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Strengths

Review and Support for District Equity Work
Oregon will require its districts to include data regarding educator equity gaps in their Comprehensive Needs Assessment, 
which is part of Oregon’s continuous improvement process. Oregon commits to providing differentiated technical assistance, 
as applicable, which increases the likelihood that all districts will receive the necessary assistance to eliminate any existing 
educator equity gaps.

Opportunities

Ineffective Teacher Definition and Data
Oregon does not provide a definition of an ineffective teacher in its ESSA state plan; instead, the state will enable its districts 
to define this term with collaboratively developed guidance. Oregon should develop guidance for the definition of an 
ineffective teacher that requires districts to include, among multiple measures, objective measures of student learning and 
growth that research demonstrates are critically important to measuring teacher quality.2

Oregon also does not provide data demonstrating the rates at which low-income and minority students are taught by 
ineffective teachers compared to other students because the state lacks a single statewide instrument to calculate and report 
these data. Without these data, Oregon cannot demonstrate that low-income and minority students are being taught at higher 
rates than other students by ineffective teachers, nor can it ensure that where such gaps exist, it is targeting its resources to 
ensure that they do not persist. In the absence of a single statewide instrument to collect, calculate and report these data, 
Oregon should provide robust support and oversight to districts to enable them to collect, calculate, report and address any 
educator equity gaps that these data illuminate.  

Inexperienced Teacher Definition 
Oregon defines an inexperienced teacher as a teacher with a preliminary license in the subject area he or she teaches. 
Oregon should amend its definition to define an inexperienced teacher as a teacher with two or fewer years of experience, 
as research demonstrates that teachers experience the greatest increase in effectiveness in the first two years of teaching.3

Timelines and Interim Targets 
Oregon does not include timelines and interim targets for eliminating identified educator equity gaps in its plan. Oregon should 
amend its plan to include timelines and interim targets so that the state and its stakeholders can ensure adequate accountability 
for eliminating educator equity gaps.

State Response

Oregon was helpful in providing NCTQ with facts that enhanced this analysis. Specifically, the state added that it is 
working to develop guidance around ineffective and excellent educators, which districts will report locally. The state also 
provided that it is working to emphasize systems that support professional growth, learning, and development aimed at 
ensuring teachers have the skills and knowledge they need to ensure that all students are successful.
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NCTQ is a nonpartisan, nonprofit research and policy organization driven by the vision that every child deserves effective 
teachers and every teacher deserves the opportunity to become effective. To find out more about our work in your state, 
please visit NCTQ.org
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