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MISSION
In partnership with parents and our community, AISD exists to provide a comprehensive 
educational experience that is high quality, challenging, and inspires all students to make a 
positive contribution to society.

VISION
AISD will be nationally recognized as an outstanding school district, instilling a passion for life-long 
learning in all students.

Core Values
`` Focus on Children
`` Excellence
`` Integrity
`` Equity
`` Respect
`` Health and Safety

INTRODUCTION
A working group of teachers, principals, central administrators, and Education Austin collaboratively 
researched and devised a new teacher evaluation system based on the key tenets of quality teaching.  
Additionally, campus advisory councils provided input into the system. After the development phase, 
the draft system was sent to teachers and principals for feedback which was followed by a public 
comment period. Once all feedback was gathered, the AISD REACH Steering Committee made a 
final recommendation that was approved by the Board of Trustees on May 25, 2011. This process was 
done in accordance with TEC § 21.352 which states:
(a) In appraising teachers, each school district shall use:
	 (2) an appraisal process and performance criteria: 
		  (A) �developed by the district- and campus-level committees established under Section 11.251;
		  (B) �containing the items described by Sections 21.351(a)(1) and (2) 

(TEC § 21.351 The criteria must be based on observable, job-related behavior, including: 
(1) teachers’ implementation of discipline management procedures; and (2) the 
performance of teachers’ students); and (C) adopted by the board of trustees.   

The new system was piloted at 3 campuses in 2011-2012 and was revised for the 2012-2013 school 
year based on teacher, principal, and central administration feedback.
The newly designed system differs from the state system of PDAS in that it provides a significant 
weight to student growth and focuses on three domains of practice. The domains of instructional 
practice, classroom climate, and professional expectations provide specific competencies that 
will provide teachers with opportunities to showcase effective practice and grow through regular 
feedback and individualized support. 
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OVERVIEW OF THE SYSTEM
The REACH Teacher Evaluation system includes multiple measures of student growth in one 
domain and 39 competencies organized into 5 domains. The five domains are

1.	 Student Growth
2.	 Instructional Practice
3.	 Classroom Climate
4.	 Student Response Survey
5.	 Professional Expectations

TEACHERS

Student Growth
	 Individual SLO  .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   20%

	 Team SLO  .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   10%

	 School-wide Value-added  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .                  10%

Observations of Instructional Practice and Classroom Climate
	 1 Administrator Observation  .   .   .   .   .   .   .   .   .   .   .   .   .   .   15%

	 2 Administrator Walkthroughs  .   .   .   .   .   .   .   .   .   .   .   .   .   10%

	 2 Peer Observations  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .                     15%

Student Response Surveys

	 Student Response Survey   .  .  .  .  .  .  .  .  .  .  .  .  .  .  .  .                  10%

Professional Expectations
	 Professional Expectations  .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   .   10%

Individual SLO
20%

Team SLO
10%

School-wide Measure    10%
Administrator
Observation
15%

Administ
rat

or

Walk
through

s

10
%

Peer 
Observation
15%

Student Response 

Survey10%
Professional

Expectations

10%
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Domain 1: Student Growth
The student growth domain includes a measure for individual student growth on the Individual 
Student Learning Objective (SLO), the Team Student Learning Objective (SLO), and the School-
wide Value-Added Measure.

`` Teachers will be appraised based on the performance of the students that they taught during 
a course/year. 

`` Because the types of learning objectives and assessments available vary by subject and grade, 
measures will vary based on the subject and grade as well as the types of students the teacher 
teaches. 

`` Whenever possible and reasonable, performance criteria will include growth measures that 
take student’s starting scores into account.

MEASURE DESCRIPTION
GRADES AND 

SUBJECTS
TYPES OF ITEMS/

ASSESSMENT
Individual 
Student 
Learning 
Objective 
 
WORTH 20%

Teachers set a target of student growth at the start of 
the school year and strive to achieve it by the end of 
the semester or school year. These targets are based on 
a thorough review of available data reflecting students’ 
baseline skills and are set and approved after collaboration 
and consultation with colleagues and administrators.

Grades PK-12, All 
subjects

Multiple Choice/ 
Performance based

Team Student 
Learning 
Objective 
 
 
 
 
WORTH 10%

Teachers set targets of student growth at the start of the 
school year and strive to achieve by the end of the semester 
or school year. These targets are based on a thorough review 
of available data reflecting students’ baseline skills and are 
set and approved after collaboration and consultation with 
colleagues and administrators. Teachers will each set and 
assess a team student learning objective or will utilize their 
second individual student learning objective.

All grades, All 
subjects

Multiple Choice/ 
Performance based

School-wide 
Measure  
 
WORTH 10%

A district-rated measure of the extent to which a schools’ 
average growth meets, exceeds, or falls short of average 
growth. The District has contracted with SAS EVAAS 
to calculate this measure. If a school does not exceed 
expectations on EVAAS, a district rated measure of the extent 
to which a school's average performance meets, exceeds, 
or falls short of the average performance for schools of like 
economic disadvantage will be considered.  The district will 
use Normal Curve Equivalents (NCEs) provided by EVAAS 
to calculate this measure.  If the average does not meet or 
exceed +5 NCEs, then the EVAAS rating will be used.  

All schools STAAR

Measures
`` The individual SLO is worth 20%.
`` The Team SLO is worth 10%.
`` The School-wide Measure is worth 10%.
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Observational Domain: 2 and 3
`` Appraisers will conduct one 45 minute announced observation.
`` Appraisers will conduct at least two 15 minute walkthroughs throughout the year
`` Peer Observers will conduct two 45 minute unannounced observations
`` Appraisers will have the option of a pre-conference and end of year conference with teachers.
`` Peer Observers will have a pre-conference before observations begin and a post conference 

after each observation
`` Teachers will complete a self-reflection at the beginning and end of the year.

Domain 2: Instructional Practice
Domain 2 focuses on the key competencies of instruction. They include:

`` Actively engage students during instructional activities
`` Checks for student understanding and modifies instruction to address student misconceptions
`` Differentiates instruction for student needs utilizing a variety of instructional strategies
`` Develops problem-solving and critical thinking skills for all students
`` Sets rigorous academic expectations for students
`` Provides relevant and useful feedback to students

The rubric that defines these competencies is provided in Appendix A.

Domain 3: Classroom Climate

Domain 3 focuses on the key competencies of classroom climate. They include:
`` Sets and implements classroom routines and procedures that support student learning
`` Establishes and maintains standards for student behavior
`` Creates a safe and secure classroom environment that is organized and engages students
`` Establishes a climate that promotes fairness, respect, and diversity

The rubric that defines these competencies is provided in Appendix A.

Domain 4: Student Response Survey

Domain 4 focuses on the student experience in the classroom.  Students will respond to questions 
aligned to the competencies in Domains 2 and 3 in order to provide feedback to teachers.  

See Appendix B for a sample.

Domain 5: Professional Expectations
Domain 5 focuses on the key competencies of professional expectations. They include:

`` Establishes professional goals, participates in professional development, and applies learning 
to practice

`` Engages in meaningful collaboration to attain school goals and a positive campus climate
`` Complies with district and school policies and procedures
`` Fulfills professional responsibilities while modeling professional integrity
`` Collects, tracks, and uses student data to develop lesson plans and assessments
`` Designs effective objective driven lessons and assessments that reflect the standards
`` Provides responsive communication to parents throughout the year
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Implementation of the System
The system will require a minimum of one administrator observation of at least 45 minutes, two 
15 minute walkthroughs, and 2 unannounced peer observations. The 45 minute observation will 
be scheduled while the two walkthroughs and peer observations are to be unscheduled. Teachers 
may request a pre-conference before the 45 minute observation and an observation conference at 
the end of the year for administrative observations.  Prohibited observation days can be found in 
Appendix D.

Peer observers will conduct pre-conferences in September before observations begin and will have 
a post conference after each observation. 

At the beginning of the year, teachers will complete the BOY self-reflection in the Human Capital 
Platform (HCP) no later than three weeks after orientation. Similarly, at the end of the year, they 
will complete an end of year reflection in the HCP by April 30, 2014.

Teachers will complete the student learning objective process as outlined in the SLO manual 
available here. Students will complete the student survey process in January 2014.  Professional 
Expectations will be scored by your appraiser before May 30, 2014.

The summative conference will occur before June 3, 2014.  

Teachers who have concerns about their administrator observation may request a second 
observation, or may appeal the appraisal. To request a second appraiser or appeal, teachers should 
work with their principal or contact employee relations.  For disputes on peer observation, please 
review the dispute process on the website located here. For those teachers whose performance is 
appraised as less than proficient in any domain, they will be provided the opportunity to improve 
their performance through the development of an intervention plan.

Training for Teachers
Teacher orientation to the system will be available August 21, 2013.  No formal observations 
may be conducted before September 11, 2013.  Teachers will complete an online module that 
introduces the system, explains the scoring, and provides models for how teachers will be 
appraised. 

http://www.austinisd.org/reach/learning-objectives
http://www.austinisd.org/reach/peer-observers
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SYSTEM SCORING

Component Score Converted Score Weight Weighted Score
Individual SLO 0-100

Example: 
67%

Percent Achieved/25

67/25=2.68

20% Converted Score X 
Weight

2.68 x .2=.54
Team SLO 0-100

Example:
92%

Percent Achieved/25

92/25=3.68

10% Converted Score X 
Weight

3.68 x .1=.37
School-wide  
Measure for 
Reading and Math

Standard Error 
on EVAAS or 
NCE Results

Example:
Reading = as 
expected
Math =2 SE  
below expected

4= 1 or 2 above expected on 
EVAAS or +5 or greater on 
NCE Results
3= as expected on EVAAS
2=1 standard error below on 
EVAAS
1=2 standard errors below on 
EVAAS
Average of the 2 scores

(3+1)/2=2

10% Converted Score X 
Weight

2 x .1 = .2
Administrator 
Observation

40 points

Example:
32

Rubric score/10

32/10=3.2

15% Converted Score X 
Weight

3.2 x .15 = .48
Administrator 
Walkthroughs

40 points

Example:
29

Rubric Score/10

29/10=2.9

10% Converted Score X 
Weight

2.9 x .1 = .29
Peer 
Observations

80 points

Example:
52

Rubric Score/20

52/20=2.6

15% Converted Score X 
Weight

2.6 x .15 = .39
Student 
Response Survey

1-4 Scale based 
on student 
response

Example
3.1

4=3.5 or above
3= 3.0-3.49
2=2.5-2.99
1=less than 2.5

3

10% Converted Score X 
Weight

3 x .1 = .3
Professional 
Expectations

28 points

Example:
21

Rubric Score/7

19/7=2.71

10% Converted Score X 
Weight

2.71 x .1 = .27
Total 100%

Example

Sum of 
Weighted Scores

2.84

Scoring of the system will be based on a 4 point scale.  Each component will be converted to a 
score that corresponds to the 1-4 scale and then weighted according to the percent assigned. The 
weighted scores will be added for a final score that will fall in the 1-4 range (See Table 1). 
Table 1

Final Scoring
Highly Effective = 3.3-4.0	 Developing= 2.0-2.99
Effective = 3.0-3.29		  Unsatisfactory=Below 2.0
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FREQUENTLY ASKED QUESTIONS
1.	 �Which schools are participating in the pilot? 

Elementary Schools, Middle Schools High Schools
Sunset Valley Webb Lanier
Brown Martin Travis
Harris Reagan
Rodriguez Akins
Sims
Norman

2.	 Are all teachers participating? 
No. Teachers on probationary contracts, teachers on growth plans, and any other teachers 
designated by the principal will be evaluated using PDAS.  All other teachers will be evaluated 
using the new system.

3.	 Is there compensation tied to the new system? 
No.  

4.	 Will my appraisal score affect other REACH stipends? 
No.

5.	 Will there be waivers under this system? 
No, there are no waivers in the new appraisal system.

6.	 What is proficient on the observation rubric? 
3 is considered proficient on the observation rubric.

7.	 How often will I be observed? 
One announced formal observation , two 15 minute walkthroughs, and two unannounced peer 
observations are required under the new system.

8.	 Will the Peer Observation be included in my appraisal? 
Yes. Peer Observation will be included but is also designed to enhance professional growth.

9.	 Can I request a second observation for my administrator observation?
	 Yes. Follow the same process as you would for PDAS by contacting your principal.

10.	 Can I dispute my peer observation and get a second observation?
        You may dispute your peer observation through the human capital platform which will allow  
        you to provide evidence from the observation that will be reviewed by a panel.  The panel's 
        decision is final.  Please see the peer observation website for additional information.

http://www.austinisd.org/reach/peer-observers
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Teacher	
  Name:_____________________________________________________________________	
  
	
  

Self-­‐Reflection	
  BOY	
  
	
  

1. Using	
  the	
  competencies	
  from	
  the	
  rubric,	
  identify	
  3	
  areas	
  of	
  strength	
  and	
  explain	
  why	
  
you	
  feel	
  confident	
  in	
  those	
  areas.	
  

	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  

2. Using	
  the	
  competencies	
  from	
  the	
  rubric,	
  identify	
  2	
  areas	
  of	
  growth	
  and	
  describe	
  
how	
  you	
  plan	
  to	
  address	
  those	
  areas	
  this	
  year.	
  Please	
  include	
  professional	
  
development	
  opportunities.	
  

	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  

3. What	
  are	
  your	
  professional	
  goals	
  for	
  this	
  year	
  and	
  what	
  is	
  your	
  plan	
  for	
  addressing	
  
them?	
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Teacher	
  Name:_____________________________________________________________________	
  
	
  

Self-­‐Reflection	
  EOY	
  
	
  

1. Based	
  on	
  the	
  feedback	
  from	
  your	
  observations	
  this	
  year,	
  identify	
  3	
  areas	
  of	
  strength	
  
and	
  explain	
  why	
  you	
  feel	
  confident	
  in	
  those	
  areas.	
  

	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  

2. Thinking	
  about	
  the	
  2	
  areas	
  of	
  growth	
  you	
  identified	
  at	
  the	
  beginning	
  of	
  the	
  year,	
  
describe	
  how	
  you	
  addressed	
  those	
  areas	
  this	
  year.	
  Please	
  include	
  professional	
  
development	
  opportunities.	
  

	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  
	
  

3. Thinking	
  about	
  the	
  professional	
  goals	
  you	
  set	
  for	
  this	
  year,	
  how	
  did	
  you	
  address	
  
them	
  and	
  do	
  you	
  feel	
  you	
  met	
  them?	
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Prohibited Observation Dates

Formal 45-minute observations may not be conducted on the following 
dates.*

1.   Any date outside of the appraisal period.

2.   The instructional day before or after an official school holiday, or the day 
immediately after Thanksgiving, Winter Holiday, and Spring Break:

October 31, 2013		  Halloween celebration 
November 8, 2013		  day before student holiday 
November 12, 2013	 day after student holiday 
November 26, 2013	 day before Thanksgiving holidays 
December 2, 2013		  day after Thanksgiving holidays
December 20, 2013		 day before student holiday & Winter Break 
January 7, 2014		  day after Winter Break & student holiday 
January 17, 2014		  day before Martin Luther King Day
January 21, 2014		  day after Martin Luther King Day 
February 14, 2014		  day before student holiday 
February 18, 2014		  day after student holiday
March 7, 2014		  day before Spring Break
March 17, 2014		  day after Spring Break
April 17, 2014		  day before Good Friday and Easter
April 21, 2014		  day after Easter

3.   Days when students are taking standardized tests. (Check AISD testing 
calendar for these dates.)

4.   Days when students are taking end-of-semester exams.

* Brief walk-through observations may occur at any time during a school 
year.
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