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We appreciate the opportunity to provide evidence related to the standards of the Teacher Preparation Report that were determined to not meet the standards or to provide less than strong preparation.  This response is structured by program:  (a) elementary and (b) secondary.   For each standard the methodology is stated, followed by current documents and evidence.   

There are some issues which made the review of the University of Cincinnati’s programs particularly challenging:

· The state of Ohio does not have “elementary” and “secondary” programs; rather, Ohio has early childhood education (prek-3), middle level (grades 5-9) and content specific adolescent/young adult programs.  The methodology paper states “for institutions at which both a middle and high school program were selected for evaluation of content preparation, a random selection was made to determine for which programs the secondary methods coursework would be collected” (p. 5).  The courses work for middle level education, per licensure, is spread across two content areas.  Had our secondary program been randomly assigned, we may have fared better in the review.

· The syllabi provided were those that were in the process of being revised, updated, and aligned with current standards and research in that the institution was moving from quarters to semesters.

· We responded to the request immediately; the Common Core had not yet been adopted, so our programs and syllabi did not reflect the Common Core.  Institutions that responded later due to lack of cooperation were able to provide more current information. As indicated in the report “data collected at the beginning of the extended data collection window may have become outdated by the end of it (p.26).

We are then, taking advantage of the Commissions statement that “We encourage programs to send us documents that may reflect changes made after we completed our analysis.  We will use those new materials to update our ratings in the second edition of the Teacher Prep Review, which will be published in June 2014. 

We have recently completed a very successful CAEP/NCATE accreditation review.  As the NCTQ report indicates “It is not the intention of the Teacher Prep Review to substitute for high-quality, on-the-ground inspections as one might expect an accrediting body or government authority to perform. The intention is to provide an in-depth examination of program policy and design, down to the course level, which in itself is something that has never been accomplished for any field within higher education. We restrict our evaluation to only program elements that can be reliably and validly assessed by readily obtained program documents” We are committed to providing relevant, current materials that better reflect the standards.
Elementary Undergraduate Teacher Preparation Program

The Elementary Undergraduate Teacher Preparation Program Sheet indicated that the following standards received fewer than four stars:

· Early Reading

· Common Core Elementary Mathematics

· Common Core Elementary Content

· Student Teaching

· English Language Learners

· Struggling Readers

· Lesson Planning

· Assessment and Data

A narrative identifying evidence for each standard in included.  Supporting syllabi used fall and spring semesters 2012 are included in the appendix.   Course titles are underlined for ease of reading.
Early Reading
Phonemic awareness.  The LSLS 3010 Foundations of Reading and Writing in Early Childhood, a required course, includes two weeks of instruction related to early reading skills “phonological and phonemic awareness instruction” and “alphabet instruction.  In addition, candidates read, discuss, and analyze: McGee, L. M., & Ukrainetz, T. A. (2009). Using scaffolding to teach phonemic awareness in preschool and kindergarten. The ReadingTeacher, 62, 599-603.  The text (Vukelich, C., Christie, J., & Enz, B. (2012). Helping young children learn language and literacy: Birth through kindergarten (3rd ed.). Boston, MA: Pearson) is described as “supplemental-Acceptable” on the textbook list.  The second textbook  (Armbruster, B., Lehr, F., & Osborn, J. (2008). Put reading first: Kindergarten through Grade 3 (3rd ed.). Washington, DC: Partnership Reading) Is listed as an “overview-acceptable.:
Phonics:  Two courses, for a total of 3 semester hours, are specifically dedicated to phonics.  The syllabi used during fall and spring semesters 2012-2013 are provided in the appendix.  In addition, the text (Bear,Donald, R. (2012). Words Their Way. (5th Edition) Pearson/Prentice Hall) is listed as acceptable – supplemental. 
Vocabulary:  LSLS 3010 Foundations of Reading and Writing in Early Childhood includes both a lecture on teaching language practices for vocabulary and language and analysis and discussion of Kucan, L. (2012). What is most important to know about vocabulary? The Reading Teacher, 65, 360-366
English Language Learners The LSLS 3010 Foundations of Reading and Writing in Early Childhood, a required course, includes lectures, video, and readings related to English language learners (Carlo, (2007). Best practices for literacy instruction for English-language learners. In L. B. Gambrell, L. M. Morrow, & M. Pressley (Eds.), Best practices in literacy instruction. New York: Guilford Press.)  Students practice explicit vocabulary instruction and explicit language activities for Struggling Readers:

Common Core Elementary Mathematics (NB:  All course descriptions are available at http://webapps.uc.edu/registrar/courseplanningguide/SemesterCoursePlanningGuide.aspx)
All early childhood education students are required to take:

· ECE 3010 Foundations of Math and Science  This course focuses on understanding the conceptual development of mathematics and science in preschool and kindergarten children and aligns with Ohio Content Standards in these areas. Students learn to design and implement appropriate curriculum within an integrated curriculum. 

· ECE 4018 Primary Mathematics Methods This course is designed to provide students with knowledge of basic mathematical principles, an understanding of how young children construct mathematical knowledge, and grounding as to the nature of mathematics curriculum during the primary grades. Students will become familiar with materials and methods for mathematics instruction, standards for mathematics in the primary grades, and various procedures to evaluate children's progress in math.

In addition, all early childhood education students are required to take at least 9 semester hours of mathematics from this list of directed electives:

· MATH 1008, Foundations of Quantitative Reasoning Project-based course, emphasizing problem-solving, model-building, and basic data manipulation in real world contexts. Topics include: problem-solving, statistical reasoning, linear and exponential modeling, and modeling with geometry. Prereq: at least 420 on the MPT recommended.
· MATH 1021, College Algebra, Study of linear, polynomial, rational, exponential, and logarithmic functions, systems of linear equations, systems of inequalities and modeling with functions.
· MATH 1044, Applied Calculus I, The first part of a two semester sequence (MATH1044 and 1045) of courses on calculus appropriate for students in business and life sciences. Topics covered include functions, graphs, limits, continuity, properties of exponential and logarithmic functions, differentiation, curve sketching, optimization and the definite integral.
· STAT 1034, Elementary Statistics An introduction to statistics for students without a calculus background. The course covers data analysis (numerical summaries and graphics for describing and displaying the distributions of numerical and categorical data), the basic principles of data collection from samples and experiments, elementary probability, the application of the normal distribution to the study of random samples, statistical estimation (construction and interpretation of one sample confidence intervals), and an introduction to hypothesis testing (the structure of one sample hypothesis tests and the logic of using them to make decisions). Pre-requisite: At least 420 on the MPT strongly recommended.
Common Core Elementary Content (NB:  All course descriptions are available at http://webapps.uc.edu/registrar/courseplanningguide/SemesterCoursePlanningGuide.aspx)

In science all early childhood education students are required to take:

· ECE 3010 Foundations of Math and Science This course focuses on understanding the conceptual development of mathematics and science in preschool and kindergarten children and aligns with Ohio Content Standards in these areas. Students learn to design and implement appropriate curriculum within an integrated curriculum. Primary Science Methods
· ECE 4014 Teaching Primary Science  Upon completion of this course, students will understand how to teach science in grades K - 3 and how science can be integrated with other subjects. Emphasizing how science is used in children's lives is a focal point of this course. Developing inquiry based lesson plans focused on higher level thinking, hands-on skills will also be a focus of the course. Most importantly, through this course, students should see the value and importance of teaching science as part of diverse curriculum.
Early childhood education students are also required to take at least 9 semester hours in natural sciences from this list of directed electives: 

· GEOL 1003 Physical Geology An introductory physical geology course that includes a comprehensive study of the earth's physical processes and properties, with an emphasis on understanding the scientific theories behind the geological principles. Topics are explored within the general context of plate tectonic theory and include: minerals and rocks, weathering and erosion, geological time, earthquakes, volcanoes, mountain building, oceans, landforms, and natural resources.
· BIOL 1081 Biology 1 Molecules, Cells, and the Foundation of Life This course is designed for Biology majors and students whose programs require a majors' level course in biology. This course introduces the fundamental characteristics of life, from the molecular to the cellular level, with an emphasis on structure-function relationships and placed in an evolutionary context. Topics covered include: chemicals of life, cell biology, bioenergetics, cell cycle, genetics, DNA replication, protein synthesis, and gene regulation.
· CHEM 1010 Chemistry in Today’s Society CHEM1010 is based on chemistry and physical-science related content in accordance with the State of Ohio Science Standards. This course focuses on modeling the submicroscopic particulate nature of matter, learned via a hands-on approach, to understand and predict physical and chemical properties related to temperature, pressure, periodicity, atomic structure, and chemical bonding. Students will develop a higher level of critical and scientific thinking while imitating the role of research scientists.
· BIOL 1082 Biology 11:  Evolution, Physicality, and Ecology This course is designed for Biology majors and students whose programs require a majors' level course in biology. This course introduces the fundamental characteristics of life, from the cellular to the ecosystem level, with an emphasis on structure-function relationships and placed in an evolutionary context. Topics covered include: evolution, animal form and function, plant form and function, and ecology.
· PHYS 1017  How Things Work from Roller Coasters to Superconductors How Things Work is a practical introduction into the Physics and Science of everyday life. This course considers objects from our everyday environment and their principles of operation, histories, and relationships to one another. The emphasis of Physics 1017 is on Newton's Laws, and how they are involved in roller coasters, submarines, and rocket ships, and also topics in Electricity and Magnetism which are used in consumer electronics, superconductors, kitchen magnets and power distribution in cities.
· PHYS 1020 Astronomy:  The Solar System The sky and its motions; lunar motion & phases; tides; eclipses; the seasons; light; telescopes; the history of astronomy; comparative planetology; comets, asteroids, and other small bodies of the solar system; the formation and evolution of the solar system; the detection and characterization of other planetary systems.
Student Teaching (handbook: 
http://cech.uc.edu/content/dam/cech/centers/oaci/docs/ProgHandbooks/ECE-InternHandbook2012-13.pdf )
The student teaching handbook states that mentor is responsible to:

· Participate in mentor teacher and intern orientation in August. 
· Familiarize intern to the school. 
· Conduct formal and informal observations and assessments. 
· Meet regularly with intern to provide constructive feedback and suggestions. 
· Conference weekly and complete Collaborative Assessment Logs. 
· Conference at the end of Internship to complete Pre-Service Teacher Goal Setting Agreement. 
· Work with university supervisor to coordinate conferences, observation times, and other necessary meetings  (p. 15)
The University Supervisor is responsible to:
· Monitor intern progress in placement.
· Make regular contacts with the intern and mentor teacher as required.
· Have at least five contacts with the intern/mentor teacher each semester; two of these will be formal observations.
· Guide interns in the completion of TPA task #2-4. 
· Attend Pre-Service Teacher Goal Setting Agreement conference in winter semester.
University supervisors complete observation logs; examples are provided in the appendix.
All cooperating teacher are recognized professionals.  These teachers serve as mentors for our candidates, and are agreed upon jointly by program faculty and school districts/principals.  Each cooperating teacher and setting is evaluated by the university supervisor and the candidate each time it is used.  University supervisors are often full time faculty members, and have advanced degrees and extensive experience in teaching and learning.  Cooperating teachers and candidates evaluate the performance of university supervisors. Through working together with public school principals, district supervisors, university supervisors, and program-specific field coordinators, we insure quality, extended clinical and field experiences for our candidates. As indicated in the NCTQ materials, we are to be held harmless when specific items are out of our control; school districts vary in the way in their teachers are assigned as mentors according to district policies.

Cooperating teachers must have at least three years of successful teaching experience and be recommended by their principal or immediate supervisor.  In addition, priority is given to cooperating teachers with masters’ degrees.  When this is not possible or when there is a unique demonstration of expertise (e.g. teaching awards, national board certification, and Montessori or Paideia certifications).   Licensure in the state of Ohio has gone through several iterations in the past several years.  Teachers licensed in elementary education may mentor early childhood or middle childhood candidates.  They are considered by Ohio to have the appropriate licensure in these cases.  Candidate and supervisor evaluations of placements and mentors for each site are paired to review whether or not the site and mentor are continuing to meet the needs of the program.  When mentors and placements receive one or more “2’s” (disagree) from both supervisor and student, the program discusses discontinuing the placement site.  These data, initially high, have fluctuated little over the years of implementation. Field coordinators have been vigilant in terms of field experience, and added items that they felt would give them additional insights.  These additional items were also fairly stable in terms of university supervisor ratings.  Field coordinators meet monthly and will continue to review the data.   
Lesson Planning

Assessment and data   The syllabus for ECE 3026, Assessment for Young Children, lists the following learning outcomes and assessment tools:

	Upon completion of this course, the candidate will be able to:
	Assessments

	Articulate various issues of assessment (e.g., cultural and linguistic bias; political, social, and psychological factors) in assessment, the types of assessment (norm-reference vs. criterion-reference tests), the importance of standard-based assessment, and formative and summative assessment.
	Position Paper; Observation Report; Teacher-Designed Assessment; Final Exam

	Identify performance-based assessment tools and tasks that measure children’s progress toward state and national standards.
	Position Paper; Observation Report; Teacher-Designed Assessment; Final Exam

	Use various instruments and techniques to assess content-based learning for children at varying levels of language and literacy development as well as alternative assessment tools. 
	Position Paper; Observation Report; Teacher-Designed Assessment; Final Exam

	Use a variety of standards-based language proficiency instruments to inform their instruction and understand their uses for identification, placement, and demonstration of language growth of children.
	Position Paper; Observation Report; Teacher-Designed Assessment; Final Exam


The course schedule also provides evidence that these issues are indeed addressed:

	Week
	Topics

	1

2

3

4

5

6

7

8

9

10

11

12

13

14


	Course Overview; Overview of Assessment; Assessment Terms

Foundations and Function of Assessment and Evaluation
Contexts of Assessment and Evaluation
Policies and Standards
Value-Added Assessment
Formative and Summative Assessment and Evaluation
Collaborative Decision-Making
Observational Methods
Structured Testing
Survey Methods
Authentic Assessment
Authentic Assessment
Functional Behavior Assessment
Using and Reporting Outcomes
Exam Week


 In addition, each candidate completes the edTPA which includes describing state report card data in the context, as well as developing and implementing assessments and using that data to improve teaching.  In addition, each candidate’s efforts at lesson planning are scored using the rubric available at https://uceducation.qualtrics.com/SE/?SID=SV_2aDKMfV1u3j999q
Secondary  Undergraduate Teacher Preparation Program

The Secondary Undergraduate Teacher Preparation Program Sheet indicated that the following standards received fewer than four stars:

· Common Core High School Content

· Student Teaching

· Lesson Planning

· Assessment and Data

A narrative identifying evidence for each standard in included.  Supporting syllabi used fall and spring semesters 2012 are included in the appendix.  Advising sheets are available at:  
http://cech.uc.edu/programs/middle_childhood_education/programs.html?cid=18BSED-MDL-LS
Common core high school content – Social Studies:

Though sufficient knowledge was found in mathematics, English, and science, the report stated that sufficient content knowledge was not ensured in social studies.  Social studies content knowledge is measured in part through the Educational Testing Services Middle School Content Knowledge Praxis II examination, and candidates are required to pass the test.  In addition, students complete the following coursework:  

All students must take:

· US History HIST 1001 This course explores the settlement and expansion of the American colonies, the establishment and expansion of the United States during the first half of the nineteenth century and the social, economic and political divisions that lead to the outbreak of Civil War and continuing regional rifts following 1865 OR 1002 This course explores the impact of industrialization and urbanization on American society during the late nineteenth and twentieth centuries, the expansion of the United States beyond its North American boundaries, and its growing dominance during the wars and imperial realities of the twentieth century.
· World History I HIST 1003 This course investigates the origins, development, and interactions of world cultures from ancient times to roughly 1500 AD. Key topics considered in the course include the emergence of the world's first large-scale urban civilizations, the rise of classical empires, the emergence and spread of the world's religions, and the gradual consolidation and interaction among major world culture areas in Europe, East Asia, South Asia, Central Asia, the Middle East, Africa, and the Americas. OR HIST 1004 World History II This course explores world history from approximately 1500 to the current day. Key topics addressed in the course include the expansion and then contraction of European/Western power on a global scale, the rise and fall of the Atlantic slave trade and Atlantic slavery, the industrial revolution, dramatic changes in the distribution of peoples and the size of the world population, the emergence of influential modern ideologies and movements, the formation of modern states and trans-national networks, and the varieties of globalization that have shaped the world over the last five centuries.
· MDL 4003 Middle School Social Studies Methods 1  This course is designed to engage students in an examination of social studies content and how such content is reflected in grades 5-9 curriculum in Ohio. Readings, assignments, and in-class activities will be directed at reinforcing students' knowledge of U.S history, World History, Political Science and Government, Economics, Geography, Sociology, and Anthropology and how specific grade level content relates to the purpose for teaching social studies: the development of democratic efficacy and citizenship. Course assignments, readings, and activities will explore ways in which the various strands of social studies can be meaningfully integrated within middle childhood curriculum and instruction. Additionally, the course will focus on the evaluation and critique of social studies content reflected, and not reflected, in state and national standards from various historical, cultural, and political perspectives. Course assignments will introduce the process of lesson planning, focusing on the selection of content to teach in regards to state and national standards, connecting content to the overall purposes for teaching social studies as reflected by NCSS standards, and making meaningful connections to local school communities.
· MDL 4009 Middle School Social Studies Methods 2 This course is designed to provide students with a comprehensive theoretical and practical understanding of the social studies pedagogy for diverse middle childhood learners. It will focus on various pedagogical approaches to social studies that students will be able to effectively use in middle childhood classrooms. Specific pedagogical approaches will be applied to meaningfully connect Ohio and National Council of Social Studies standards to current social issues and events as well as to local school communities. Because of the urban/inner city location of the University, and because students work in the local public schools, the course will explore issues of social studies from a diversity of perspectives unique to the needs of local urban school communities. Students will examine and critique the philosophies that inform various pedagogical approaches they may choose to employ as they teach, and the impact that these choices will likely have on their students.
All must take one History/Diversity Directed Elective from this list:

· HIST1007, Middle Eastern History I In this course we study the Middle East (Southwest Asia) and North Africa, from the era just before the rise of Islam through the early modern period. We study the political, economic, social, and cultural history of the area, including arts, architecture, law, literature, and folk cultures. The goals of the course are to develop analytical thinking and writing within the discipline of history, while introducing some of the cultural and political forms that have existed over time in this region of the world. HIST1009, Latin American History I,   This introductory-level lecture course will introduce students to the central topics of early Latin American history, beginning with the pre-Columbian period and concluding in the early 19th century. Lectures will structure the course both thematically and chronologically. The first part of the course will consider pre-Columbian societies, the impact of disease in the Americas, and the arrival of European and Africans. Building on this foundation, the course will focus on the political, economic, social, and cultural transformation of the Americas over the course of the 16th, 17th, and 18th centuries.
· HIST 2013, African American History before 1861 Beginning on the African continent, this course follows African captives across the Atlantic and examines their experience in two centuries of bondage. Not only does it address how racial slavery developed, but how it was maintained and justified. Students examine how African and American cultural and value systems fashioned a distinctive African American culture and identity.
· HIST 2014, African American History 1861-present This course surveys major themes in African American History from the start of the Civil War, through Reconstruction's "long emancipation"-when African Americans were afforded some political rights-through the Jim Crow era when those rights were stripped away, and the Civil Rights Movement when they waged a valiant struggle to be included as first-class citizens. Students will explore not only how freedom expanded and contracted for African Americans across time and place, but the various strategies of protest and self-expression they used to gain equality and justice. 
· HIST 2016, History of Modern Mexico This course looks at the history of modern Mexico, from its independence (1821) down to the present day. This course will emphasize Mexico's path to national consolidation and its struggles for political and economic justice both among the diverse sectors of the national population and by the country as a whole within the world economy.
· HIST 2055, American Women's History to 1890 This course provides an introduction to the study of women in American history from the seventeenth century to 1890, with particular emphasis on the everyday experiences of ordinary women, including women's work, family life, religious experience, health, and sexuality.
· HIST 2056, U.S. Women's History 1890 to the Present  This course provides an introduction to the study of women in American history from 1890 to the present, with particular emphasis on the everyday experiences of ordinary women, including women's work, family life, religious experience, health, and sexuality.
Each student must take one geography directed elective from this list:

· GEOG 1001, Introduction to Physical Geography This survey course provides a broad introduction to physical geography. Students can expect to understand earth-sun relations and the connection to seasons, components of weather such as temperature and precipitation, and spatial patterns of global climate. General climate zones have a strong impact on landscape and soil development, and on distribution of plants and animals as major biomes. The interplay between atmospheric, geologic and biological processes occurs at the earth surface, and yields characteristic landscapes, biomes and soils in arid, coastal, and glacial regions. The dynamics of ecosystems will be examined in the context of human impact and global changes

· GEOG 1004, Introduction to Human Geography  Geography 1004 will introduce students to areas of inquiry within human geography: the spatial variation of human phenomena that include population, culture, ethnicity, language, religion, economics and urban form are explored and analyzed. 
· GEOG 1005, Human Geography in Action  GEOG 1005 will introduce students to applications, models, processes and research methods connected with studying human geographic phenomena. Students will explore diffusion processes, map interpretation, field observations, development, regional economic activity, segregation and integration, and human impact on the environment, all through a spatial context.
· GEOG 1021, World Regional Geography Comprehensive survey of all the regions studied in geography: North and South America, Africa, Europe, Asia, Australia and the Pacific. 

Each student must take one sociology /anthropology directed elective from this list:

· ANTH 1000, Introduction to Anthropology  This course introduces students to the field of anthropology and its four traditional subfields: linguistics, social/cultural anthropology, physical anthropology, and archaeology, as well as the emerging subfield of applied anthropology. The course provides students with a foundation in anthropological knowledge that helps them to understand human cultural and biological variation and its intersection with important issues such as globalization, cultural conflict, ethnicity, racism, and identity. 
· ANTH 1001, Cultural Anthropology  Introductory overview of cultural anthropology, the study of human cultural variation across space and time. Provides students with the bases to understand cultural diversity around the world and a framework with which to consider their own culture. Emphasis on economic systems and family and marriage systems.
· SOC 1001, Introduction to Sociology This course introduces the discipline of sociology. Sociology is the systematic study of social interaction and social organization, particularly in contemporary society. Included is an examination of major research findings and theories related to the social causes and consequences of human behavior. Students are introduced to research methods, social structure and institutions, culture, socialization, social inequality, and social change. 
· SOC 1002, Introduction to Social Inequality  An examination of systems of inequality based on class, gender, race, sexuality, and nationality as major influences on the structure of interaction in society and on access to social opportunity.
· SOC 2043  Contemporary Social Problems An examination of selected social issues and problems of current concern in society, from a sociological perspective.
Each student is required to take an economics directed elective from this list:

· ECON 1001, Introduction to Microeconomics The course assists students to learn and comprehend (1) economics as a social science that draws conclusions based on hypotheses, theories, and data in order to understand human behavior, (2) basic microeconomics terms and concepts, including scarcity and choice, equilibrium, efficiency and equity, positive and normative economics, comparative advantage, and specialization, (3) the fundamental economic question of allocating scarce resources, (4) opportunity cost and the production possibility frontier, (5) supply and demand, the function of prices in markets, how markets work and sometimes don't work, including market failure and externalities, (6) the effects of government intervention in markets, (7) how consumers make choices, (8) production theory, (9) the costs of production, (10) firm behavior in competitive markets, (11) firm behavior in imperfect markets, (12) elasticity and its application, (13) markets for resources, the determination of wage rates, interest, and rent, (14) the determination of income distribution, including poverty and discrimination, (15) the determinants of international trade flows, (16) to apply economic reasoning to better understand and critically evaluate real world circumstances and events.
· ECON 1002, Introduction to Macroeconomics  The course assists students to learn and comprehend (1) economics as a social science that draws conclusions based on hypotheses, theories, and data in order to understand human behavior, (2) basic macroeconomic terminology and concepts, including the distinction between real and nominal magnitudes, (3) the national income accounts, (4) the nature of the business cycle, (5) the determinates of important macroeconomic variables, including the level of income, the level of employment, the unemployment rate, the natural rate of unemployment, the price level, the inflation rate, productivity and the rate of interest, (6) the supply and demand for money, (7) the Federal Reserve System, (8) aggregate demand and aggregate supply, (9) the effects of fiscal and monetary policies, (10) the basics of theories of macroeconomic instability, (11) unemployment and inflation tradeoffs, (12) the effects of the federal government's budget deficit, (13) long run growth and policies to affect growth, (14) comparative advantage, (15) the determinants of foreign trade flows and exchange rates, and their effects on the domestic economy, (16) to apply economic reasoning to better understand and critically evaluate real world circumstances and events.
· ECON 1090, Contemporary Economic Issues Economics principles and tools taught through the discussion of contemporary public policy issues such as immigration policy, health care reform, social security, global warming, executive compensation, labor and credit market discrimination, and trade policy, trade deficits, and federal budget deficits, monetary and fiscal policy. The emphasis will be on writing assignments and discussion, with critique and defense of positions, incorporating economic evidence and theory into arguments. The students will learn and comprehend (1) economics as a social science that draws conclusions based on hypotheses, theories, and data in order to understand human behavior, (2) the fundamental economic question of allocating scarce resources, (3) the concept and the importance of transaction costs, (4) the concepts and relevance of opportunity costs and comparative advantage, (5) the mission of the firm and the role of stakeholders, (6) the importance of banking to the economy, (7) the concept of externalities and the policy towards externalities, (8) the importance of human capital, (9) the concept and importance of the principle-agent relationships, (10) insurance, moral hazard, and adverse selection. 

Each is student is required to take a political science directed elective from this list:

· POL 1010, Introduction to American Politics  The general focus of this course is the American political system, explained by examining American political ideology and the development of the American Constitution. The student will learn the dynamics of the American political system including: the ebb and flow of public opinion and voting behavior; how pressure groups and political parties influence political decisions and public policy. The course also explores issues within the American political system such as civil rights and civil liberties. Finally, the course will trace the historical development of the American political system, including debates between those who drafted the American Constitution and clashes throughout American History between those who interpreted the Constitution differently. The assigned readings complement these themes and deal with concepts, structures, theories, and processes of the American political system and its institutions.
· POL 1040, Introduction to Political Theory  This course traces the development of political theory from the classical era to the modern theory, beginning with influential classical theorists, particularly Plato and Aristotle (who forged original answers to enduring questions such as: What is the good society? What is the responsibility of the citizen? What is the responsibility of those who govern?), followed by medieval political theorists such as St. Augustine and St. Thomas Aquinas. The course aims to show how the focus of political theory shifted from religious and moral concerns to a preoccupation with utilizing science and other forms of nationality to create a secure, orderly, economically prosperous, and just society. 
· POL 1060, Introduction to Comparative Politics  This course introduces fundamentals of comparative government institutions and political processes. Students will learn to compare and contrast politics in a diverse range of countries and cultures. Readings deal with concepts, structures, theories and processes of governance in states with different political systems.
· POL 1080, Introduction to International Relations The goal of this course is to build a sophisticated understanding of contemporary international politics, including international war, competing national interests, international law, and global organizations. Concepts, structures, theories, and processes associated with the international system and its institutions are introduced and integrated with historical and contemporary case studies. The contrasting ethics of social justice and power politics are explored.
· POL 2021, American Courts + Judicial Process  The class examines the structure and functions of the state and federal judicial systems, civil and criminal procedure, and the legal profession, and explores the relations between the branches of government, the selection of justices, jurisdiction, case decision-making, and the judiciary's history and impact. The course goals are to improve student understanding of how courts function and to develop critical analytical skills about rival claims of liberal or conservative bias, judicial activism and restraint. Classic as well as state of the art political science concepts and methodologies are applied to address the various topics in this course. Students should take this class as a prerequisite for advanced classes in Constitutional Law. Recommended for pre-law, mock trial, and criminal justice students, and all those interested in judicial behavior, court organization, and the intersection of law and politics at the state and national level. 
· POL 2040, Development of Political Thought  POL 2040 will build on the knowledge and skills that students have gained in POL 1040 to develop the ability of the student to critically analyze political theory. This will include: 1) identifying how political theory supports political argument and 2) learning skills that will enable the student to develop their own political theories. In particular, students will focus on the ethical and moral theory embedded within specific types of political theory. Eventually, students will be able to compare and contrast their own political theory to other competing political theories as well as to contemporary issues within modern society. 
· POL 2045, American Political Thought  It is generally recognized that American political thinkers made significant additions to existing European Political Thought, particularly in the Idealist Political Tradition. Moreover, pragmatic philosophy and political thought were original American contributions, led by such thinkers as William James and John Dewey. This course will focus on those features that distinguish American Political Thought paying particular attention to: 1) the influence of the American circumstance and culture on American Political Thought and 2) the moral and ethical foundations of this body of theory.
· POL 2081, Globalization and Politics  This course introduces students to popular, scholarly and policy-oriented debates about globalization. Drawing primarily on readings by economists and political scientists, but enhanced by views from other social sciences and the humanities, the course examines analytical and normative perspectives on globalization as an historical and contemporary phenomenon. Although multiple realms of human interaction receive attention, including the social, cultural, environmental, and military dimensions of globalization, the main focus of inquiry is economic globalization and its political impact. Through a survey of views on the effects of growing cross-border flows of goods, money, people, technology, and ideas on economic and political life, the course considers the arguments of globalization's critics and proponents alike. In so doing, it also explores contrasting views of ethics and social justice in an economically integrating world.
· POL 2085, Terrorism and Insurgency  This course examines terrorism and insurgency warfare in both a historical context and in their contemporary form. Students will develop foundational knowledge using classic works from the field of security studies to understand the causes behind these tactics and how they are employed to forward political goals. Students will apply both historical context, core analytical knowledge, and classic as well as state of the art political science concepts and methodologies to examine the particular cases of contemporary terrorism and insurgency warfare, including the conflict between the United States and Al Qaeda and U.S. efforts against Al Qaeda in Iraq and Afghanistan. 
· POL 2088, International Law and Organization  This interdisciplinary course provides a comprehensive survey of international law, intergovernmental and nongovernmental organizations, and addresses theories of global governance, the U.N. system, and intergovernmental approaches to security, trade and development, environmental degradation and human rights. It requires students to apply relevant legal materials to disputes involving major issues of territorial conflict, war, climate change, and human rights and to examine political, ethical, and legal dilemmas. Selected students may serve as country delegates representing the University at an intercollegiate Model United Nations conference. Recommended for the human rights certificate and other students interested in global issues. 
· POL 2089, International Human Rights  This interdisciplinary course provides a comprehensive survey of international law, intergovernmental and nongovernmental organizations, and addresses theories of global governance, the U.N. system, and intergovernmental approaches to security, trade and development, environmental degradation and human rights. It requires students to apply relevant legal materials to disputes involving major issues of territorial conflict, war, climate change, and human rights and to examine political, ethical, and legal dilemmas. Selected students may serve as country delegates representing the University at an intercollegiate Model United Nations conference. Recommended for the human rights certificate and other students interested in global issues.
Student Teaching  (handbook available at http://cech.uc.edu/content/dam/cech/centers/oaci/docs/MDL-Handbook2012-13.pdf )
The handbook describes these responsibilities of the mentor: 

· agrees to participate in pre placement activities if necessary (interviews, meetings with the university supervisor, etc.). These meetings are designed to support the placement process

· agrees to participate in mentor training.

· is expected to display a commitment to the dispositions described by the University of Cincinnati Educator Preparation Unit.

· is responsible for ensuring that the candidate is oriented to the school. This orientation should include a description of the field school’s expectations, use of support staff and office equipment, use of materials, a

· availability of supplies, and classroom routines.

· ensures that the candidate has a variety of experiences with students, including small group, individual work, and team teaching. Additionally, the mentor teacher will support the candidate with guided practice.

· conducts both formal and informal observations of the candidate. Notes taken during formal  observations should include commentary about the candidate’s strengths and weaknesses, as  well as the candidate’s skills and dispositions and other criteria contained on the evaluation forms.  The program has a set of observation forms to guide the mentor’s observations.

· meets regularly with the candidate to provide constructive feedback and make suggestions.

· communicates with the university supervisor regarding the candidate’s professionalism, attendance, teaching, lesson quality, and communication skills. 
· Complete formal assessments, including narrative description of lessons with comments, suggestions

The university supervisor’s role is described as is responsible for monitoring candidate progress in the

field experience with the mentor and candidate.

The university supervisor assigns the candidate a grade for the field experience . Supervisors also 

facilitate meetings between the candidate and the mentor to complete the Collaborative Assessment 

Log and the Goal Setting Agreement. The university supervisor communicates with the mentor teacher 

about the candidate’s progress and completes at least  one formal observation each semester

All cooperating teacher are recognized professionals.  These teachers serve as mentors for our candidates, and are agreed upon jointly by program faculty and school districts/principals.  Each cooperating teacher and setting is evaluated by the university supervisor and the candidate each time it is used.  University supervisors are often full time faculty members, and have advanced degrees and extensive experience in teaching and learning.  Cooperating teachers and candidates evaluate the performance of university supervisors. Through working together with public school principals, district supervisors, university supervisors, and program-specific field coordinators, we insure quality, extended clinical and field experiences for our candidates. As indicated in the NCTQ materials, we are to be held harmless when specific items are out of our control; school districts vary in the way in their teachers are assigned as mentors according to district policies.

Cooperating teachers must have at least three years of successful teaching experience and be recommended by their principal or immediate supervisor.  In addition, priority is given to cooperating teachers with masters’ degrees.  When this is not possible or when there is a unique demonstration of expertise (e.g. teaching awards, national board certification, and Montessori or Paideia certifications).   Licensure in the state of Ohio has gone through several iterations in the past several years.  Teachers licensed in elementary education may mentor early childhood or middle childhood candidates.  They are considered by Ohio to have the appropriate licensure in these cases.  Candidate and supervisor evaluations of placements and mentors for each site are paired to review whether or not the site and mentor are continuing to meet the needs of the program.  When mentors and placements receive one or more “2’s” (disagree) from both supervisor and student, the program discusses discontinuing the placement site.  These data, initially high, have fluctuated little over the years of implementation. Field coordinators have been vigilant in terms of field experience, and added items that they felt would give them additional insights.  These additional items were also fairly stable in terms of university supervisor ratings.  Field coordinators meet monthly and will continue to review the data.   
Lesson Planning 

The social studies method course includes these student outcomes and assessments:

	Upon completion of this course, the student will be able to:
	How is this outcome assessed?

	•   Become familiar with the Ohio and National Council for the Social Studies (NCSS) standards for grades 5-9. 
	Lesson plan and unit plan

	•   Become familiar with both mainstream and alternative social studies content based on the major themes now considered most important in the field. 
	Perspective research paper

	•   Demonstrate understanding of the major themes of U.S. History, World History, Political Science and Government, Economics, Geography, Sociology, and Anthropology through lesson planning and instruction. 
	Lesson plan and unit plan

	•   Examine and evaluate the purposes, standards, and themes of social studies education at the middle childhood level. 
	Weekly reflective Blackboard discussions

	•   Make connections between social studies content and the purposes for teaching social studies to middle childhood learners. 
	Lesson plan and unit plan

	•   Identify historical, cultural, and political perspectives of social studies content and examine ways in which marginalized perspectives can enrich existing content standards. 
	Perspective research paper

	•   Design social studies lessons informed by Ohio and NCSS content standards, purposes for teaching social studies, and local community contexts. 
	Lesson plan and unit plan

	•   Integrate various strands of social studies content to provide middle childhood learners with a holistic understanding of their social world.
	Lesson plan and unit plan


In addition, each candidate completes the edTPA which includes a series of tasks related to planning and effectiveness of instruction.  An additional assessment of a submitted lesson plan is assessed using the rubric available at https://uceducation.qualtrics.com/SE/?SID=SV_3VkI5qNwgMgTOct
Assessment and Data

The rubric for unit development for methods courses includes this rubric:
	Component 
	Emerging

(needs additional work to be acceptable)
	Meets Most Requirements

(meets the acceptable standard by demonstrating understanding of the framework but not excellent implementation)
	Exemplary

(meets the standard of excellence and demonstrates exemplary understanding and implementation of the framework)

	Enduring Understandings & Essential Questions

	Enduring Understandings
	Enduring understandings read as goals or objectives.
	Understandings are too specific and could be lesson objectives. They are not connected to an authentic context.
	Describes the most important understandings that will emerge from the instruction. These understandings are useful and valid in authentic settings outside of school.

	Essential Questions
	Essential questions are narrow and can only be answered with one correct answer.

Essential questions do not promote inquiry.

Essential questions are only applicable for this particular unit and do not transfer to other contexts.
	Essential questions are generally linked to enduring understandings.

Essential questions are open-ended and generally promote inquiry, but opportunities to expand up on answers may be limited. 

Essential questions are important questions people ask, but are primarily linked to this particular unit rather than global and transferable to other contexts.


	Essential questions use student-friendly language to set the stage for exploring enduring understandings, big ideas, or, core concepts. 

Essential questions promote inquiry. Thus they have various plausible answers. They can be explored and expanded upon.

Essential questions are genuine questions people ask.

Essential questions are global and promote transfer to other contexts.



	Knowledge and Skills (objectives)

	Alignment with Enduring Understandings and Essential Questions
	Unclear and do not align to the essential questions or enduring understanding.

Knowledge and skills (objectives) appear the same or are limited.
	Knowledge and skills (objectives) are clearly stated but do not completely facilitate development of the enduring understandings or consideration of the essential question(s).

Skills are clearly different than knowledge.


	Lists the knowledge and skills (objectives) students must meet in order for the enduring understandings to develop and in-depth consideration of the essential question(s).  

Knowledge and skills (objectives) provide opportunities for application of knowledge and higher order thinking.

	Academic Content Standards 
	Incomplete or inaccurate alignment to standards.
	Appropriate knowledge and skills (objectives) are identified but some alignment to the standards may be missing.
	Knowledge and skills (objectives) are clearly aligned with the content statement.

	Academic Language

	
	Rationale does not include the necessary academic language demands to master this lesson and/or supports for the demands are insufficient or incomplete.
	Rationale reflects a general understanding of student needs regarding academic language although identified demands do not clearly link to unique disciplinary understandings. 


	Rationale demonstrates a clear understanding of students’ needs regarding academic language. Identified language demands are clearly linked to unique disciplinary understandings.

Plans for supporting student use and engagement with academic language are clearly articulated in the instructional plan.

	Assessment 

	Assessment Strategy and Criteria


	Assessments consist only of a traditional assessment method such as true-false, multiple choice or short answer questions that do not address higher level thinking.

Assessments are not clearly aligned with enduring understandings, essential questions, or objectives.

Includes limited opportunities for formative assessments, relying primarily on one summative assessment.
	Assessments attempt to evaluate application of knowledge although specific criteria are unclear.  

Generally aligned to enduring understandings, essential questions, and objectives. 

Unit includes both formative and summative assessments.
	Assessments evaluate students’ application of knowledge and higher level thinking skills.  Assessments are designed to provide evidence that the objectives have been met.

Clearly aligned to enduring understandings, essential questions, and objectives. 

Unit includes use of both formative and summative assessments.


In addition, each candidate completes the edTPA which includes describing state report card data in the context, as well as developing and implementing assessments and using that data to improve teaching.
	Appendices

	University Supervisor Observation Logs

	Syllabus: ECE 3016 Assessment for young children

	Syllabus:  MCL 4003 Middle School Social Studies Methods I

	Syllabus:  LSLS 010 Foundation of Reading and Writing in Early Childhood

	Syllabus:  LSLS 2001/7001  Phonics and Word Study

	Syllabus:  LSLS 2002 Phonics Practice in Early Childhood and Special Education
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ASSESSMENT FOR YOUNG CHILDREN

18-ECE-3026

3 Semester Hours

Required/Prerequisite: Admission to Professional Cohort

Instructor  Rick Castelluccio, Ph.D.

COURSE DESCRIPTION  This course provides ECE candidates with the knowledge and skills to effectively assess and evaluate students’ performance. It addresses current trends in assessment, concepts in assessment, and interpretations of test results. It also discusses the effectiveness and usefulness of norm-referenced, curriculum-based, performance-based, and alternative assessment methods, including formative and summative assessment.

ALIGNMENT WITH TRANSFORMATION INITIATIVE In view of this conceptual framework and our urban mission, the goal for our Transformation Initiative is to improve the performance of students in high needs schools by preparing educators who recognize the moral imperative to meet the needs of each student. We will prepare educators who are committed to each student, caring about each individual, and competent in evidence-based and data-driven instruction.

PROFESSIONAL STANDARDS AND LEARNING OUTCOMES

National Association for the Education of Young Children (NAEYC)

· Standard 3: Observing, Documenting, and Assessing. Candidates prepared in early childhood degree programs understand that observation, documentation, and other forms of assessment are central to the practice of all early childhood professionals. They know about and understand the goals, benefits, and uses of assessment. They know about and use systematic observations, documentation, and other effective assessment strategies in a responsible way, in partnership with families and other professionals, to positively influence the development of every child.
Ohio Standards for the Teaching Profession (OSTP)

· Standard 3. Teachers understand and use varied assessments to inform instruction, evaluate and ensure student learning.

· Standard 6. Teachers collaborate and communicate with students, parents, other educators, administrators and the community to support student learning. 

Learning Outcomes and Assessments

	Upon completion of this course, the candidate will be able to:
	Assessments

	Articulate various issues of assessment (e.g., cultural and linguistic bias; political, social, and psychological factors) in assessment, the types of assessment (norm-reference vs. criterion-reference tests), the importance of standard-based assessment, and formative and summative assessment.
	Position Paper; Observation Report; Teacher-Designed Assessment; Final Exam

	Identify performance-based assessment tools and tasks that measure children’s progress toward state and national standards.
	Position Paper; Observation Report; Teacher-Designed Assessment; Final Exam

	Use various instruments and techniques to assess content-based learning for children at varying levels of language and literacy development as well as alternative assessment tools. 
	Position Paper; Observation Report; Teacher-Designed Assessment; Final Exam

	Use a variety of standards-based language proficiency instruments to inform their instruction and understand their uses for identification, placement, and demonstration of language growth of children.
	Position Paper; Observation Report; Teacher-Designed Assessment; Final Exam


ADMINISTRATIVE POLICIES

Attendance. Candidates are expected to attend all required class sessions, to actively participate in class and in the Blackboard learning environment, and to complete all assignments in a timely manner. Infrequent and inconsistent attendance, participation, and work completion will negatively influence the benefits that may be obtained from the course as well as lead to a lower grade. If it is necessary for you to miss class due to extenuating circumstances, it is your responsibility to obtain class notes, assignments, and/or handouts from Blackboard and/or from a classmate as well as to become aware of any announcements that were made in class. You do not need to report your absence to the instructor; it is your responsibility to determine what was addressed in the class.

Withdrawal. Candidates should consult the Registrar’s web site for information about withdrawal from courses. There are specific dates for online withdrawal - dates related to your responsibility for payment (even for classes that are dropped). Before withdrawing please consider if withdrawal could affect your academic progress toward the completion of a degree. See your academic advisor for assistance. Withdrawal may also negatively impact your eligibility to receive federal financial aid in future terms.

Academic Integrity. The University Rules, Student Code of Conduct, and other policies of the program, college, and university related to academic integrity will be enforced. Any violation of these regulations, including acts of plagiarism, cheating, or falsifying field work will be dealt with according to the severity of the misconduct. Dishonesty in any form may result in a failing grade in a course and/or suspension or dismissal from a program (e.g., graduate or undergraduate).
Student Code of Conduct: http://www.uc.edu/conduct/Code_of_Conduct.html
Technology Use. Technological devices are welcomed in class if they are used appropriately (e.g., note taking or enhancing class discussion). The inappropriate use of technology (e.g., watching videos, web surfing, shopping, social networking, gaming, etc.) will not be tolerated and will result in the confiscation of the device being used inappropriately. Please turn off cellular telephones prior to the beginning of class. 
Educational Accommodations. Any candidate with an identified visual impairment, hearing impairment, physical impairment, communication disorder, and/or specific learning disability that can negatively influence her/his performance should schedule an appointment with the instructor so that reasonable provisions may be made to ensure an equal opportunity to meet all course requirements.

Person-First Language. Candidates should write using “person-first" language: the person precedes the disability, both figuratively and literally. This standard will result in terms such as "people with disabilities" rather than "the disabled" (http://www.cec.sped.org/bk/Author_Guidel.ines_TEC.pdf).

Grading. Grades will be determined using project-specific criteria and the following descriptors:

A = Excellent (consistently and effectively exceeds specified requirements; work of outstanding character).

B = Good (frequently exceeds specified requirements; work that is commendable, but not outstanding).

C = Fair (sufficiently meets specified requirements; work of acceptable, but not distinguished, quality).

D = Poor (marginally meets specified requirements; efforts often fail to meet established criteria).

F = Failure (Inadequate, efforts typically fail to meet specified requirements/criteria).
Note: Work that meets the basic requirements of the task will receive a grade of “C.” Only work of high quality and merit will be given a grade of “B” or “A.” Guidelines for written products are provided below.

Note: An Incomplete (“I”) will be awarded only when the candidate fails to complete one or more course requirements as a direct result of critical medical circumstance or in the event of personal crisis outside the candidate’s control. Circumstances that might result in an "I" must be officially documented and determined by the instructor as having merit for consideration. In order to receive an "I" the candidate must complete a contract that details the outstanding requirements and a time line for the completion of those requirements. In the event that the candidate fails to fulfill the obligations of the contract, the instructor will submit a Change of Grade form with the grade based on the candidate’s work that was completed prior to the end of the quarter. The "I" grade will not be used when an “F” or “N” grade would be more appropriate. Normal appeal channels are open to candidates documenting hardship cases. Graduation will not be permitted if the candidate has a grade of "I" on the transcript.
 SEQ CHAPTER \h \r 1Criteria for Written Products
	   Rating   ►
Indicator ▼
	INDICATOR NOT MET

(0)
	INDICATOR PARTIALLY MET

(1)
	INDICATOR MET

(2)

	Clarity of Content and Writing Style
	Unclear, disorganized, and /or difficult to follow.
	Moderately clear and simple response; awkward use of words; awkward sentence structure.
	Well-written, clear response that represents a logical flow of ideas; appropriate use of words; appropriately constructed sentences.

	Discussion of Content
	Superficial, minimal effort reflected in work; fails to adequately address issue; no evidence of support by research and theory.
	Marginally addresses complexity of issue; demonstrates marginal understanding; marginally supported by research and theory.
	Addresses full complexity of issue; is logical; demonstrates independence of thought; well supported by research and theory.

	Analysis and Synthesis of Research and Theory
	Fails to ground issue in theory and research; inaccurate information provided; appropriate references are not provided. 
	Marginally grounds issue in theory and research; few and/or inappropriate references to support statements; minimal analysis and synthesis.
	Issue is well-grounded in theory and research; use of refereed journals; identifies seminal research; demonstrates analysis and synthesis of research and theory.

	Format
	Unorganized; lacks sound organizational components such as appropriate headings, sound paragraph structure, appropriate use of indentation and spacing.
	Moderately well-organized; inconsistently incorporates sound organizational components such as appropriate headings, sound paragraph structure, appropriate use of indentation and spacing.
	Well-organized; consistently incorporates sound organizational components such as appropriate headings, sound paragraph structure, appropriate use of indentation and spacing. 

	Mechanics
	15 or more spelling and/or technical errors, such as punctuation or grammar.
	6-14 spelling and/or technical errors.
	Fewer than 6 spelling and/or technical errors.




Textbook

Wortham, S.C. (2012). Assessment in early childhood education. (6th ed.) Boston: Pearson/Merrill Prentice Hall.

Course Schedule and Topics

	Week
	Topics

	1
	Course Overview; Overview of Assessment; Assessment Terms

	2
	Foundations and Function of Assessment and Evaluation

	3
	Contexts of Assessment and Evaluation

	4
	Policies and Standards

	5
	Value-Added Assessment

	6
	Formative and Summative Assessment and Evaluation

	7
	Collaborative Decision-Making

	8
	Observational Methods

	9
	Structured Testing

	10
	Survey Methods

	11
	Authentic Assessment

	12
	Authentic Assessment

	13
	Functional Behavior Assessment

	14
	Using and Reporting Outcomes

	15
	Exam Week


	Course Name and Number: MDL4003 Middle School Social Studies Methods I

Description: This course is designed to engage students in an examination of social studies content and how such content is reflected in grades 5-9 curriculum in Ohio.  Readings, assignments, and in-class activities will be directed at reinforcing students’ knowledge of U.S history, World History, Political Science and Government, Economics, Geography, Sociology, and Anthropology and how specific grade level content relates to the purpose for teaching social studies: the development of democratic efficacy and citizenship.  Course assignments, readings, and activities will explore ways in which the various strands of social studies can be meaningfully integrated within middle childhood curriculum and instruction.  Additionally, the course will focus on the evaluation and critique of social studies content reflected, and not reflected, in state and national standards from various historical, cultural, and political perspectives.  Course assignments will introduce the process of lesson planning, focusing on the selection of content to teach in regards to state and national standards, connecting content to the overall purposes for teaching social studies as reflected by NCSS standards, and making meaningful connections to local school communities.

Credit Hours: 3 semester hours

Required or elective:  Required
Faculty members who teach the course:  Emilie Camp

Prerequisites: Cohort
Textbooks: None

Other resource materials: Social Education, Ohio Academic Content Standards for Social Studies, social studies.org, articles from social studies experts such as Alleman, Brophy, Parker, Levstick, Barton, Maxim

	Upon completion of this course, the student will be able to:
	How is this outcome assessed?

	•   Become familiar with the Ohio and National Council for the Social Studies (NCSS) standards for grades 5-9. 
	Lesson plan and unit plan

	•   Become familiar with both mainstream and alternative social studies content based on the major themes now considered most important in the field. 
	Perspective research paper

	•   Demonstrate understanding of the major themes of U.S. History, World History, Political Science and Government, Economics, Geography, Sociology, and Anthropology through lesson planning and instruction. 
	Lesson plan and unit plan

	•   Examine and evaluate the purposes, standards, and themes of social studies education at the middle childhood level. 
	Weekly reflective Blackboard discussions

	•   Make connections between social studies content and the purposes for teaching social studies to middle childhood learners. 
	Lesson plan and unit plan

	•   Identify historical, cultural, and political perspectives of social studies content and examine ways in which marginalized perspectives can enrich existing content standards. 
	Perspective research paper

	•   Design social studies lessons informed by Ohio and NCSS content standards, purposes for teaching social studies, and local community contexts. 
	Lesson plan and unit plan

	•   Integrate various strands of social studies content to provide middle childhood learners with a holistic understanding of their social world.
	Lesson plan and unit plan

	Alignment with Transformation Initiative:

	In view of this conceptual framework and our urban mission, the goal for our Transformation Initiative is to improve the performance of students in high needs schools by preparing educators who recognize the moral imperative to meet the needs of each student.  We will prepare educators who are committed to each student, caring about each individual, and competent in evidence-based and data driven instruction. 
· Helping candidates come to terms with unintentional barriers and bias.
· Embedding methods courses in schools and better integrating methods courses with field experiences.
· Preparing teachers for urban schools.
· Implementation of research-based strategies.
· Academic language development 



	

	Alignment with Conceptual Framework:

	Candidates of the University of Cincinnati are committed, caring, competent educators
· with foundation knowledge, including knowledge of how each individual learns and develops within a unique developmental context.

· with content knowledge, able to articulate the central concepts, tools of inquiry, and the structures of their discipline.

· who successfully collaborate, demonstrate leadership, and engage in positive systems change. 

· who demonstrate the moral imperative to teach all students and address the responsibility to teach all students with tenacity.

· able to address issues of diversity with equity and possess skills unique to urban education including culturally responsive practice.

· able to use technology to support their practice.

· who use assessment and research to inform their efforts and improve student outcomes.

· who demonstrate pedagogical content knowledge, grounded in evidence- based practices, and maximizing the opportunity for learning, and professionalism. 


	National Middle School Association Standards (NMSA) addressed through course

· Middle level teacher candidates understand and use the central concepts, tools of inquiry, standards, and structures of content in their chosen teaching fields, and they create meaningful learning experiences that develop all young adolescents’ competence in subject matter and skills.
· Middle level teacher candidates understand and use the major concepts, principles, theories, and research related to effective instruction and assessment, and they employ a variety of strategies for a developmentally appropriate climate to meet the varying abilities and learning styles of all young adolescents.

· Middle level teacher candidates understand the major concepts, principles, theories, and research related to working collaboratively with family and community members, and they use that knowledge to maximize the learning of all young adolescents.

National Council for Social Studies Standards:

· Social studies teachers should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of culture and cultural diversity.
· Social studies teachers should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of Time, Continuity, and Change.
· Social studies teachers should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of People, Places, and Environments.
· Social studies teachers should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of Individual Development and Identity.
· Social studies teachers should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of interactions among Individuals, Groups, and Institutions.
· Social studies teachers should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of Power, Authority, and Governance.

· Social studies teachers should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of how people organize for the Production, Distribution, and Consumption of goods and services.

· Social studies teachers should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of science, technology, and society.
· Social studies teachers should possess the knowledge, capabilities, and dispositions to provide instruction at the appropriate school level for the study of Global Connections and Interdependence.
· Social studies teachers should possess the knowledge, capabilities, and dispositions to organize and provide instruction at the appropriate school level for the study of Civic Ideals and Practices.


	Alignment with Ohio Standards for the Teaching Profession:

Standard 2: Teachers know and understand the content area for which they have instructional

responsibility.

Standard 4: Teachers plan and deliver effective instruction that advances the learning of

each individual student.

Standard 5: Teachers create learning environments that promote high levels of learning and

achievement for all students.

	Alignment with State Requirements:   

Academic Content Standards

	Attendance Policies: Students are expected to attend all required class sessions, to actively participate in class and in the Blackboard learning environment, and to complete all assignments in a timely manner.  Infrequent and inconsistent attendance, participation, and work completion will negatively influence the benefits that may be obtained from the course as well as lead to a lower grade.  If it is necessary for you to miss class due to extenuating circumstances, it is your responsibility to obtain class notes, assignments, and/or handouts from Blackboard and/or from a classmate as well as to become aware of any announcements that were made in class.  You do not need to report your absence to the instructor; it is your responsibility to determine what was addressed in the class.  

	Academic Integrity Policy The University Rules, including the Student Code of Conduct, and other policies of the department, college, and university related to academic integrity will be enforced. Any violation of these regulations, including acts of plagiarism, cheating, or falsifying field work will be dealt with according to the severity of the misconduct. Dishonesty in any form may result in a failing grade in a course and/or suspension or dismissal from a program (e.g., graduate or undergraduate).

	Electronic Communication Policy: All communication outside of class will be conducted via email to the student’s bearcat online account.  Replies will be within 72 hours, whenever possible.  At times I am engaged in national activities that preclude access to email.

	Grading:  Assignments total = 400 points   Grades are calculated using a percentage of the total points.   A: 92-100 A-: 90-91  B+: 88-89  B: 82-87  B-: 80-81  C+: 78-79  C: 72-77  C-: 70-71  D+ 68-69  D: 62-67  D-: 60-61  F: 59 and below

	Course Schedule:

	Week
	Topic

	1
	 What is social studies and why teach it?

	2
	 Philosophies of social studies curriculum

	3
	 NCSS themes and Ohio content standards

	4
	 Historical and political perspective

	5
	 Social studies content areas

	6
	 Social studies content areas

	7
	 Integrating the themes of social studies

	8
	Social studies and the middle childhood learner

	9
	Lesson planning: Understanding by Design

	10
	 Lesson and unit planning: Understanding by Design

	11
	The local community context

	12
	Integrating social studies with other content areas

	13
	 Extending social studies curriculum beyond the tests

	14
	The social studies professional

	Exam Week
	 Perspective paper presentations


Course :LSLS 3010: Foundations of Reading and Writing in Early Childhood

Description: This course provides an overview of social, historical, cultural and linguistic research within a framework of teaching and learning of emergent literacy practices. Students will examine the inter- relationships between oral language and literacy development. Students will also consider the critical connection between home literacy practices and school literacy practices. Additionally, this course will emphasize the theory and research of emergent literacy and will introduce EC candidates to the methods and materials appropriate for supporting and assessing the literacy development of young children from birth to kindergarten.

Credit Hours:  3 semester hours

Required or elective:  Required
Course Director:   Dr. Ying Guo

Pre/Co-requisites: None

Textbooks: Vukelich, C., Christie, J., & Enz, B. (2012). Helping young children learn language and literacy: Birth through kindergarten (3rd ed.). Boston, MA: Pearson.

Moomaw, S. & Hieronymus, B. (2001). More than letters: Literacy activities for preschool, kindergarten and first grade. St. Paul, MN: Redleaf Press.

Armbruster, B., Lehr, F., & Osborn, J. (2008). Put reading first: Kindergarten through Grade 3 (3rd ed.). Washington, DC: Partnership Reading.

	Learning Outcomes
	How is outcome assessed?

	1.   The students will be able to identify and explain the theoretical and social-cultural- linguistic factors that contribute to emergent literacy learning.
	Literacy Narrative

	2.   The students will be able to explain the relationship between oral language development and literacy development.
	Reflective and Critical

	
	Response Tasks to Readings

	3.   The students will be able to describe the connection between home and school literacy practices.
	Parent-Child Language Observation

	4.   The students will be able to use various methods and materials appropriate for supporting and assessing the literacy development of young children.
	Interactive Reading Chart; Classroom Language Instruction Observation;  Dialogic Book Reading Session


Alignment with Transformation Initiative
In view of this conceptual framework and our urban mission, the goal for our Transformation

Initiative is to improve the performance of students in high needs schools by preparing educators who recognize the moral imperative to meet the needs of each student.  We will prepare educators who are committed to each student, caring about each individual, and competent in evidence-based and data driven instruction.
The format and organization of the class will provide opportunities for candidates to work independently and collaboratively, to inquire and reflect on their own development as professionals, and to experience instruction in the role of learner. Candidates will experience various instructional activities so that they may develop models appropriate for implementation with young children in various educational settings.

Professional Standards and Learning Outcomes
National Association for the Education of Young Children (NAEYC)
Standard 1: Promoting Child Development and Learning. Candidates prepared in early childhood degree programs are grounded in a child development knowledge base. They use their understanding of young children’s characteristics and needs and of the multiple interacting influences on children’s development and learning to create environments that that are healthy, respectful, supportive, and challenging for each child.

Standard 2. Building Family and Community Relationships. Candidates prepared in early childhood degree programs understand that successful early childhood education depends upon partnerships with children’s families and communities. They know about, understand, and value the importance and complex characteristics of children’s families and communities. They use this understanding to create respectful, reciprocal relationships that support and empower families and to involve all families in their children’s development and learning.

Standard 3: Observing, Documenting, and Assessing. Candidates prepared in early childhood degree programs understand that observation, documentation, and other forms of assessment are central to the practice of all early childhood professionals. They know about and understand the goals, benefits, and uses of assessment. They know about and use systematic observations, documentation, and other effective assessment strategies in a responsible way, in partnership with families and other professionals, to positively influence the development of every child.

Standard 4: Using Developmentally Effective Approaches. Candidates prepared in early childhood degree programs understand that teaching and learning with young children is a complex enterprise, and its details vary depending on children’s ages, characteristics, and settings within which teaching and learning occur. They understand and use positive relationships and supportive interactions as the foundation of their work with young children and families. Candidates know, understand, and use a wide array of developmentally appropriate approaches, instructional strategies, and tools to connect with children and families and positively influence each child’s development and learning.

Ohio Standards for the Teaching Profession (OSTP)
Standard 1. Teachers understand student learning and development and respect the diversity of the students they teach.

Standard 2. Teachers know and understand the content area for which they have instructional responsibility.

Standard 3. Teachers understand and use varied assessments to inform instruction, evaluate and ensure student learning.

Standard 4. Teachers plan and deliver effective instruction that advances the learning of each individual student.

Standard 5. Teachers create learning environments that promote high levels of learning and achievement for all students.

Standard 6. Teachers collaborate and communicate with students, parents, other educators, administrators and the community to support student learning.

International Reading Association (IRA)
Standard 1: Foundational Knowledge

1.1. Candidates understand major theories and empirical research that describe the cognitive, linguistic, motivational, and sociocultural foundations of reading and writing development, processes, and components, including word recognition, language comprehension, strategic knowledge, and reading–writing connections

1.2. Candidates understand the historically shared knowledge of the profession and changes over time in the perceptions of reading and writing development, processes, and components.

1.3. Candidates understand the role of professional judgment and practical knowledge for improving all students’ reading development and achievement.

Standard 5: Literate Environment

5.1 Candidates design the physical environment to optimize students’ use of traditional print, digital, and online resources in reading and writing instruction

5.2 Candidates design a social environment that is low risk and includes choice, motivation, and scaffolded support to optimize students’ opportunities for learning to read and write.

5.3 Candidates use routines to support reading and writing instruction (e.g., time allocation, transitions from one activity to another, discussions, and peer feedback).

5.4 Candidates use a variety of classroom configurations (i.e., whole class, small group, and individual) to differentiate instruction.

Administrative Policies
Attendance Policies. Students are expected to attend all class sessions, to actively participate in

class discussions and activities, and to complete all assignments on time. Infrequent and inconsistent attendance, participation, and work completion will negatively influence the benefits that may be obtained from the course as well as evaluation of your performance.

Attendance is very important because it demonstrates your thoughtful, concentrated effort over a specific period of time. If it is necessary for you to miss class, it is your responsibility to notify the instructor via telephone or e-mail.  It is also your responsibility to obtain class notes, assignments, and handouts from a classmate, and to become aware of any announcements that were made in class. Each student is expected to have read the assigned chapters prior to attending class and to be an active participant in constructing knowledge in this course. Any student missing more than two class periods will be required to withdraw from the course.

Withdrawal. Candidates should consult the Registrar’s web site for information about withdrawal from courses. There are specific dates for online withdrawal - dates related to your responsibility for payment (even for classes that are dropped). Before withdrawing please consider if withdrawal could affect your academic progress toward the completion of a degree. See your academic advisor for assistance. Withdrawal may also negatively impact your eligibility to receive federal financial aid in future terms.

Academic Integrity. The University Rules, Student Code of Conduct, and other policies of the program, college, and university related to academic integrity will be enforced. Any violation of these regulations, including acts of plagiarism, cheating, or falsifying field work will be dealt with according to the severity of the misconduct. Dishonesty in any form may result in a failing grade in a course and/or suspension or dismissal from a program (e.g., graduate or undergraduate).

Student Code of Conduct: http://www.uc.edu/conduct/Code_of_Conduct.html
Technology Use. Technological devices are welcomed in class if they are used appropriately (e.g., note taking or enhancing class discussion). The inappropriate use of technology (e.g., watching videos, web surfing, shopping, social networking, gaming, etc.) will not be tolerated and will result in the confiscation of the device being used inappropriately. Please turn off cellular telephones prior to the beginning of class.

Educational Accommodations. Any candidate with an identified visual impairment, hearing impairment, physical impairment, communication disorder, and/or specific learning disability that can negatively influence her/his performance should schedule an appointment with the instructor so that reasonable provisions may be made to ensure an equal opportunity to meet all course requirements.

Person-First Language. Candidates should write using “person-first" language: the person precedes the disability, both figuratively and literally. This standard will result in terms such as "people with disabilities" rather than "the disabled" (http://www.cec.sped.org/bk/Author_Guidel.ines_TEC.pdf).
Grading. Grades will be determined using project-specific criteria and the following descriptors: A = Excellent (consistently and effectively exceeds specified requirements; work of outstanding character).

B = Good (frequently exceeds specified requirements; work that is commendable, but not outstanding). C = Fair (sufficiently meets specified requirements; work of acceptable, but not distinguished, quality). D = Poor (marginally meets specified requirements; efforts often fail to meet established criteria).

F = Failure (Inadequate, efforts typically fail to meet specified requirements/criteria).

Note: Work that meets the basic requirements of the task will receive a grade of “C.” Only work of high quality and merit will be given a grade of “B” or “A.” Guidelines for written products are provided below.

Note: An Incomplete (“I”) will be awarded only when the candidate fails to complete one or more course requirements as a direct result of critical medical circumstance or in the event of personal crisis outside the candidate’s control. Circumstances that might result in an "I" must be officially documented and determined by the instructor as having merit for consideration. In order to receive an "I" the candidate must complete a contract that details the outstanding requirements and a time line for the completion of those requirements. In the event that the candidate fails to fulfill the obligations of the contract, the instructor will submit a Change of Grade form with the grade based on the candidate’s work that was completed prior to the end of the semester. The "I" grade will not be used when an “F” or “N” grade would be more

appropriate. Normal appeal channels are open to candidates documenting hardship cases. Graduation will not be permitted if the candidate has a grade of "I" on the transcript.

Written work. Assignments will be evaluated on organization, clarity of content, style, content and data/support for the material presented. Please double-space and use 12-point font with 1 inch margins. All professional writing in this course is to be in accordance with the APA Manual of Style.  Work submitted for evaluation must be type-written and turned-in on the date it is due. No work will be accepted after one week of the due date. Please notify the instructor if your written work will be late.

Criteria for Written Products

	Rating  ► Indicator ▼
	 NOT MET (0)
	PARTIALLY MET (1)
	MET (2)

	Clarity of Content and Writing Style
	Unclear, disorganized, and/or difficult to follow
	Moderately clear and simple response; awkward use of words; awkward sentence structure.
	Well-written, clear response that represents a logical flow of ideas; appropriate use of words; appropriately constructed sentences.

	Discussion of content
	Superficial, minimal effort reflected in work; fails to adequately address issue; no evidence of support by research and theory.
	Marginally addresses complexity of issue; demonstrates marginal understanding; marginally supported by research and theory.
	Addresses full complexity of issue; is logical; demonstrates independence of thought; well supported by research and theory.

	Analysis and Synthesis of Research and Theory
	Fails to ground issue in theory and research; inaccurate information provided; appropriate references are not provided.
	Marginally grounds issue in theory and research; few and/or inappropriate references to support statements; minimal analysis and synthesis.
	Issue is well-grounded in theory and research; use of refereed journals; identifies seminal research; demonstrates analysis and synthesis of research and theory.

	Format
	Unorganized; lacks sound organizational components such as appropriate headings, sound paragraph structure, appropriate use of indentation and spacing.
	Moderately well-organized; inconsistently incorporates sound organizational components such as appropriate headings, sound paragraph structure, appropriate use of indentation and spacing.
	Well-organized; consistently incorporates sound organizational components such as appropriate headings, sound paragraph structure, appropriate use of indentation and spacing.

	Mechanics
	15 or more spelling and/or technical errors, such as punctuation or grammar.
	6-14 spelling and/or technical errors.
	Fewer than 6 spelling and/or technical errors.


Electronic Communication 
The course instructor and candidates will communicate via email and Blackboard throughout the semester. You must have a UC email account to communicate with the instructor. Students should either arrange to have UC email forwarded to other accounts (yahoo, fuse, etc.) or frequently check the UC email account. If you need support in accessing anything in Blackboard, call 513-556-1602.

It is expected that students will check their email at least twice a week for possible announcements regarding the class.

It is expected that students will check the Announcements area of Blackboard each week prior to coming to class.

When emailing the instructor, please make sure you sign your name

I generally check email daily throughout the week (Monday through Friday). Do not wait until the last day before an assignment is due to contact me if you have questions.

Emails are considered private documents between the sender and the receiver. Permission from the sender is required before forwarding to another.

Assignments—Expectations and Requirements
Critical Performances (205 points)

	1.
	Professionalism, participation, demeanor
	10

	2.
	Reflective and critical response to course readings
	40

	3.
	Literacy Narrative
	30

	4.
	Parent-Child Language Observation
	30

	5.
	Interactive Reading Chart
	25

	6.
	Classroom Language Instruction Observation
	30

	7.
	Dialogic Book Reading Session (Part 1=30 pts; Part 2=10 pts)
	40


The critical performances/ assessments are described in detail later in this syllabus and will be discussed in class.

Grading Scale:

95% - 100%
A

90% - 94%
A-

87% - 89%
B+
84% - 86%
B

80% - 83%
B-

77% - 79%
C+

74% - 76%
C

Description of Critical Performances
Professionalism, Participation, Demeanor  Students will demonstrate the dispositions and demeanors of a professional. Students will be evaluated on course attendance, professional and active dialogue during class discussions, and completion of the Professional Dispositions Rubric.

Reflective and Critical Response Tasks to Course Readings Students are responsible for reading and reflecting on the required reading assignments each week.  Students will complete various response tasks that specifically address the key concepts of the reading material.  These tasks may be in the form of short quizzes, written reflections and group or individual work during class.  The in-class assignment will be evaluated based on the student’s preparedness and participation. Each assignment will be worth 5 points for a total of 30 points for the semester.

Literacy Narrative Think deeply about your personal experiences with language, reading, and writing and how these experiences might impact your teaching in the future. If possible, ask others who might help you remember this information. Use the following questions to guide your thinking and writing.

Language: What do you remember about learning to talk? What were your first words?

What do you remember about early conversations with your caregivers? What factors (e.g., familial, cultural, linguistic) may have influenced your development of language?

Reading: What do you remember about your storybook reading experiences? Did you have favorite books that you asked to be read to you over and over? Are there stories of your literacy experiences in your family’s folklore (e.g., how at age 2 you “read” Goodnight Moon to everyone)? What do you remember about learning how to read or being taught how to read?

Writing: What do you remember about your writing experiences? Are there stories of your writing experiences in your family’s folklore (e.g., writing all over the newly painted walls with crayon)?

Impact: Are your memories of your literacy experiences positive, neutral, or negative?

How might your experiences inform your work with your students?  How might your experiences influence your work with students who come from different socio and cultural backgrounds than yourself?

When you have gathered and recollected this information, write an entertaining and informative 4-5 page paper detailing your literacy history through elementary school.

Parent-Child Language Observation  Students will observe a parent and young child interacting for approximately 15-20 minutes. Students will describe and record what they see using a form posted on Blackboard to help guide their observations. Students will then use this information as well as a handout describing caregiver language strategies (posted on Blackboard) to write a 2-3 page interpretation of the event. The interpretation involves analyzing the types of strategies the parent or caregiver used to help the young child become a more competent language user. Further details for this assignment will be given in class.

Interactive Reading Chart  Students will create an Interactive Reading Chart to use in their coming field experiences (as appropriate). The instructor will model this technique and details for this assignment will be given in class.

Classroom Language Instruction Observation Students will observe one preschool classroom for about 20 minutes and spend additional 10 minutes in recording what they see on the observation sheet (posted on blackboard). During the observation, students should watch who, what and how of everything that happens at the classroom level, with particular attention to the teachers’ language instruction. Students will use their notes to derive numerical rating for Language Modeling Dimension and then write one- page reflection to describe what language instruction looks like in this classroom and explain why you rate it at the low, middle, and high ranges.

Dialogic Book Reading Session (Two-part Assignment) This assignment has two parts: a three-page paper and session reflection report. Part 1: Students will apply adult dialogic book reading strategies to three children's books. Students will write a one page paper for each of the three books. The books must be picture books and appropriate for children ages 3-6. The three books selected should have a rich storyline and illustrations to support the story. Do not use wordless picture books, non-fiction books, books in poetry form, or predictable rhyming books. Also, do not use Dr Seuss, Disney, Sesame Street, Clifford, Dora or other books featured as a television show or movie. Students will bring the three books to class and practice using dialogic reading strategies. Further details and a template for this assignment will be given in class. Part 2: Students will select one of the books to conduct a dialogic book reading session with a young child. Students will write a one-page reflection paper analyzing and interpreting the book reading interactions during the session. Further details for this assignment will be given in class.

	Weekly Planning Schedule

	Instructor may assign additional reading assignments throughout the course, i.e., articles on Blackboard.

	Date
	Topics of Discussion
	Readings/Assignments

	Week 1
	Introductions
	Bring Syllabus and Weekly Schedule to class

	Aug. 28
	Course Overview
	 

	 
	Syllabus Review
	 

	 
	Foundations of Language and Literacy
	 

	 
	Blended Instruction
	 

	Week 2
	Oral Language Development
	Read Vukelich et al. Chapter 1

	Sept. 4
	Perspectives on Children’s Language Acquisition
	Read Moomaw & Hieronymus Chapter 1

	
	Linguistic Terms
	Begin Reading Put Reading First (on Bb), complete by October 23 In Class Response Task #1

	
	 Language Development
	

	
	Factors that Contribute to Language Acquisition
	

	Week 3
	How to teach SSSR-based practices for oral language (whole, small, transition, center time)
	Read Vukelich et al. Chapter 2

	Sept. 11
	 
	 

	Week 4
	Family Literacy and Language Development
	Read Vukelich et al. Chapter 3

	Sept. 18
	Home Literacy Experiences
	

	
	Home Talk  How to build the connection between home and school (write newsletter, flyer)
	In Class Response Task #3

	Week 5
	Organizing Early Language and Literacy Instruction
	Read Vukelich et al. Chapter 4

	Sept. 25
	Print-Rich Classroom Environments
	Classroom Language Instruction Observation Due

	 
	Organizing the Daily Schedule
	Read Moomaw & Hieronymus Chapter 7 In Class Reponse Task #4

	Week 6
	English Language Learners
	Read chapter posted on Bb:

	Oct. 2
	Guest Speaker video
	Carlo, (2007). Best practices for literacy instruction for English-language

	
	
	learners. In L. B. Gambrell, L. M. Morrow, & M. Pressley (Eds.), Best practices in literacy instruction. New York: Guilford Press.

	Week 7
	Facilitating Early Language Learning
	Read Vukelich et al. Chapter 5

	Oct. 9
	Explicit Vocabulary Instruction
	Parent-Child Language Observation Due

	 
	Language-Centered Activities
	Read Moomaw Hieronymus Chapter 6 Finish Put Reading First In Class Response Task #5

	Week 8
	Teaching practices for vocabulary and
	Read article posted on Bb:

	Oct. 16
	language (language concepts)
	Kucan, L. (2012). What is most important to know about vocabulary? The Reading Teacher 65, 360-366.

	Week 9
	Sharing Good Books with Young Children
	Read Vukelich et al. Chapter 6

	Oct. 23
	Selection of Books
	Read Moomaw & Hieronymus Chapter 3

	 
	Story-Reading Strategies
	 

	 
	 Literacy Extensions
	 

	Week 10
	Interactive Charts
	Read Vukelich et al. Chapter 7

	Oct. 30
	Teaching Early Reading Skills
	

	
	Phonological and Phonemic Awareness Instruction
	Read Moomaw & Hieronymus Chapter 2

	
	Alphabet Instruction
	

	
	Print Awareness Instruction
	

	Week 11
	Teaching practices for early reading
	Read article posted on Bb:

	Nov. 6
	skills.
	McGee, L. M., & Ukrainetz, T. A. (2009). Using scaffolding to teach

	 
	 
	phonemic awareness in preschool and kindergarten. The Reading Teacher,

	 
	 
	62, 599-603.

	Week 12
	Teaching Early Writing
	Read Vukelich et al. Chapter 8

	Nov. 13
	Writing Development
	

	
	Shared Writing
	Read Moomaw & Hieronymus Chapters  4 & 5 In Class Response Task #6

	
	The Writing Workshop
	

	
	Handwriting
	Interactive Reading Chart Due

	
	How to create or change a writing center in the classrooms. How to promote writing at home.
	

	Week 13
	Assessing Young Children’s Language
	Read Vukelich et al. Chapter 9

	Nov. 20
	and Early Literacy: Finding Out What They Know and Can Do
	 

	 
	 Types of Assessments
	In Class Response Task #7

	 
	 Using assessment data
	 

	 
	 
	Dialogic Book Reading Papers Part 1

	Week 14
	Literacy and Technology
	Read Moomaw & Hieronymus Chapter 8

	Nov. 27
	New literacies
	

	
	Using Technology in the Classroom
	

	Week 15
	Summary of foundations of reading and
	In Class Response Task #8

	Dec. 4
	writing in early childhood
	Professional Dispositions Rubric Due

	Finals Week
	Dialogic Book Reading Papers Part II: Due Dec. 11
	



LSLS 2001/7001: PHONICS AND WORD STUDY
1 Semester hour   Spring Semester, 2013
Dr. Angela M. Miller
Emergency Contact: 513-604-9977 (cell phone)

Email Address: millai@ucmail.uc.edu
Course Description: This course focuses on the letter-sound correspondence and common spelling pattern that help students decode and spell words in the English language.
Course Outcomes
1.Describe the nature of the English language and its orthography.
2.Define key terms related to phonics instruction such as consonant, short vowel, long vowel pattern, blend, digraph, onset, rime, and syllabication.
3. Explain and demonstrate the use of phonic generalizations for the purpose of future reading and writing instruction.
Required Texts
The following texts are required, but the required excerpts will be provided (pdf) online:

Baer, G. T. (1991). Self-paced phonics: A text for education. New York: MacMillan

Publishing.

  Bishop, M. M. The ABC's and All Their Tricks: The Complete Reference Book of Phonics and Spelling.
Blevins, W. (2001).Teaching phonics and word study in the intermediate grades: A
complete sourcebook. Scholastic, Inc.
Robinson, R. D. (2005). Readings in reading instruction: Its history, theory, and
development. Boston: Pearson Education, Inc.

Alignment with Transformation Initiative: In view of this conceptual framework and our urban mission, the goal for our Transformation Initiative is to improve the performance of students in high needs schools by preparing educators who recognize the moral imperative to meet the needs of each student. 
General Course Policies

Class Participation and Community Engagement: The purpose of active class participation is to enhance your learning and the learning of those around you. Class participation in an online learning environment takes several forms including thoughtful reading of questions and comments posted on the Discussion Board, thoughtful writing of questions and comments on the Discussion Board, and the active and engagement and reflection with the topics in readings and other course materials. It is expected that you will keep up with all information posted on Blackboard. You will not receive notification when new announcements are posted, unless I determine that you need the information immediately. Otherwise, I will assume you are checking Blackboard at least every other day.

Accommodations: If you have special needs related to your participation in this course, including identified visual impairments, learning impairments, physical impairments, communication disorder, and/or specific learning disability that may influence your performance in this course, you should meet with me to arrange for reasonable provisions to ensure an equitable opportunity to meet all the requirements of this course. Such accommodations require prior approval by the office for Disability services of this university.

Academic Integrity: The university rules, including the student code of conduct, and other documented policies of the school of education, college, and university related to academic integrity will be enforced. Any violation of these regulations, including acts of plagiarism or cheating of any kind will be dealt with on an individual basis according to the severity of the misconduct.

Course Requirements
Blackboard Reflection (10 points each): Each Thursday, students are responsible for posting a response to the reading. These reflections may include a BRIEF summary of the material presented in class or in the text, but more importantly, should be reflective of the student’s deeper understanding of that text. These reflections may make connections to personal observations in the classroom, link to prior personal experiences, consider future teaching lessons, or raise questions for others to ponder. In addition to posting students are also responsible for responding to AT LEAST ONE posting of their peers by FRIDAY at midnight.
Blackboard Phonics Practice and/or test page (20 points each): Beginning the fifth week, students are responsible for downloading the phonics practice page and completing it (or complete it electronically). These completed  pages should be scanned and returned via email. The objective of the page is to practice those phonics rules/skills that are introduced in class and to provide instructor with feedback regarding which concepts need additional work.
Midterm Examination/Final Examination (45 points) The midterm and final exams will assess how well the students have learned the course material. Students can expect examinations to be a combination of multiple choice, short answer and essay.

Grading Policy: All work is to be submitted on the assigned dates. The instructor reserves the right to give unannounced quizzes, if necessary.

	Week 1:  1/7
	Topic
	Reading Assignment or Course Requirement Due

	Week 2: 1/14
	Historical background of the Phonics Debate (continued)
	Read Clymer, T. (1963);  Make blackboard post

	Week 3: 1/21
	Historical background of the Phonics Debate (continued)
	Read Artley, A. S. (1977); Make blackboard post

	Week 4: 1/28
	Beyond the Phonics Debate
	Read Baer (1991) preface/intro and Villaume, S. K. & Brabham, E.G. (2003); make blackboard post

	Week 5: 2/4
	Phonics generalizations: short and long vowel sounds
	 Read Baer (1991) chapter 3, 4, and 5 (phonemes); make blackboard post

	 
	 
	Complete short/long vowel practice

	Week 6: 2/11
	Phonics generalizations: Hard and soft c and g sounds
	 Read Baer (1991) chapter 6 & 7 (generalizations/teach hing consonants and vowels) ;  Make blackboard post

	
	
	Complete c/g practice page

	Week 7: 2/18
	Phonics generalization: silent letters
	Make blackboard post

	 
	 
	Complete silent letters page

	Week 8: 2/25
	Phonics generalization: consonant blends and digraphs
	Read Baer (1991) chapter 8: syllabication/ accenting;  Make blackboard post

	
	
	Complete blend/diagraph page

	Week 9: 3/3
	Phonics generalization: vowel pairs; r- and l-controlled vowels
	Read excerpts from Bishop/Blevins/Williams; Make blackboard post

	 
	 
	Complete r/l controlled vowel pg

	Week 10: 3/10
	Phonics generalization: prefixes and suffixes
	Read excerpts from Bishop/Blevins/Williams;  Make blackboard post

	
	
	Complete prefix/suffix page

	
	
	ONLINE MIDTERM

	Week 11: 3/18
	SPRING BREAK
	 

	Week 12: 3/24
	Phonics generalization: syllables and accents
	Read excerpts from Bishop/Blevins/Williams;  Make blackboard post

	
	
	Complete syllabication/accent page

	Week 13: 3/31
	Phonics generalization: Dictionary respellings
	Read excerpts from Bishop/Blevins/Williams;  Make blackboard post

	 
	 
	Complete dictionary respellings page

	Week 14: 4/7
	Phonics generalizations: synonyms and antonyms, context clues
	Read excerpts from Bishop/Blevins/Williams;  Make blackboard post

	
	
	 Complete syn/anto page

	Week 15: 4/14
	Phonics generalizations: Parts of speech
	Read excerpts from Bishop/Blevins/Williams;  Make blackboard post

	 
	 
	 Complete POS page

	Week 16: 4/21
	FINAL EXAM
	


LSLS 2002 001/LSLS 7002 001
Phonics II:Practice in Early Childhood and Special Education Spring Semester
Monday:  4:30-6:10 in 625 Teachers

Instructor:
Kelly Hilbert Flynn
SFA Facilitator at Sharonville Elementary 864-2636 Home phone: 859-581-1697 Cell: 673-6027
Email: kjhilbert58@aol.com kflynn@princetonschools.net
UC Description: This course focuses on the application of the principles of phonics to

instruction in the early grades and across the grades for students with special learning needs. Students will learn how to use phonics to support students in word identification, vocabulary, and spelling. The course is 2 semester hours and is a required course.

Pre-requisites:  Phonics I *For the transition year, students may need to take both Phonics I and II at the same time.
Required Text:
Learning Outcomes: Bear, Donald, R. (2012). Words Their Way. (5th Edition) Pearson/Prentice

Hall.

Rasinski, T., Padak, N.  From phonics to fluency:  Effective teaching of decoding and reading fluency in the elementary school.  (3rd Edition).  Pearson.

Articles on Blackboard and ones given in class.

Learning Outcomes:
Explain the ways in which word analysis can be utilized in the context of content area classrooms.

· Implement and appropriately interpret the results of spelling inventories.

· Utilize the assessment results to plan appropriate instruction based on individual student

· needs.

· Model phonics instruction appropriate to various stages of word knowledge and teach students to monitor their own word identification through the use of syntax, semantic

· and graphophonemic relations.

· Demonstrate through lesson planning an understanding of the interrelation of reading and writing, listening and speaking.

· Demonstrate through lesson planning an understanding of the role of cultural, linguistic and ethnic diversity in the teaching process.

Alignment with Transformation Initiative: In view of this conceptual framework and our urban mission, the goal for our Transformation Initiative is to improve the performance of students in high needs schools by preparing educators who recognize the moral imperative to meet the needs of each student. We will prepare educators who are committed to each student, caring about each individual, and competent in evidence-based and data driven instruction.

Alignment with Conceptual Framework: Effective educators demonstrate ways of knowing, ways of being, and ways of doing. We - administrators, faculty members, candidates, members of the professional community, and community members - are working together to prepare committed, caring, and competent educators able to support learning and the development of efficacy in a variety of contexts. We are committed to providing the right conditions for learning, the conditions most likely to generate positive outcomes for students. We are committed to engaging in practices that are likely to have positive outcomes for learners, practices that are research-based, empirically supported practices. Learners must be resilient, demonstrating a sense of competence and effectiveness as well as connectedness to the broader community. As caring educators, however, we recognize that there are both alterable and inalterable variables in our work. As competent educators, we support candidates in their efforts to expand their own learning and that of those with whom they work. In this course, specifically, candidates will learn how spelling and phonics understanding develops in young children through the contexts of  reading, writing, and speaking and how to scaffold this development appropriately based on individual needs.

IRA Standards Addressed in Phonics II
http://www.reading.org/General/CurrentResearch/Standards/ProfessionalStandards2010.aspx
CEC Standards Addressed in Phonics II
http://www.cec.sped.org/Content/NavigationMenu/ProfessionalDevelopment/ProfessionalStandards/
Alignment With Ohio Standards for the Teaching Profession
http://www.ode.state.oh.us/GD/Templates/Pages/ODE/ODEDetail.aspx?page=3&TopicRelationID=1309
&ContentID=47660&Content=113737
A document on Knowledge and Practice Standards for Teachers of Reading by the International Dyslexia Association will be posted on Bb for you to read.
**Please note that a part of your “in-class assignment” will be reading through these links using a treasure hunt.

Issues related to diversity Literacy researcher and scholar Robert Tierney suggests that diversity “is not only inevitable, it is also desirable.” We will approach our studies in this course from this perspective, believing that, as Tierney states, “The process of education should reflect the diversity of human experience and creativity. Only through respect for diversity can excellence be achieved, since excellence involves people working to their ultimate capacity. If we attempt to define that capacity or make it uniform across students, we cut it off. If

students are empowered to find that capacity for themselves, they will frequently surprise us with their abilities.” We will approach our discussions and analysis of the teaching of phonics

from the perspective that all readers differ, in a variety of ways, and that through seeking to understand those differences we grow as educators.

Accommodations If you have any special needs related to your participation in this course, including identified visual impairments, hearing impairments, physical impairments, communication disorder, and/or specific learning disability that may influence your performance in this course, you should meet with the instructor to arrange for reasonable provisions to ensure an equitable opportunity to meet all the requirements of this course. At the discretion of the instructor, some accommodations may require prior approval by Disability Services office of this university.
Issues related to infusion of technology Course instructor and students will communicate via email and Blackboard throughout the semester. This communication will relate to topics in the course, administrative inquiries, and general communication about assignments, etc. Instructor may use videotapes/DVDs to demonstrate several key concepts in the course.

Technology can be used in class to take notes and work on group projects assigned by teacher for that class period. The instructor asks that students respect her and other learners in the class by refraining from texting, phone calls, Facebook, twitter, etc. and internet use during class time. Students will be given a warning the first time then class participation points will be lost after the second reminder.
	Procedures for grading assignments:

	Late Assignments
	Any assignment turned in after the deadline will be deducted 10 points before grading. An additional 10 points will be deducted if it is more than a week late.  Blackboard Assignments will be deducted 5 points if turned in late.

	Returning Assignments
	I grade once a week, usually on Sundays. I will send a group email when the grades are completed and in the grade book. If I have graded an assignment and you still have not handed it in, you have 24 hours after the announcement to turn in missing work or it will not be accepted at all. Remember points will be deducted from assignment (see above).

	Plagiarism
	Any assignment with plagiarism will result in a zero grade for that paper or project.

	Convention Errors
	If a paper includes more than 5 convention and/or mechanical errors there will be a 3-point deduction.


	Grading Scale:
	

	95% - 100% A
	

	90% - 94%
	A-

	86% - 89%
	B+

	82% - 85%
	B

	78% - 81%
	B-

	74% - 77%
	C+

	70% - 73%
	C

	64% - 67%
	D

	61% - 63%
	D-

	Below 61%
	F

	
	

	Academic Integrity Policy

	The University Rules, including the Student Code of Conduct, and other policies of the department, college, and university related to academic integrity will be enforced. Any

	violation of these regulations, including acts of plagiarism, cheating, or falsifying field work will be dealt with according to the severity of the misconduct. Dishonesty in any form may result in a failing grade in a course and/or suspension or dismissal a program.

	
	

	Assignments for Semester The assignments and point values are:

	Weekly reflections
	100ponts

	Class attendance and participation 
	150 points

	In-class assignments
	75 points

	Assessment project
	50 points

	Midterm
	100 pts.

	Iris module
	45 pts.

	Final
	100 pts.


Participation and Attendance.  Students are expected to be on time for all classes, attend all class sessions, to actively participate in class discussions, and activities, and to complete all assignments in a timely manner. Infrequent and inconsistent attendance, participation, and work completion will negatively influence the benefits that may be obtained from the course as well as evaluation of your performance. Attendance and participation often become a determining factor when final grades are calculated and processed. Class discussions and activities form an important component of this course. Therefore, an atmosphere of mutual respect, professionalism, trust, and sensitivity is to be maintained at all times.
Participants are encouraged to express their ideas, and to listen to those and consider those of other class members.

If it is necessary for you to miss class, it is your responsibility to notify the instructor  before class via telephone or email, to obtain class notes, assignments, and handouts from the instructor or a classmate, and to become aware of any announcements that were made in class. Each student is expected to have read the assigned chapters prior to attending class and to be an active participant in constructing knowledge in this course.

Descriptions of Assignments
Weekly Reflection (100 pts.)  Each week students will respond to a question or statement relating to our readings and/or discussions in class. Reflection questions will be posted on Discussion Board
by Wednesday at noon and students’ responses are due by Saturday at noon. Students are required to respond to at least 1-2 students a week. Responses must be reflective and show personal reflection and application of ideas shared in class. The goal of this assignment is to demonstrate your thinking about the content of this class and class readings and applying it to your future as a reading teacher.

Class Attendance and In-class Assignments (150/75)

For each class you receive 10 points for punctuality, attendance and participation; however you must show your participation in our group discussions and class activities. Networking with each other is a professional way of gaining knowledge of concepts taught in class so many of our activities will be small group work, discussions, questions and maybe some debates. Every class will have an in-class assignment that will be worth 5 points (75 points per semester).

Assessment Project
(50 points)  Students will be responsible for giving a phonics assessment and writing a short paper on how to use the assessment to drive instruction. This assignment will be modeled in a class and expectations of the assignment will be also modeled and explained in class. This will be one of your components to your Phonics Portfolio.

Midterm
(100 points)  There will be two parts to your midterm. One part will be your choice from a “midterm choice chart” and will be worth 50 points. The other part of the midterm will be an in-

class test. The test will have short answer application questions and it will be worth 50 points.

Iris Module (45 pts.) You will complete an Iris Module relating to Reading Assessment. Directions for this assignment will be explained in class and will be located under Course Documents.

Final:
Phonics Portfolio Project The components of the portfolio are listed below and all components will be modeled during class instruction. You will present one part of your portfolio components to the class and this will occur during the last two/three weeks of class. Components include…


Personal position statement on phonics, reading and brain research. (20 points)


A lesson plan that uses a literature selection (trade book, poem, song, rhyme, etc.) to teach a phonics skill.
(20 points)

A game/word study activity/vocabulary activity that reinforces a phonics skill at the 3 out of the 5 stages listed below or 3 activities on the same skill if you select the student you did the Phonics Assessment assignment on earlier in the semester. (30 points)



Emergent Stage



Letter Name-Alphabetic Stage



Word Pattern Stage



Syllables and Affixes Stage



Derivational Relations Stage




Your choice from suggestions given by instructor. (30 points)

**Instructor has the right to change the components of the Phonics Portfolio based on the interests and needs of the class. Please Note:  Instructor will have an ASSIGNMENT CALENDAR of readings, reflections and assignment due dates posted on Blackboard.  Please print and keep it with your class supplies.
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Classroom Contacts with Interns:

N L K

L
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L woT L

School Date Purpose
Orientation 8/9/2012 Conference @ UC
Raymond
Walters
Mason ECC 9/4/12 Introduction/Visit
Mason ECC 9/25/12 Classroom Visit
Mason ECC 10/2/12 Classroom

Observation
Mason ECC 10/9/12 Classroom
Observation
Mason ECC 10/23/12 Classroom
Observation
Mason ECC 11/4/12 Classroom
Observation
Mason ECC 11/5/12 Classroom
Observation
Mason ECC 1/15/13 Classroom Visit
Mason ECC 1/22/13 Classroom Visit
Mason ECC 1/28/13 Classroom Visit
Mason ECC 2/4/13 Classroom Visit
Mason ECC 2/19/13 Classroom Visit
Mason ECC 3/4/13 Classroom Visit
Mason ECC 3/22/13 Classroom Visit
Mason ECC 4/2/13 Classroom Visit
Mason ECC 4/22/13 Final
Organization

Internet Contacts with Interns: 43






