzotemil, ek, ke hon calh andfor shonz eallend we ol cnline mions
makrs phooe calls mdior schndnles schedoles online = mions b eme o e i e foree: Ehe abiliky o * Taderenk o
ool sexzions by manwe sdeis sindmbs tove the ahillly b aces aceess contrat and bo aeeriain sindent phooe cllk mdx
v G ailty o acees conlen contend andbn mcetain sinderk tnowkpe. 1o kb ke B
» mito asceriin sindent inowledpe. Tonoleder. or ooline srssior;
#  Teacher provides sindevix with ermples ik (2 e
o pood ervironmen. Lo bikr e cindenix oulide o
md meomren b sindmis’ leaming.
> Teadwrcbbimi
#  Teacher provades online akemal deni fiok a1
EvidenceiEramples » Txbrodyrqimenkoslo | *  Tchrpmbofwgeimdwiin |~ Tacermibressbddidomtbvede | > Teacherplnsan enls [l are bz o® i
copy definilions from 1n oolie online kexson on addiion wikh Imowkedge of 1 paricubr virtml moih craation of 1 mol [raey -
dictiorary mch week bo belp pouping, event hooph some ool Texcher s 1p mn onlie intoring shor symbiotic s
sinderts am bo pell dilficok indertshave nolFllypreyed e semicn befr ifrodoeing 1 rew mmih wiml kipdom S RE—
ok e coacpt. feld i inta
#  Teacher lmgsnd ekage and i
% Teacher doesnot show e i~ Toucher demonstratrs Bimiled #  Trucher crales s vioml minga coninas bwo shor
comection between fhe dart of contections betwreen fhe vations onlimesin stz it thows e mdthen preseat
WAl and e mdof the Greak methods o epreseal fraciondl connes o belsreen e rvenis it d i overies iy
Depremsion ding ook w0 v onie inskcon. p ok Chl Vi enmine pltsn
imimdion
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Ic: Sefting Fnstructional ks

Outeomes

Teacher destened instructi mel
icomes do et demonstiate tiger
and seevance of te cvmiorbim.

$tated outcomes are nelear, arenot
posted ouline, or donotrepresent
theexpectatims of the cvmicubim.

Tnsiructionel outeomes arenet
measirable

Kaowledge of studerts is acking
and reflected in the leaming
Wi,

Teacher designed instruct onel
wicomes ate 0ot ightly alipned with
the curmiculun’s o,

Stated outcomes reflect some leaming
i the disctphne and cosist ofa
combination of wicomes and online

attes,

#  Tstruction] womss canbe

messured, but fow effectively
demons fate mastery,

5 Knonledge of studerts is minimal and

reflectad in the learning outeomes.

Teacher destzned mstucti onal wtcoms
alignwith the curriculun’s wicumss ad
provide tiger and relevance,

Stated outc ames reflect higher order

12 in he disaphne and comsist of 2
canbination of outeumes md wline
activities.

Tustructional outcomes e be messured,
demonstrate nastery, and be
quartitatively and o qualitatively
assessed within an online environmert,

Koowledge of studeuts isreflected in the
learttng cuicomes,

Teach P enee/Fxamples
dema
oppu
fordl

e

5 Techermaely e oslie wsomees
wifkin e crvroom and £ bl
topgly feirme.

# Teacherd oes mot proide sindests
with ol res s

»  Temharnses m mline reomce, but
T o knowledpe ofis applicriion

-

Terhernss m mlne rsarawik
e bnowledge of i applicalion.

resoes wiln fhe desoom.
et i bneledpeshle shont
e spgliciion, fincion, snd powpse of

e mars,
Ik of omline e orees:

Tenchercosrciend
it enchle sindew
s alineres

ks wikin e d

Sindekuse min
ferindividod b

Tenchersipparks
sppesims it p
with ol Esan
tevelopmg w5

S seek at
ad prside dher

e: Designing C oberent

i ;

I
FrideneFramgles *  Tenher develys 2 dsorsion Tencher wilkes kmited fr d Tencherutliees i s Te=d
oo i s itk I Lo g 4 onkine ook 1o dekemmi e
e syeiem, burtd e mok demiify mld
feminciod ok [ ]
wale

»  Acwsmenfaciviies donot
demossiusle comechios to e temmos ok comerfions 1o e demonsire comechion 1o fhe aricomes Asip
wrcowes arfle b ek wicomes orfe bener's weads. or e lemer’s weeke. [ ]
wica
16: Demastrating Knowledge Teacher dem anstrates basic Teadh
fResmoes Eunilianty with digital res oures and disteic
uses this knowled pe minimally within et
the online classroom. mem
> Teacher uses resmrce knowledee for

2 selfgrowthand growth of the students in Teach
digitel resources beyond current digital res murces beyond curent shall teachme and learmg, sdf
sl level. kel e
mlty
e
b

0624/15 wersion

# Online leaning activitiesand

beve vrealistic time all ocatios.

# Online leznung activities an
materials d o not match the
instruectionel oute omes and are not
differertizted for different
indivitual students.

= Tstetiond groupsd o nat support
the instmctionel utcomss and offer
novarigly when couseds not self-
paced by desien

Ouline leaming activities and
‘materials are alipned to

meterials represent a modeate
cogmitve chalenge with an attemptto
differentiate for every sment.

Ouline leaming activities have
recomizablestctire r the
progrsssion of mlive activities 55
uneven or lacks easomable time
dlwations.

Tostructionel groups parially support
the imstctional aricomes, with an
effort by the teacker 2t providing

dfgaced by design

Plans represent the coaditation of
learning activities and materials alipned
toinsiructional ovicomes and suitsbleto
the needs of nmltiple gro
by providine oppertunifies for higher-
order ¢ ognitive thinking

Orline leaming activities have structure
and reasonshle fime all ocati ox; activities
represanthigher-order o oznitive
acivities.

Tnstuctonal groups typically support the
instructional ovtcomes, withan effort by
the teacher & providine vanety when the
cmrseis notselfpaced by design.

>

Plars represent
learning activities
toinstructional ou
coment nowledge
different students’

signficat highers

Outlive leaming ac
structure and dlov
pettovays accordi
needs,

Tnstructi onal growy
the instructionel o
effartbythe tech
ety

ex el
selfipeced by desi

Stdenshaveas
demonstiate mest

0624115 varsion
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40

Fordemce/Fxmph % Omlime aciivitie: vsel arebesed *  ulime mivilies mepuesenl bt mly | > Tencher mckdes s vanety of oalie * 1 | Endecofomges »  Noplmsarmpc: furke tmder | -
sty onprovide] contest, oozl take incto oot varpng aiviies forvarios leming mol it ke toprovide 3vabal o it
matvik, o escherprefivence lemmmg ot ] e ] rendimes levek: " escaiption of m smsemment.
without comechim to vargmg ks fo
Ieming moddalile: ] readinees # Tendher comisteally pemersies vaios I > Frenhaphasesmetiss my
ks *  Teadher coomiomlly pesessies shdextprmps besed mredines o il st s e sippling 1o

vasors sident proops besad o inferest. I inderstand cowsemeiesd, phas
#  Tencherawipss: sindews to progs e orimewt. de ke it e ndermous mto
ol oy becaarse ofcomwenience. ¥ Theterhermeviews ks o plan wih L] St conme it

prmciyed s For i ol fechmol opy "

‘todks accomplich imcinclionsl obyecives. asesmenks mofecomecodent |

. 1
M
F
[
e

1£: Desiguing Student % Onlineassessmerts arenat s Onlite ssessmerts encompassa v | > Online sssessments arewell plenned and | 3 Oy

Assessimerts reflective of relevart learning ofthe relevant leaming micumes, reflective ofthe desired leaming of
oufe ames. atcomes. st

% Ouline assessmes are plamed, but
% Onlineassessmerts are not planned lack detail and donetinfornstudents | *  Online sssessmenss are differentiated ]
and/ir d omotestablish stardands o ofteacher expectat ons. accarding tothe needs of theclass. W

expectations, tel

*  Fomtvessesments aespuadic | > Fomative assessmentsare consistertly
#  Formative assessimet strategles are and donat effeetively infom the d puposedilly integreted into = T
not evident. teacher of sidents’ understanding, insruction, &
|

#  Assessment datais notused toguide | Assessment detais used to guide » Tnstwetonal plenning and modifieations
instructional planing, instructional plamnirg, but does not aethersult f adata-drivendecsion | = A
account for individualized reeds of meking process that is guided by the in
students, ovtcomes of assessiments, in
=1
i
[
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Toman 2 Classoom Environment

Componant

Faling

Neads Improvement

Proficient

Digting

2a: Creafing an Exmironment
of Respectand Rappurt

% Teacherd oes not monitor and/or
sespnd to uline discussions and
subumissions.

#  Teacherhas posted ambiguws
information o no information 2t all
regarding mine behavior
expectatiog.

% Distespectful inferactious between

-

Teacher infraquertly monitars and/or
tespads to aline discussions and
submssios.

Teacher inc casistencly posts and
sporadically enforces the established
miine behavtr expectatioms,

Tnteracti s between teacher and
students are occastonallyimsensitive.

E&uEE? wline discmrse
clusely, anticipating ineppropeizte
divergences and steering the
comversation back on sk The studerts
cotinallymodel appropriste wlne
inferactions,

Teacher posts behevior nomms ovtlining
e @Er onlite interpersonal

Teacher monitors
submissiots, tho
menitoring and gy
inferactions fequin
infervention,

Sndents belp tod
EE:.._ E.r,:n

students are disrecarded or alded to
by teacher. #  Studentsinfrequently ask questions of VE_E:H student relaf ships also submssi ots.
Iy reflect this imdenstadine.
> Stodants rarely ask questions oftheir unicomfortable taking irtellectal Tnteracti oms betwe
teacher and e uncomfortable ks, Teachers and stadents mantan psitive monitored and sup
taking intellectual nsks. and approprate oline there s o distespy
elati onships nfeseti s, students,
Stodents are actively sking questions of Stodents are comfl
e teacher with an ecpectation of getting quest os and pres
ananswer and ae confirtzle with opimions I a repe
taking intdlectual ek, stodents foel value
and are confortsh]
sk,
Fadenre/¥irmmplex ¥ Teachercotmully bk io ¥ Teacher wcraimally falk 1o Teadernotices posimys mwhich Teocerrpmks,
e oespod foaposti ey addwss apet mubicha E} __!i_iiw.s el (s appre
which aciodent b e 5 et e s 2 demmpatory ek e om md
derpatory emerk 10 s e Toademe. EJ%E_I“SEI n_—-ﬂ!m camhoclive fredy
20w of belem
#  Tencherdosmdwspml i » le.mu-!ﬁ.l_ml Tencherises awd
peshios paalby el /v does Tendermcopaizrs fata shdefs e dleri
sindentc. noteskt madvamy ‘pexs cuell eckings ave Bkedy to bevome emokicans-o show
cowersihiolrng. e focal pomt of corversion, znd materfocaney
procivdypaie & im bock o ]
sk lo advance fhe lraring fir e
afiedEs Teodker demor i
caing St imdivi
beymd fheclew:

0674115 vorsion

D:Establishing aCultwrefor % Onlme classroom culfire s Online classroom culinee is Teacher takes imtiative to create > Toeeher, theteas
Leaming cheractenzed bya Lk of tescher o charaderzd by munme mline classroom & a place where an ouline dasstol
student ¢ ommitmert o leaming. commitmeantto leaming bythe learning is velved by most: high leaming iz valued
teacher orstudents, expectations for leaming and hard work expectations for]
> Teacherhasa nepative aftitude and ate the expectations for meststudents. ate the expectatic
demean o for digital age wsousees Teacher comveys miniml enthusizsm
ad contenttnfegation fur digital ageres ouross and H&(E,.E?: enfwsiasm fr digtal > Teacher comveys
instuction. instrucd fordigital ageras
% The teacher d oes nut hald students expecting student
accountzble for undesstanding theit The teaches ine nststenyhalds high stenands.
rle & leamers. studerts cc ot
udarstanding their leaness >
% Teacher provides unclear and expects s e students o expend 2 learners and expects students to
nstuct onel ouicomss, activites, effort to lean. consistently ecpend effort to learn
assipnmans, and colaborative aistg pees.
interactions for stodents, Teacher ine cnsistenty provides Teacter provides mstetioel wtcomes,
instruet ona] ovic omes, activites, activities, assignmerss, and collborative > The mlineclasse
ssigaments, and cdlsboratie interactions forstudents. Oulive busy place charac
inferact s forstudents. classzoom inferactions support leaming, bekiefin the tmpc
siger, hard work, and personal
intersefions, # Stdents are dem
mindsess as evide
Teachers are developing growth pesseverace
mindsets within students.
Evidence/fomphs # Siodents herve mok been piven ~ Teacher uillers only me *  Teacermodeks sideatocpmmentc md > Stodeats hold sy
sctions how to bt ‘eckdogical mehod 1o soimit commects fhem ol om objeciives. mertings to exghs
g, Eopamnt proedres.
#  Tderprondes bafbeck (eg. vikeo
»  Tencher falctopale Fodbak m Teacher provides minimed Fefback commentshomng conl] Thesidet > Sindesks diplay
retomed g ekl axcpmaek s e edhack fo move hivker blops) formark
g o] obrinim Padbatk s
v Troderms ke P T —
ook peshieat propess amd g commenk: |
cdbbain.
0624115 version
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and procedues allo
instructional time

supportand collaboration exist
#  Student support and collaboration
withzach ofher are absent.
# Opportunities for stodzat suppertand
collzhoration exist
»  Sindruls are rardy or oever el > Stndmiy s incomitroliyhrid # Stodeols wergubidybell sccombbke - Sodmbyar held
accountahle for lossing inat he aceounizhle for lopping inat he for lopping in atthe Expected fimes bpsing ina e ey
expecied fimes expeced Gime a3 ciombmees arke- andfor remaining online for 2 =t nomber emaming oolire fo
ofhours. houre. Sndemk nol
* Sodmbsnrlorevreontibur > Sindmis shiom cootribolr o chs advane {theyare
o elbee activities or pull ofhes off ackivilies or can be off ek > Stondenls sty contibuie on bk and expeeted fimez.
b on boic bo ches adiviies
% Teheriz able bo adapt insome: > Sodeixlead onin
*  Teacheria umble bo acpt bnsor = insances as bzchmologies] berriers * Teaheris shie toadapt = iechobpiaal mcounpe prlicin
techmolopical lmmriers arke: uie Alemafive activilies are of Trarriers e Albermmiive sclivities o
Alrmaive activiies are ol prezal Iexor rigor b hirve some comeclion i d tarve comeclion bo fhe hers and s
o huve Bmiind or no comection b o fhe contrnt. codlenl. oedoe bobe i
e content. evenl of lechmologi
» Toheoedsbofepmiyrded | > Sindets follow esabibbed proloobsfor inno dismplion bo |
> Teahernliliees senifiant sindmizto follow establizhed e mdinterctivn with lmitzd Iracher
insiruclional tire in crifying or protocok: edirection. > Tachermdirclion
edefining protocok Sndenls ar able bo
*  Touther eatablishes and #  Teather extahliches and eommoniealrs ehuarvior and protoc
> Teacher does mot establish o communialrs some chsgmom chxsroom Expechalion:
expechation % Clew expechaliom ae provided for
synchronons and arync oo work
06724715 version

#  There areno established nomns of

bebavior or oline eiquette

= Suders donot foll v established

norms of behavier, communication,
or efiquette

= Teacherss not momtering behavior

and commuiat s witin the
online enviroment.

% Nonms of behavior and auline

efiquette arein place butare not
fullowed ¢ sistently and mey be
inppe opeitely axpressed by studerss.

» Studets incosisteutly fol ow
established noms ofbehavior,

commmeation, oeiquette.

= Student bebavior, e

efiquette ate ¢ asistel
estzblished nomsany
teacher.

*  Studet bebaviorind

etniromert is mosth

> Teacher monitors st

commimeation, and ¢
respase i student
individualized, promy
effectite.

Teder sllows meppropie »  Tendhers resp usive o nppopeze
commens r fFiopic pockt s o
Teaderestdliches wpe % Teacher establiches some expectslion
expertslios and conrse poliies fir and conrse policies for sppropie
o et i mline e difpete.
Commmcrhm

Teacher stimpls toathess
b mle commumicios aorfle diewpl o
commmicrhio: mdfordocs mot repectshdentc” dipsity and privery
wpect sk’ diguity amd & il
iy

*  Teodermmiosdl

poilfuekc ol
ki s mepprope
pesiings romply

= Teaderestblihes ¢

comsepdines forap
' oale commm

puvacy. Tincher'sse
mshchaior mlime &
alikelsial

i commmin

* Sidek wpalyds

s d iy
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2e Organizing Virial Space | Onlinelearning envirnrentisnot - > Outline leammg envromentissafe > Ouline i ewvirommend fs sofe nd C
and structueed such thatm st stodents simcied soch et 2l sindests 20 e P
areable to avosss and revigate course o emaly acess and mevigate comrse ke
contert. couest

§

#  Studerts beve limied ornomessste » St » indentshewe avces to, el epnlary g
secessary digital tooks within fhe e, hemecessay dipital todks witkin e 1
establshed arline kaming plefum extblishe] ok ranng plotfrem 1o 1
et orl provide fedback tothe rode fredbock to fhe i octormd
instructor and enoage the stdent in epmpembelsm B
thelesson. g

#  Bebeviordl and virkal de=mnom &
» Litlleto novirtual dassromm * S ome bebewiorel and virtual H—H‘iun_r—__.__ﬁmlm
expectations are pisted. classromn expectatios are posted. 8
1
#  Tencher proaciively imsesipates sidest. 8
sectk end decges e qrce o d
accommalsie varims kg proflles.

Fridenefamph + Temherdosnolviliewsamres > Teacher's use of onkine s  Tndermyrikemoos ol T

wiile o e extbished aline urisle fhe ethihe] online kg e estobliche] online leraming phiform n
Ieoming plitfom. ‘phatioom d oes mot firctor i sodest o exres fhrse s e e []
safety, appropssieess orschool appropale, cy forall sindewks o 1

»  Tearcher's vkl drmom s o, muigele, md follow schod oy, t

Kt ] bk sk
* Tode’swinldewomentae ~ Teocher's vl decsroom ot ]

»  Mespe b s are mopme] md simction] mob ks olale moctare conend s previons st clios] [}

canple. Nowsaos posial. el at somepot domg e lesom, modiles. Pevms mcmdioa modiks 1
e oo ofiem ek clutiewd or e de-emplomized.

*  Teher fli toaddess sindent mernhelming. b
concens wik mparls to case #  Teodermolifetion: e amomced [
acesshility. #  Tencher poshs modifcations md ofer nd posie] appropesiely mmerpe ]

Esoures o messpe bk, bt bomk. b
tiffcaltto loce.  Sindents e shletome avamety of 1
= Teadwr el mshidest ol parst ]
il etk i alrbadtes - Tnderspuialydeds msnlak’ k
problesss with core e ibality. e afires corees and meenicks e ]
mline conrse toene woesbilly. The
‘teaherprovids artmce ifchdelis
e fose oraces apatila
e
DG24/15 versikm

Doman 3: Instrocion
Component Faling Neals Improvement D
3a: Communcating with » Teacker fuls toeplein helessm’s | *  Teacheratiempts to exlem the * Teachercr

Students pumpose or camect the lesson to the lessan's pupose with mminimal where the]
Larger curriculum s Inowaby

roughex
% Teacher explains cotert using # Teacher explains coutent ysing » lesmtod
,ﬁ?_.s and language vocesbulary and lanoyase
W sbow arbelow incorsistenty and/ b v arbel * Swlenfsd
explanations orade bvel; contert explanati s conteat by
. Contan minorersors, Ea T.H and langua
both wal &
= Teacher's explanati o lack = Teacher'serplaetions ofprocefues > Teacher's ecplanations ate clarand explanati
procedures or stratepies for student areundear o incomplets preventing emphesize procedures tat suppact completz,
e students &om successfllycomplefing snocessfully completing the learning
the learning sk task # Teacherac
* Teacher standards for imstuctar attention fi
reposivenssand sailsbiliyare | *  Teacher's standards for istctor #  Teacher pusts dlear standands for miscimce
motpasted. respusiveness and ava ability are nstuctor responsiveness and
uncleer., awilabiliy.

Fradence/Fz amples #  Teacker ks forse couent * n.ll.n—_llrbrn! ¥ Todadedoadpoedesx > Solekc
Ingrape andformes or aligrment of debivere] nsing 3 ety of i tods g dpt
caecly. lemming djecives. ‘mevesay fo aceess coulend. leal todee

with minin
*  Sindembose mlegpae #  Teacher cesinl] coetrs o b 3 Sysmams mchocio sdforwless
{tioorsion, blops, e 1o oty and diffit forsio dents fo e s ongesed by witen bson * Silmkh
commmicrte bty o follow i e mdevstemd dhjectives and aoteomes. meetings t
lesminsiend of commmiring ‘procedors
tirecywit fe o > Tedoscwcedyadeady > Doy meo-eecabcs, fe dr
‘responds fostudent” psts m ad siodent dewe propees and cowems >+ Sindakn:
ibosimbomk. aam] siodent g s
coarlin
= Teachermmimeliynses coslent #  Sinlets democionle imderstanlmg of
Imgmpe hemphot el o apeiniynpznpvik > Todea
e kg t=sk presented. Commm
> Dirfces fr s 25
aemdex

0624015 version

43



3b: Using Questi oning ad v Tew
Discussion Techmiques le Qe
g limited high
participation and dial ozve.

s Teacher provdes minime] 5 Teacher engages l learters in contert- Tew
% Teacher d ominates the wline oppartunites that prom ote contert- nchdisessions. dise
conversation with litle/no e outent- tich discussi s, I
rich diseussions. % Teacher creates an emir wment to et

suppart euline parficipation: discussion,
communication, and questioning are Stud
effectively vilized. ad
commnication and questioning are &sy
sporadic. thec
Eadencef: & dfor dscrsion % Tendher fames a £ opem-ended > Teadhrtes qpen-endel questions, > Bl
prompts e dosel-ended, withs pestions desipnel topmmie sindest inwiking shod s o fhink: mndfor dien
smple comect awwer and domol kg, bt mostqueshi pemuliple pri bl pe
> Tencherproves ample wail fme 1 » Snd
Stodesks 2 not provde] ample Stodends are asted fomspond fo Epmd toquestios ma spcrmas om
waithme torespond foqoesiions. pesios e syadrmos eviramment 1o promole decper finking. me
“Hime th coasider s > Tenthes oemtea deorsiongrayp Sid
=spement fetreyme siodenk fomed o
#  Afrw sinlebs d omide e synchmamshy ad be aciively mrdved L+

tiscus siom i a s yachronors sndfor
sndrmms ewimmel

by posiing commesks aad expoading 1o

suchis ki g, el
peshos, oremshcimg Expases.

0672415 version

%: Enpaging $udents in
Leaming

P

Teacher fais to excourage and'or
ide opportunifies for active
coptifive engagement.

Teacher creates online leaming
tasks thet do notenc wrage lugher-
level learning and or thinkmo,
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Appendix C

Evaluation Report Tracker
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TEACHER or NTPE

EVALUATION REPORT

SY:
MULTIPLE MEASURE SUMMARY PROGRESSION TRACKING S
Use this Evaluation Report from the beginning to the end of the school year, to track GRADE (if applicable): ___
the dates your evaluations are conducted and the scores you receive for each one.

Evaluations you receive throughout the school year in order to predict your End-of- ROLE:
Year Effectiveness Rating. Fields only need to be completed IF applicable. '

TENURED or TPE No. OF FORMAL OBS:

OBSERVATION:

PGS STATUS:

Professional Development Plan (PDP) submission date:
FORMAL OBSERVATION DATE(S)

Fall Pre-Conf.: Observation: Fall Post-Conf.:
Spring Pre- Observation: Spring Pre-
Conf.: Conf.

Fall Score: Spring Score: Average Score:

SPM (ELECTIVE RATING):

Eligible: YES or NO If yes, YEAR -LONG  or SEMESTER-LONG

Fraction/% of Student Who Met their Growth Target:

SPM Score:

PVAAS (TEACHER SPECIFIC RATING):

Did you teach a PSSA or Keystone tested grade level? YES* or NO

*If YES, you will participate in Roster Verification. NOTE: You must have 3 consecutive years of PVAAS data to be
eligible for a PVAAS evaluation score to be included in your overall effectiveness rating.

PVAAS Score:

Building Level Data Score:

Overall Score: Effectiveness Rating

50

Version: Published 8/2022 Educator Evaluation | #TheUltimateResource



Appendix D
In-Depth Look: PGS Status and Implications

Peer Assistance Review (PAR)
Formal Observation (FO)
Professional Development Plan (PDP)
Performance Improvement Plan (PIP)
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Overview of Professional Growth System

The Professional Growth System (PGS) is a collaborative effort between the School District of Philadelphia and the
Philadelphia Federation of Teachers designed to improve instruction at all schools. PGS is an aligned system that
sets clear expectations for teachers and administrators, defines standards of practice, creates transparency, provides
data on teacher performance and focuses on teacher support and improvement. PGS aligns teaching standards,
professional development, observation tools and evaluation tools.

PGS is made up of two components: The Peer Assistance and Review (PAR) Program and the Formal Observation
Cycle (FO Cycle).

Key

FO = Formal Observation Year

PDP = Professional Development Plan (PDP) Year

Years 4 5 6 7 8 9 10 11 12 13 14
Type | PDP | PDP | FO | PDP | PDP | FO PDP | PDP FO | PDP | PDP

Years | 15 | 16 | 17 | 18 | 19 | 20 | 21 | 22 | 23 | 24 | 25
Type | FO | PDP | PDP | FO | PDP | PDP | FO | PDP | PDP | FO | PDP

Years | 26 | 27 | 28 | 29 | 30 | 31 32 | 33 34 | 35 | 36
Type | POP | FO | PDP | PDP | FO | PDP | PDP | FO | PDOP | PDP | FO

Years | 37 | 38 | 39 | 40
Type | PDP | PDP | FO | PDP

The following timeframe may be used for the development and monitoring of the PDP:
s June-October: PDP collaborative meeting no later than October 20"
s Mid-year review meeting no later than January 15"
e End of the year review meeting no later than May 15"

To summarize, it is imperative that developed goals on the PDP are:
e Specific, with outcome that show progress aver time

Measurable

Attainable within the PDP cycle

Relevant to the school data and approved Action Plan

Timely, so that progress can be assessed during the appropriate review dates

Peer Assistance and Review (PAR)

PAR is mandatory for all new teachers. New teachers are teachers in their first year of employment with the School
District who are not tenured in Pennsylvania. PAR is also mandatory for tenured teachers who have been rated
unsatisfactory in the previous school year.

A tenured teacher who believes that his/her teaching competence will benefit from PAR can request participation.
Principals may also request that tenured teachers who are in their PDP years participate in PAR as part of Special
Observation Status (SOS).

Formal Observation Cycle (FO Cycle)
During years 2 and 3, non-tenured teachers are classified by the PA Department of Education as Temporary
Professional Employees (TPE) and are rated on a biannual basis (Sept-Jan and Feb-June). TPEs are formally
observed at least once during each rating period.

Tenured teachers enter into the formal observation cycle. Tenured teachers rated satisfactory will be formally
observed every third year instead of yearly as determined by system seniority (Formal observations in years 6, 9, 12,
15, 18, 21...). In years when the teacher is not formally observed, they will create a Professional Development Plan
(PDPinyears 4,5, 7, 8, 10, 11, 13, 14, 16, 17, 19, 20...).

PAR Panel

The PAR Program is led by a Panel comprised of eight (8) members, four (4) of whom are selected by the Federation
and four (4) of whom are selected by the School District. The Chair of the Panel alternates annually between the
Superintendent and/or CEO and the President of the Federation, or their designees.
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The Panel is divided into PAR Pairs consisting of one (1) Federation appointed member and one (1) District appointed
member. Consulting Teachers (CTs) provide job-embedded support for teachers in PAR. PAR Pairs meet regularly
with Consulting Teachers to review their work and the progress of teachers assigned to them. The Panel makes all
discretionary decisions regarding the PGS, including:

» determining eligibility for the PAR Program;

» monitoring the overall progress of teachers participating in PAR;

» making Performance Improvement Plans (PIP).

Performance Improvement Plan (PIP)

A PIP is an individualized support plan that is developed in collaboration with a principal and a teacher to address
areas of concern related to the contributing factors of a teacher's Multiple Measures Summary (MMS). The MMS
includes all of the factors used to calculate an educator’s rating.

For whom is a PIP designed?
Act 82 states that teachers rated as Needs Improvement or Failing are required to participate in a PIP. Decisions
about PIP status are based on a teacher’s Effectiveness Rating.

What are the requirements of a PIP?

» Designed with the teacher’s input

» Addresses the areas of concern

» Makes recommendations for specific professional development identifies the types of data (evidence) that
will be collected to determine improvement

» Provides an observation and support schedule

»  Explains how intensive supervision will be provided

Can a person refuse the support of a PIP?
If a teacher meets the requirements (Failing or Needs Improvement Effectiveness Rating) they cannot refuse.

Who manages the design and implementation of the PIP?

Teachers who receive a PIP may be assigned a Teacher Coach. The coach (if applicable), principal and teacher will
write the plan in collaboration. The coach and/or principal will also provide individualized support, create action steps,
set measurable goals and work with the teacher to build and enhance skills. The principal will continue to monitor
progress through regular informal observations.

For how long is the PIP implemented?
A PIP is implemented for one rating period. For TPEs this is equivalent to 5 months. For Professional Employees,
this is equivalent to 10 months.

What are the observation requirements for a teacher on a PIP?
The teacher’s rating officer completes the amount of formal observations necessitated by that teacher's PGS status.

What if a teacher is in their PDP year and they meet the requirements for a PIP?

The PIP replaces the Professional Development Plan. The teacher is treated as a satisfactory teacher in his/her
formal observation year. The teacher will receive two formal observations within the 10-month rating period

(one formal observation in the fall and one in the spring at the conclusion of the PIP.)

What if someone is rated Unsatisfactory?
Teachers who are rated unsatisfactory will still remain in the PAR program. Their Consulting Teacher will work with
them on a Performance Improvement Plan.

If you have any questions, please contact professionaldevelopement@philasd.org.
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MMS Rating Letter:
Next Steps for Needs Improvement Teachers
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MMS Rating Letter
Next Steps for Managing Needs Improvement Teachers

At the beginning or end of each semester, rating officers (Principals/APs/ECFCs) may be required to have MMS
Rating Letter conferences with teachers that received an overall Needs Improvement (NI) Effectiveness rating on
their Multiple Measure Summary (MMS) Report.

During this conference, the rating officer will meet with the Observee to discuss the Observee’s MMS report and the
relevant scores/feedback. This conference is the opportunity for Observees to submit additional evidence regarding
their evaluations and possibly dispute their scores. Observees have the right to bring PFT representation to this
conference. The MMS Rating Letter conference should occur within the first ten (10) school days of the subsequent
rating period.

Ex. If a teacher received their MMS Rating Letter on the last day of the school year (Spring), the Principal should hold the MMS Rating Letter
conference within the first 10 days from the start of the next school year (Fall).

First Notice to NI Teachers

When a teacher is rated an overall Needs Improvement or Failing rating on their MMS report, they will promptly
receive an MMS Rating Letter (via email) from the Office of Evaluation (in collaboration with the Offices of Teaching
& Learning and Information Systems). This letter notifies the teacher of their status and what next steps they can
anticipate, from the implementation of a PIP to being on grounds for dismissal. Every letter informs the teacher
that they are entitled to having an MMS Rating Letter conference to further discuss their results and review
the implications.

Second Notice to NI Teachers: Scheduling Conference

As advised by Labor Relations, we recommend rating officers send their NI teachers a memo notifying them of the
intent to schedule the MMS Rating Letter conference. Rating officers should copy their Labor Relations
representative on all communication related to the MMS Rating Letter conference to ensure Labor Relations can
impactfully support. This is especially important if a teacher is on grounds for dismissal.

Teachers on Grounds for Dismissal

If a non-tenured teacher receives an overall Failing Effectiveness rating, they become on grounds for dismissal. The
Principal must petition for the teacher’s dismissal (recommend the teacher for termination) in order for the teacher to
be terminated based on performance. If a Principal intends to petition for dismissal, the MMS Rating Letter
conference is the time to formally let the teacher know.

MMS Rating Letter Conference

To ensure the MMS Rating Letter conference is properly conducted, the rating officer should confirm the following:
. Labor Relations representative has been notified of the conference and is present (if applicable)

PFT representation for the teacher is present (if so wished by the teacher)

Rating officer (Observer) and Observee discuss the evaluations referenced in the MMS Rating Letter

Rating officer issues a summary of the conference to the Observee via email

Labor Relations was copied on all communication, including the summary of the conference

This MMS Rating Letter conference should occur between the Needs Improvement teacher and the rating
officer that gave the teacher that rating.

Ex. Teacher A was in School One for the 2016-17 school year. She was rated Needs Improvement on his End-of-

Year MMS report. Teacher A was transferred to School Two for the 2017-18 school year. Despite Teacher A’'s
new location, the Principal from School One is responsible for holding Teacher A’'s MMS Rating Letter conference.

For additional questions, please contact Labor Relations or the Office of Evaluation.
Template of 2018-2019 MMS Rating Letter sent to teachers/NTPE who received their 15t NI rating:
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F., THE SCHOOL DISTRICT OF

al PHILADELPHIA

Dear <NAME=,

‘four mast recent rating was Needs Improvemeant. Based an your multiple measure rating in
=tarnth, ¥Year>, your Cverall Effectivencss rating was <score=. Mulliple measure ralings ara
comprised of several data points, including:

& 2018-19 Owerall Formal Observation Score

a 201819 500 Score, if applicabla

a  2017-18 PVAAS (leacher-specific) Score, if applicable

s and 2017-18 S5PP (building leval) Scora, if applicabila.

Plaase follow the steps below to access your Multiple Measure Summary {(MMS):
= Log into Comerstone through the hitpsaivsnw philasd.orglognd
« Hover over PERFORMANCE > click Performance Tasks » click My Personal Reviews
= Your mast recent MMS will be lisbed with the title "2018-2018 [raling period] Teachar
fMulliple Measures Summary”
= Click an tha fitle of the review, or lask, lo download your MMS repart {if e reviaw does
not automatically appear, check the Downloads folder on your deskbap).

This is your firsl Meads Improvarment rating. For the duration of the subseguent rating periad,
[insert rext rating periodiyear], your development will be guided by a Professional |mprovement
Plan (PIP}.

Plaasa be advisad that, undar Act BZ, if you recaive a second Needs Improvament rating that
mesls the following crileria, it will automatically be converted to a Failing raling:
1. The sacond Needs Improvarnent is in the same certification area as the first Needs
Impravament.
2. The second Needs Improverment rating is within 10 years of the first Needs |mprovemeant
raling.

A Failing ratirg for a non-lenuwrad eacher is grounds for dismissal. & Failing raling for a tenured
teachar results in thal teacher being placed in the Peer Assistance and Review (PAR) program.

In arder {o support your devalopment, a Perfarmance Improvemeant Plan {PIP) will be put in
place.
If wou recenved a Proficient observation rating, your PIP will be administersd by your
principal and will be discussed in the conferance mantioned below.
If wou recenved a Neads Improvemant or Failing observation rating, your PIP will be
administered by an Academic Coach, who will be assigned to you within 1-2 weeks of
ther start of the school year.

Unsabsfaclary - Failing: 0.0 - 0.438
Satisfaclory - Needs Improvement: 0.5 - 1.48
Satisfaclory - Proficient: 1.5 - 2.49
Satisfaclory - Distinguished: 2.5 - 3.0

Your principal will schedule a formal conference with you to discuss your rating. You have the
right to bring wnion representaton to this conference. Al this conference, your rating officar will
explain your scores and you will have the ocpportunity to ask guestions and discuss evidenca in
suppart of or contrary to the raling. This conference should occur within 5-10 school days from
receipt of this lefler (by September 6, 2013 at the latest).

To addrass some of the questons you may have after resaiving this lefter, please consult the
2015-18 Educalor Evaluation Handbook:

{hitps:tidrive.google. comfile'd't EfVEEfmawAUNYVEEH Y sm-ho  LmW2I'WBmiview tusp=sharing).
Pages 30-33 specifically explain the Multipte Measure Summary and performance plans.

Thank you,
Tha Cffice of Leadarship Development and Evaluation
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The School District of Philadelphia employs many abbreviations to narrate the evaluation process and
systems. Find commonly used abbreviations decrypted below:

AP - Assistant Principal

CONN - Connectedness

CSOD - Cornerstone OnDemand

ECFC — Early Childhood Field Coordinator

ELA - English Language Arts

ESOL - English to Speakers of Other Languages
EVAAS - Education Value-Added Assessment System
FfL or FFL - Framework for Leadership

MMS - Multiple Measure Summary

MTSS - Multi-tiered System of Support

NI — Needs Improvement

NTPE - Non-Teaching Professional Employees*

OBS - Observation

PBIS - Positive Behavioral Interventions and Supports
PDE - Pennsylvania Department of Education

PIP - Performance Improvement Plan

PSSA - Pennsylvania System of School Assessment
PVAAS - Pennsylvania Value-Added Assessment System
RV - Roster Verification

SAS - Standards Aligned System

SPM - Student Performance Measures

TPE - Temporary Professional Employees

UNSAT - Unsatisfactory

As defined by Act 13:

Professional Employee - A professional employee is 1) a classroom teacher who provides direct instruction
to students related to a specific subject or grade level, 2) a non-teaching professional who provides services
other than classroom instruction or is an educational specialist, and 3) a principal which includes principals,
assistant principals, vice principals, directors of career and technical education and supervisors of special
education

Temporary Professional Employee - Non-tenured classroom teachers or non-tenured non-teaching
professional

Non-teaching Professional Employees: Non-teaching professional employee, or NTPE, is “a person who is
an education specialist or a professional employee or temporary professional employee who provides
services other than classroom instruction.”

Other NTPEs provide support to school teams (teachers and leaders) as well. See below for a full-list of non-
teaching professional employees:

Coach — Academic Coach/Consulting Teacher
Coach - PreK Instructional Specialist
Counselors

Ed-Tech Coaches

Instructional Specialists

Nurses

Occupational/Physical Therapist (OT/PT)
Psychologists

Social Workers

Special Needs Coordinators

Speech Language Pathologists (or Speech Therapists)
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If you have any outstanding Evaluation questions,
please do not hesitate to contact the Office of Evaluation at
effectiveness@philasd.org.

Leta Johnson-Garner

Executive Director of Evaluation

Chandra Singh
Director of Evaluation

Kris Riscavage

Observation Evaluation Coordinator

Amber Paige

Observation Evaluation Coordinator
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