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Purpose

The purpose of this document is to provide the district with a template for its instructional
personnel evaluation system that addresses the requirements of Section 1012.34, Florida Statutes
(F.S.), and Rule 6A-5.030, Florida Administrative Code (F.A.C.). This template, Form IEST-
2017, is incorporated by reference in Rule 6A-5.030, F.A.C., effective April 2018.

Instructions

Each of the sections within the evaluation system template provides specific directions, but does
not limit the amount of space or information that can be added to fit the needs of the district.
Where documentation or evidence is required, copies of the source documents (e.g., rubrics,
policies and procedures, observation instruments) shall be provided at the end of the document as
appendices in accordance with the Table of Contents.

Before submitting, ensure the document is titled and paginated.

Submission

Upon completion, the district shall email this form and any required supporting documentation as
a Microsoft Word document for submission to DistrictEvalSysEQ@fldoe.org.

Modifications to an approved evaluation system may be made
by the district at any time. Substantial revisions shall be
submitted for approval, in accordance with Rule 6A-5.030(3),
F.A.C. The entire template shall be sent for the approval
process.
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Part I. Evaluation System Overview

Pinellas County Schools will transition from using the comprehensive Marzano Teacher
Evaluation Model for instructional staff members to the Marzano Focused Teacher Evaluation
Model. The Focused Teacher Evaluation Model is not a new model; instead, it is a revised
version of the research-validated Marzano Teacher Evaluation Model created by a partnership
between Robert J. Marzano and Learning Sciences International in 2010. The Focused Model
provides greater clarity of expectations for both teachers and observers, improves the focus on
key pedagogical principles, and significantly improves ease of adoption and use.

The Focused Model evaluates teacher performance against objective criteria, use of standards,
and student evidences. It maximizes the accuracy and effectiveness of teacher observations,
feedback, and evaluation by focusing on four key areas:

o Standards-Based Planning

« Standards-Based Instruction

« Conditions for Learning

o Professional Responsibilities

Using the Observation Protocol (scales and evidence), observers will use student and teacher
evidence to score instructional practice at the correct level on the observational scale. They
will:
e Apply the protocol to identify teacher instructional techniques of specific
elements from Standards-Based Instruction and Conditions for Learning
e Evaluate construction and implementation of lesson and unit plans to
provide clear and actionable teacher feedback
e Use evidence to score and provide feedback on teacher performance of
Professional Responsibilities

Part I1: Evaluation System Requirements

In Part 11, the district shall provide assurance that its instructional personnel evaluation system meets
each requirement established in section 1012.34, F.S., below by checking the respective box. School
districts should be prepared to provide evidence of these assurances upon request.

System Framework

The evaluation system framework is based on sound educational principles and contemporary
research in effective educational practices.

The observation instrument(s) to be used for classroom teachers include indicators based on
each of the Florida Educator Accomplished Practices (FEAPS) adopted by the State Board of
Education.

The observation instrument(s) to be used for non-classroom instructional personnel include
indicators based on each of the FEAPs, and may include specific job expectations related to
student support.
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Training
The district provides training programs and has processes that ensure

» Employees subject to an evaluation system are informed of the evaluation criteria, data
sources, methodologies, and procedures associated with the evaluation before the
evaluation takes place; and

» Individuals with evaluation responsibilities and those who provide input toward
evaluations understand the proper use of the evaluation criteria and procedures.

Data Inclusion and Reporting

The district provides instructional personnel the opportunity to review their class rosters for
accuracy and to correct any mistakes.

The district school superintendent annually reports accurate class rosters for the purpose of
calculating district and statewide student performance, and the evaluation results of
instructional personnel.

The district may provide opportunities for parents to provide input into performance
evaluations, when the district determines such input is appropriate.

Evaluation Procedures

The district’s system ensures all instructional personnel, classroom and non-classroom, are
evaluated at least once a year.

The district’s system ensures all newly hired classroom teachers are observed and evaluated
at least twice in the first year of teaching in the district. Each evaluation must include
indicators of student performance; instructional practice; and any other indicators of
performance, if applicable.

The district’s system identifies teaching fields for which special evaluation procedures or
criteria are necessary, if applicable.

The district’s evaluation procedures comply with the following statutory requirements in
accordance with section 1012.34, F.S.

» The evaluator must be the individual responsible for supervising the employee; the
evaluator may consider input from other personnel trained on the evaluation system.
The evaluator must provide timely feedback to the employee that supports the
improvement of professional skills.

The evaluator must submit a written report to the employee no later than 10 days after
the evaluation takes place.

The evaluator must discuss the written evaluation report with the employee.

The employee shall have the right to initiate a written response to the evaluation and the
response shall become a permanent attachment to his or her personnel file.

The evaluator must submit a written report of the evaluation to the district school
superintendent for the purpose of reviewing the employee’s contract.

The evaluator may amend an evaluation based upon assessment data from the current
school year if the data becomes available within 90 days of the end of the school year.

vV Vv VYV VYV V
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Use of Results
The district has procedures for how evaluation results will be used to inform the

» Planning of professional development; and
» Development of school and district improvement plans.

The district’s system ensures instructional personnel who have been evaluated as less than
effective are required to participate in specific professional development programs, pursuant
to section 1012.98(10), F.S.

Notifications

The district has procedures for the notification of unsatisfactory performance that comply
with the requirements outlined in Section 1012.34(4), F.S.

The district school superintendent shall annually notify the Department of Education of any
instructional personnel who

» Receive two consecutive unsatisfactory evaluation ratings; or
» Are given written notice by the district of intent to terminate or not renew their
employment, as outlined in section 1012.34(5), F.S.

District Self-Monitoring

The district has a process for monitoring implementation of its evaluation system that enables
it to determine the following:

Compliance with the requirements of section 1012.34, F.S., and Rule 6A-5.030, F.A.C.;
Evaluators’ understanding of the proper use of evaluation criteria and procedures,
including evaluator accuracy and inter-rater reliability;

Evaluators provide necessary and timely feedback to employees being evaluated,;
Evaluators follow district policies and procedures in the implementation of evaluation
system(s);

Use of evaluation data to identify individual professional development; and,

Use of evaluation data to inform school and district improvement plans.

VV VYV VYV
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Part I11: Evaluation Procedures

In Part 11, the district shall provide the following information regarding the observation and evaluation
of instructional personnel. The following tables are provided for convenience and may be customized to
accommodate local evaluation procedures.

1. Pursuant to section 1012.34(3)(b), F.S., all personnel must be fully informed of the criteria,
data sources, methodologies, and procedures associated with the evaluation process before the
evaluation takes place. In the table below, describe when and how the following instructional
personnel groups are informed of the criteria, data sources, methodologies, and procedures
associated with the evaluation process: classroom teachers, non-classroom teachers, newly
hired classroom teachers, and teachers hired after the beginning of the school year.

Instructional

When Personnel

Personnel are Informed Method(s) of Informing
Group
Classroomand | ® August 2018 e Video: Evaluation Process Overview
Non-Classroom | e 2018-2019 e Professional Development throughout the year (face-
Teachers to-face, online)

e Video: Evaluation Process Overview
e Professional Development throughout the year (face-
to-face, online) based on teacher induction plan

Newly Hired e August 2018
Classroom e 2018-2019

Teachers
e Mentor Support
e Make-up Evaluation Overview Training
e Video: Evaluation Process Overview
Late Hires 2018-2019 e Professional Development throughout the year (face-

to-face, online) based on teacher induction plan and
hire date
e Mentor Support
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2. Pursuant to section 1012.34(3)(a), F.S., an observation must be conducted for each employee
at least once a year, except that a classroom teacher who is newly hired by the district school
board must be observed at least twice in the first year of teaching in the school district. In the
table below, describe when and how many observations take place for the following
instructional personnel groups: classroom teachers, non-classroom teachers, newly hired
classroom teachers, and teachers hired after the beginning of the school year.

Instructional

Number of

When Observations Occur

When Observation Results

are Communicated to

Personnel Observations
Personnel
Classroom and Non-Classroom Teachers
ANNUAL, PROFESSIONAL SERVICE, and CONTINUING CONTRACT
First Semester:
Formal Observation (Pre-observation
2 Formal conference/observation/post-
Observations | observation conference) Feedback is

Hired before

the beginning

of the school
year

One optional
Targeted
Observation
can be
requested by
teacher.

Targeted Observation (optional)*

Second Semester:

Formal Observation (Pre-observation
conference/observation/post-
observation conference)

Targeted Observation (optional)*

immediately available
to the instructional staff
member through the use
of the online platform,
iObservation.

PROBATION

ARY OR TEACH

Newly Hired Classroom and Non-Classroom Teachers

ER IN NEED OF SUPPORT

Hired before
and after the
beginning of
the school
year

3 Formal
Observations

First Semester:

First Formal Observation: Within first
60 days of school year or employment
(Pre-observation conference/
observation/ post-observation
conference).

Formal Observation (Pre-observation
conference/observation/post-
observation conference)

Second Semester:
Formal Observation (Pre-observation
conference/observation/post-

observation conference)

Feedback is
immediately available
to the instructional staff
member through the use
of the online platform,
iObservation.

*The teacher may request one Targeted Observation to be conducted no later than 4 weeks prior
to the end of the post-school year. The Targeted Observation will need to be scheduled no later
than 5 workdays after the Post-Observation Conference.
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3. Pursuant to section 1012.34(3)(a), F.S., a performance evaluation must be conducted for each
employee at least once a year, except that a classroom teacher who is newly hired by the
district school board must be evaluated at least twice in the first year of teaching in the
school district. In the table below, describe when and how many summative evaluations are
conducted for the following instructional personnel groups: classroom teachers, non-
classroom teachers, newly hired classroom teachers, and teachers hired after the beginning of
the school year.

Instructional Number of When Evaluations Occur When Evaluation Results are

Personnel Group Evaluations Communicated to Personnel

Classroom and Non-Classroom Teachers
ANNUAL, PROFESSIONALSERVICE, and CONTINUING CONTRACT

e Evaluation and feedback
is immediately available

Hired before the to the instructional staff

beginning of th 1 Second Semester

egé?]';?.gy‘éar ° member through the use
of the iObservation
platform.

Newly Hired Classroom and Non-Classroom Teachers
PROBATIONARY OR TEACHER IN NEED OF SUPPORT

e FEvaluation and feedback is

Hired before the Within the first 60 days of immediately available to the
beginning of the 2 employment and second instructional staff member
school year semester through the use of the

iObservation platform.
Within the first 60 days of e Evaluation and feedback is

Hired after the employment and second immediately available to the
beginning of the 2 semester if working more instructional staff member
school year than half of the contracted through the use of the
days. iObservation platform.

Part IV: Evaluation Criteria

A. Instructional Practice

In this section, the district shall provide the following information regarding the instructional practice
data that will be included for instructional personnel evaluations.

1. Pursuant to section 1012.34(3)(a)2., F.S., at least one-third of the evaluation must be based
upon instructional practice. In Pinellas County, instructional practice accounts for 56.7% of
the instructional personnel performance evaluation.

2. Description of the step-by-step calculation for determining the instructional practice rating for
classroom and non-classroom instructional personnel, including performance standards for
differentiating performance.

Calculating the Instructional Practice Score

The Instructional Practice score represent 56.7% of the final score for instructional staff
members. The instructional practice calculation is completed using Competency-Based
Scoring, which increases competency by requiring the scoring of all or majority of the
elements. This applies to all instructional staff members including newly hired staff
members.
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Classroom Instructional Practice Score Calculation

1. Take the highest rating for each element.
2. Ineach Domain, add the ratings and divide by the number of rated elements.

(Domain Score)

3. Weigh each Domain score. (Table 1.1)
4. Add all of the weighted Domain scores to receive an Instructional Practice

Score.

5. The Instructional Practice score is applied to the scale. (Table 2)
* For Domain 2: Standards-Based Instruction, the elements Identifying Critical
Content and Helping Students Engage in Cognitively Complex Tasks are required.
The other five highest rated elements will count towards the Domain Score.

Non-Classroom Instructional Practice Score Calculation

1. Take the highest rating for each element.
2. In each Domain, add the ratings and divide by the number of rated elements.

(Domain Score)

3. Weigh each Domain score. (Table 1.2)

4. Add all of the weighted Domain scores to receive an Instructional Practice Score.

5. The Instructional Practice Score is applied to the scale. (Table 2)
* For Domain 2: Supporting Student Achievement, the elements Demonstrating
Knowledge of Students, Helping Students Meet Achievement Goals, and
Identifying Critical Content are required. The other 3 highest rated elements will
count towards the Domain Score.

Weights of Each Area of Expertise

Table 1.1

Classroom Framework
Standards-Based Planning | 14%
Standards-Based 34%
Conditions for Learning 34%
Professional 18%

Table 2: Proficiency Scale

Highly Effective 3.45-4.0
Effective 2.45-3.44
Developing/Needs 1.45-2.44
Improvement:

Unsatisfactory 1.0-1.44

SBR 6A-5.030 (Effective April 2018)
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Table 1.2
Non-Classroom Framework
Planning and Preparing to 27%
Provide Support
Supporting Student Achievement 19%
Continuous Improvement 18%
of Professional Practice
Professional Responsibilities 36%
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B. Other Indicators of Performance

In this section, the district shall provide the following information regarding any other indicators of
performance that will be included for instructional personnel evaluations.

1. Pursuant to section 1012.34(3)(a)4., F.S., up to one-third of the evaluation may be based
upon other indicators of performance. In Pinellas County, other indicators of performance
account for 10% of the instructional personnel performance evaluation.

2. Description of additional performance indicators, if applicable.

DELIBERATE PRACTICE PLAN (DPP)

The purpose of the DPP is to improve teacher practice in order to increase student achievement.
Instructional staff will reflect upon their professional learning as it relates to impacting student
progress; building upon their own professional growth. In order to complete the plan,
individuals will complete self-assessments, review their schoolwide initiatives, consider student
assessment data, prior year evaluation results and then identify learning goals that focus on
student achievement. The DPP contains clearly defined goals and activities designed to improve
teacher practice.

The Deliberate Practice Plan contains the following sections:
Self-Assessment

Select Target Element

Identify Action Steps

Submit Plan for Administrator Approval

3. Description of the step-by-step calculation for determining the other indicators of
performance rating for classroom and non-classroom instructional personnel, including
performance standards for differentiating performance.

Deliberate Practice Plans will be discussed at the beginning, middle and end of each school
year. Administrator and/or teacher may document amendments and comments in the
reflection log and/or comment section. The administrator and teacher both contribute input
and notes to the DPP. Below is how the instructional staff is rated on their Deliberate
Practice.

Deliberate Practice Ratings

0 No goals written, no deliberate practice written

3 Goals written, didn’t attend or finish training related to the goals

7 | Goals written, training attended, no evidence of growth observed in classroom as it
relates togoal.

10 | Goals written, training attended, evidence of growth observed in classroom as it relates
togoal.

11
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C. Performance of Students

In this section, the district shall provide the following information regarding the student performance
data that will be included for instructional personnel evaluations.

1. Pursuant to section 1012.34(3)(a)1., F.S., at least-one third of the performance evaluation
must be based upon data and indicators of student performance, as determined by each school
district. This portion of the evaluation must include growth or achievement data of the
teacher’s students over the course of at least three years. If less than three years of data are
available, the years for which data are available must be used. Additionally, this proportion
may be determined by instructional assignment. In Pinellas County, performance of students
accounts for 33.3% of the instructional personnel performance evaluation.

2. Description of the step-by-step calculation for determining the student performance rating for
classroom and non-classroom instructional personnel, including performance standards for
differentiating performance.

Value-added model (VAM) is a statistical model used for the purpose of determining an
individual teacher’s contribution to student learning based on state-standardized assessments.
A scale of 1 to 4 is provided by the DOE as 33.3% of final summative score.

Local assessment is a district determined student performance measure for school
administrators, instructional personnel who are not classroom teachers, and classroom
teachers of students for courses not assessed by state-standardized assessment. A scale of 1 to
4 is provided by the DOE as 33.3% of final summative score will be used for a local
assessment when a VAM score is not available. Data sources for local assessment courses are
described in Appendix D.

e |f a state-standardized assessment is available for a course, only that assessment will
be used in the Student Performance portion of the evaluation.

e In cases where the local assessment is not ready or available, the district will derive
the Student Performance score using state assessments or other standardized tests
administered to the students assigned to the teacher.

e If an instructional staff member is assigned a combination of courses, the weight of
each course in the VAM calculation will be proportionate to the amount of time
assigned to each course(s).

For all instructional personnel, student performance data for three years, including the current
year and the two years immediately preceding the current year, will be used when available.
e |f less than the three most recent years of data are available, those years for which
data are available must be used.
e Newly hired teachers will be assessed only using the current year’s assessment data.

12
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D. Summative Rating Calculation

In this section, the district shall provide the following information regarding the calculation of summative
evaluation ratings for instructional personnel.

1. Description of the step-by-step calculation for determining the summative rating for
classroom and non-classroom instructional personnel, including performance standards for
differentiating performance.

The final summative calculation for classroom and non-classroom instructional personnel:
e The Instructional Practice Score weighted at 56.7%
e Student Performance Data weighted at 33.3%
e Deliberate Practice Score weighted at 10%.

A 4.0 scale is implemented for all instructional final evaluations. This scale is aligned to the
four evaluation categories: Highly Effective, Effective, Needs Improvement (Developing for
teachers in their first three years), and Unsatisfactory.

Each category will be defined as follows:
e Highly Effective: 3.45-4.0
o Effective: 2.45-3.44
e Developing/Needs Improvement: 1.45-2.44
e Unsatisfactory: 1.0-1.44

2. Pursuant to section 1012.34(2)(e), F.S., the evaluation system for instructional personnel
must differentiate across four levels of performance. Using the district’s calculation methods
and cut scores described above in sections A — C, illustrate how a second grade teacher and a
ninth grade English language arts teacher can earn a highly effective and an unsatisfactory
summative performance rating respectively.

13

SBR 6A-5.030 (Effective April 2018) Form IEST2018



Senario 1 - Highly Effective 2nd Grade Teacher

Final Score: 3.64 - Highl',r Effective

Insructional Practice Score

3.565
Highity Effective

Student Growth Score

3.5
Highity Effective

Deliberate Practice Score

4.0
Highty Effective

Instructional Practice Score: 3.65 Highly Effective

Domain  Element Formal1l Formal 2 Targeted Highest Rating Domain Score  Weighted Score

1

|k

3.666666667 0.5133

e

i i | oo ||

Pl

L]

-

[
=]
[=]

-

3.57142E8571 12143

3714285714 12629

=
[f=]
FEN ENTH N S ETRY FRTRY NT NT]Y oy NETH NT]

| e | e | | e | o || e o | | | | o | | s | o | s | s |
I B R T A A R L e L N L R R L R R SR K

3.666666667 06600

*Required Elements

**Dropped

Student Growth Score: 3.5 Highly Effective

IF Score 3.6505

IP Score Text  |Highly Effective

Student Growth score caloulated for Second Grade Teadher wtilizing the MAP assessment.
See Appendix [ - Student Performance

Deliberate Practice Score: 4.0 Highly Effective

Deliberate Practice score calculated using the rated Deliberate Practice Plan based on the rubric. See
Section B. Other Indicators of Performance
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Senario 2 - Unsatisfactory 2nd Grade Teacher

Final Score: 1.24 - Unsatisfactory

Insructional Practice Score Student Growth Score Deliberate Practice Score
1.45 1.25 0.0
Unsatistactory Unsatistsciory Unsxtistactorny

Instructional Practice Score: 1.45% Unsatisfactory
Domain  Element Formal 1 Formal 2 Targeted Highest Rating Domain Score  Weighted Score

1 1] o
1 2 2 2 2 1 01200
3 1 2 1
4% 2 2 3 3
3 4] 1 1
[+ 1 1 1
7 2 2 2
2 g 2 = = 1 428571429 04857
9 o 1 1
10 1 W 1
11 1 we 1
12 4] o — a
13* o o
14 2 2 2
15 3 3 3
16 1 2 2
3 17 2 1 1] 1.714285714 05829
15 1 1 1
10 1 2 2
20 1 1 1
21 2 2 2
| 22 1 1 1| 1.333333333 02400
23 1 1 1
IP SCore 1.4486
*Required Elements **“Dropped IP Score Text  |Unsatisfactory

Student Growth Score: 1.25 Unsatisfactory
Student Growth score caloulated for Second Grade Teadher utilizing the MAP assessment.

See Appendix D - Student Performance

Deliberate Practice Score: 0.0 Unsatisfactory

Deliberate Practice score calculated using the rated Deliberate Practice Plan based on the rubric. See

Section B. Other Indicators of Performance
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Senario 3 - Highly Effective 9th Grade English Language Arts Teacher

Final Score: 3.64 - Highly Effective

Insructional Practice Score

3.565
Highity Effective

Student Growth Score

3.5
Highity Effective

Deliberate Practice Score

Highly Effective

Instructional Practice Score: 3.5 Highly Effective
Domain  Element Formal 1 Formal 2 Targeted Highest Rating  Domain Score  Weighted Score

1

3.668866667

0.5133

.

[ETI ¥ ]
i i | o || b

[

L]

L]

L]

3.57142E8571

12143

3714285714

12629

[
[fe]
PN EETI Iy N TRy NTRY U ETI T R yETY T}

| [ s [ | | | o | e e e | e | | s o | s | e |
EE RN ST PN -l ST O S RTINS S R Rl SR TR O S I SR IRV S ST T T

3.668866667

06600

*Rrequired Elements

**Dropped

Student Growth Score: 3.5 Highly Effective

IP SCore

3.6505

IP Score Text

Highly Effective

See Appendix D - Student Performance

Student Growth score caloulated for Minth Grade Teacher utilizing the 5tate assessment.

Deliberate Practice Score: 4.0 Highly Effective

See Section B. Other Indicators of Performance

Deliberate Practice score calculated wsing the rated Deliberate Practice Plan based on the rubric.
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Senario 4 - Unsatisfactory 9th Grade English Language Arts Teacher

Final Score: 1.24 - Unsatisfactory

Insructional Practice Score Student Growth Score Deliberate Practice Score
1.45 1.25 0.0
Unsatistsctory Unsatistsctory Unsatistactony

Instructional Practice Score: 1.45 Unsatisfactory
Domain  Element Formal 1 Formal 2 Targeted Highest Rating Domain Score  Weighted Score

1 o o
1 2 2 2 2 1 01200
3 1 2 1
4% 2 2 3 3
3 1] 1 1
G 1 1 1
7 2 2 2
2 g = = = 1 428571429 04857
9 o 1 1
10 1 T 1
11 1 e 1
12 o o = 1]
13+ o o
14 2 2 2
15 3 3 3
16 1 2 2
3 17 2 1 1| 1.714285714 05829
1B 1 1 1
19 1 2 2
20 1 1 1
21 2 2 2
4 22 1 1 1| 1.333333333 02400
23 1 1 1
IP SCcore 1.4486
*Reguired Elements **Dropped IP Score Text  |Unsatisfactory

Student Growth Score: 1.25 Unsatisfactory

Student Growth score caloulated for Ninth Grade Teacher utilizing the State assessment.

See Appendx [ - Student Performance

Deliberate Practice Score: 0.0 Unsatisfactory

Deliberate Practice score calculated using the rated Deliberate Practice Plan based on the rubric.

See Section B. Cther Indicators of Performance

17

SBR 6A-5.030 (Effective April 2018) Form IEST2018



Appendix A — Evaluation Framework Crosswalk

In Appendix A, the district shall include a crosswalk of the district's evaluation framework to each of the
Florida Educator Accomplished Practices (FEAPS).

| ~

LearningSciencesInternational

LEARNING AND PERFORMANCE MANAGEMENT

The Marzano Focused Teacher Evaluation Model Alignment
to the Florida Educator Accomplished Practices

Exclusive partners with Dr. Robert J. Marzano
for the Focused Teacher Evaluation Model

Learning Sciences International
175 Cornell Road, Suite 18
Blairsville, PA 15717
www.learningsciences.com

18
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Preface

Federal initiatives and state legislation call for rigorous, transparent, and fair evaluation
systems that differentiate teacher effectiveness based on student achievement as described by
value-added models. The goal of an effective evaluation system is for teachers to incrementally
increase their expertise in teaching year to year and, therefore, incrementally increase their
ability to raise student learning gains year to year. The Marzano Focused Teacher Evaluation
Model is designed to help teachers successfully implement State Content Standards, close the
achievement gap for students, and support all students to achieve mastery of the standards
through classroom-based evidences.

The Marzano Focused Teacher Evaluation Model includes a comprehensive, robust, and
research-based description of teacher effectiveness that measures the effectiveness of teachers
using observation protocols, classroom artifacts, portfolios, student work, and professional
growth plans. Through the identification of 23 high-leverage teacher skills to measure
effectiveness, the Focused Model enhances scoring accuracy by focusing on the essential skills
of effective standards-based instruction. The framework is designed to progressively guide a
teacher from standards-based planning through selection and implementation of research-
based instructional strategies, to awareness of conditions for learning in the classroom and
professional responsibilities. The final score for each element is used to compute an
instructional practice score as part of a multiple metric evaluation.

The Florida Educator Accomplished Practices (FEAPs) describe what teachers need to know and
be able to do. The Marzano Focused Teacher Evaluation Model parallels this effort and provides
a means for teachers to translate the standards into their daily practice.

20
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The Marzano Focused Teacher Evaluation Model for Standards-Based
Classrooms

The Marzano Focused Teacher Evaluation Model has an original framework based on Dr.
Marzano’s acclaimed Art and Science of Teaching research, defining instructional strategies
identified by research to increase student learning gains. In the five years since the original
release of the teacher evaluation model, it has been significantly validated with state tests data
and reported by the Learning Sciences Marzano Center. The Learning Sciences Marzano Center
has identified instructional strategies highly correlated with improved student achievement
(Pinellas County Public Schools 2013-2014 Multiple Measures,
http://www.learningsciences.com/resources/pinellas-2013-14-wp/).

As a result of this research, Dr. Marzano, in partnership with researchers at Learning Sciences
Marzano Center, created the updated core framework for the Marzano Focused Teacher
Evaluation Model for the Standards-Based Classroom. This new Focused Model is an effort for
continual evaluation growth that clearly aligns teacher evaluation with objective criteria, use of
standards and student evidences.

MarzanoFocused@TeacherEvaluationdModel
Standards-Based@lassroomavithBRigor?)

Standards-Based Planning

LearningSciences

MARZANO

* Planning Standards-Based Lessons/Units CENTER

» Aligning Resources to Standard(s)
* Planning to Close the Achievement Gap Using Data

Standards-Based Instruction

Identifying Critical Content from the Standards
Previewing New Content

Helping Students Process New Content

Using Questions to Help Students Elaborate on Content
Reviewing Content

Helping Students Practice Skills, Strategies, and Processes
Helping Students Examine Similarities and Differences
Helping Students Examine Their Reasoning

Helping Students Revise Knowledge

Helping Students Engage in Cognitively Complex Tasks

Conditions for Learning

» Using Formative Assessment to Track Progress

» Providing Feedback and Celebrating Progress

« Organizing Students to Interact with Content

« Establishing and Acknowledging Adherence to
Rules and Procedures

» Using Engagement Strategies

» Establishing and Maintaining Effective
Relationships in a Student-Centered Classroom

« Communicating High Expectations for Each
Student to Close the Achievement Gap

Professional Responsibilities

» Adhering to School and District * Maintaining Expertise in « Promoting Teacher Leadership
Policies and Procedures Content and Pedagogy and Collaboration
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Quality of Instruction

The Florida Educator Accomplished Practices Alignment to the Marzano
Focused Teacher Evaluation Model for Standards-Based Classrooms

PRACTICES

Instructional Design and Lesson Planning.
Applying concepts from human development
and learning theories, the effective educator
consistently:

FLORIDA EDUCATOR ACCOMPLISHED

MARZANO FOCUSED TEACHER EVALUATION
MODEL

a. Aligns instruction with state-adopted
standards at the appropriate level of rigor;

Planning Standards-Based Lessons/Units
Aligning Resources to Standard(s)

b. Sequences lessons and concepts to ensure
coherence and required prior knowledge;

Planning Standards-Based Lessons/Units
Aligning Resources to Standard(s)

c. Designs instruction for students to achieve
mastery;

Planning Standards-Based Lessons/Units
Aligning Resources to Standard(s)

Planning to Close the Achievement Gap Using
Data

d. Selects appropriate formative assessments
to monitor learning;

Using Formative Assessment to Track Progress

e. Uses diagnostic student data to plan
lessons; and,

Planning Standards-Based Lessons/Units
Aligning Resources to Standard(s)

Planning to Close the Achievement Gap Using
Data

Using Formative Assessment to Track Progress

f. Develops learning experiences that require
students to demonstrate a variety of
applicable skills and competencies.

Planning Standards-Based Lessons/Units
Aligning Resources to Standard(s)

Planning to Close the Achievement Gap Using
Data

2. The Learning Environment. To maintain a

student-centered learning environment that is
safe, organized, equitable, flexible, inclusive,
and collaborative, the effective educator
consistently:

a. Organizes, allocates, and manages the
resources of time, space, and attention;

Aligning Resources to Standard(s)

Organizing Students to Interact with Content
Establishing and Acknowledging Adherence to
Rules and Procedures

Using Engagement Strategies

b. Manages individual and class behaviors
through a well-planned management
system;

Organizing Students to Interact with Content
Establishing and Acknowledging Adherence to
Rules and Procedures

c. Conveys high expectations to all students;

Communicating High Expectations for Each
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FLORIDA EDUCATOR ACCOMPLISHED
PRACTICES

MARZANO FOCUSED TEACHER EVALUATION
MODEL
Student to Close the Achievement Gap

d. Respects students’ cultural, linguistic and
family background;

e Establishing and Maintaining Effective

Relationships in a Student-Centered
Classroom

e Communicating High Expectations for Each

Student to Close the Achievement Gap

e. Models clear, acceptable oral and written
communication skills;

e Providing Feedback and Celebrating Progress
e Establishing and Maintaining Effective

Relationships in a Student-Centered
Classroom

e Communicating High Expectations for Each

Student to Close the Achievement Gap

e Adhering to School and District Policies and

Procedures

e Promoting Teacher Leadership and

Collaboration

f.  Maintains a climate of openness, inquiry,
fairness and support;

e Providing Feedback and Celebrating Progress
e Establishing and Maintaining Effective

Relationships in a Student-Centered
Classroom

e Communicating High Expectations for Each

Student to Close the Achievement Gap

e Promoting Teacher Leadership and

Collaboration

g. Integrates current information and
communication technologies;

e Aligning Resources to Standard(s)
e Planning to Close the Achievement Gap Using

Data

e Adhering to School and District Policies and

Procedures

e Maintaining Expertise in Content and

Pedagogy

e Promoting Teacher Leadership and

Collaboration

h. Adapts the learning environment to
accommodate the differing needs and
diversity of students; and,

e Planning to Close the Achievement Gap Using

Data

e Organizing Students to Interact with Content
e Establishing and Maintaining Effective

Relationship in a Student-Centered Classroom

e Communicating High Expectations for Each

Student to Close the Achievement Gap

e Maintaining Expertise in Content and

SBR 6A-5.030 (Effective April 2018)
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FLORIDA EDUCATOR ACCOMPLISHED
PRACTICES

MARZANO FOCUSED TEACHER EVALUATION

MODEL
Pedagogy

i. Utilizes current and emerging assistive
technologies that enable students to

participate in high-quality communication
interactions and achieve their educational

goals.

Planning to Close the Achievement Gap Using
Data

Establishing and Maintaining Effective
Relationships in a Student-Centered
Classroom

Communicating High Expectations for Each
Student to Close the Achievement Gap
Maintaining Expertise in Content and
Pedagogy

3. Instructional Delivery and Facilitation. The

effective educator consistently utilizes a deep
and comprehensive knowledge of the subject

taught to:

a. Deliver engaging and challenging lessons;

Planning to Close the Achievement Gap Using
Data

Using Questions to Help Students Elaborate
on Content

Helping Student Practice Skills, Strategies, and
Processes

Helping Students Examine Similarities and
Differences

Helping Students Revise Knowledge
Organizing Students to Interact with Content
Using Engagement Strategies

b. Deepen and enrich students’
understanding through content area
literacy strategies, verbalization of
thought, and application of the subject
matter;

Using Questions to Help Students Elaborate
on Content
Reviewing Content

Helping Student Practice Skills, Strategies, and
Processes

Helping Students Examine Similarities and
Differences

Helping Students Examine Their Reasoning
Helping Students Revise Knowledge

Helping Students Engage in Cognitively
Complex Tasks

Organizing Students to Interact with Content
Using Engagement Strategies

c. lIdentify gaps in students’ subject matter
knowledge;

Planning Standards-Based Lessons/Units
Identifying Critical Content from the Standards

Using Formative Assessment to Track Progress

SBR 6A-5.030 (Effective April 2018)
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FLORIDA EDUCATOR ACCOMPLISHED MARZANO FOCUSED TEACHER EVALUATION

PRACTICES MODEL
d. Modify instruction to respond to e Planning Standards-Based Lessons/Units
preconceptions or misconceptions; e Aligning Resources to Standard(s)
e Identifying Critical Content from the

Standard(s)

e Previewing New Content

e Reviewing Content

e Establishing and Maintaining Effective
Relationships in a Student-Centered
Classroom

e Using Formative Assessment to Track Progress

e. Relate and integrate the subject matter e Planning Standards-Based Lessons/Units
with other disciplines and life experiences; | e Aligning Resources to Standard(s)

e Using Engagement Strategies
e Establishing and Maintaining Effective
Relationships in a Student-Centered

Classroom
f. Employ higher-order questioning e Using Questions to Help Students Elaborate
techniques; on Content

e Helping Student Practice Skills, Strategies, and
Processes

e Helping Students Examine Similarities and
Differences

e Helping Students Revise Knowledge

e Helping Students Engage in Cognitively
Complex Tasks

g. Apply varied instructional strategies and e Planning Standards-Based Lessons/Units
resources, including appropriate e Aligning Resources to Standard(s)
technology, to provide comprehensible
instruction, and to teach for student
understanding;

e Identifying Critical Content from the Standards
e Previewing New Content
e Helping Students Process New Content

e Using Questions to Help Students Elaborate
on Content
e Reviewing Content

e Helping Student Practice Skills, Strategies, and
Processes

e Helping Students Examine Similarities and
Differences

e Helping Students Examine Their Reasoning

e Helping Students Revise Knowledge
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FLORIDA EDUCATOR ACCOMPLISHED
PRACTICES

MARZANO FOCUSED TEACHER EVALUATION

MODEL
Helping Students Engage in Cognitively
Complex Tasks
Using Formative Assessment to Track Progress

h. Differentiate instruction based on an
assessment of student learning needs and
recognition of individual differences in
students;

Planning to Close the Achievement Gap Using
Data
Identifying Critical Content from the Standards

Previewing New Content

Helping Students Process New Content
Using Questions to Help Students Elaborate
on Content

Reviewing Content

Helping Student Practice Skills, Strategies, and
Processes

Helping Students Examine Similarities and
Differences

Helping Students Examine Their Reasoning
Helping Students Revise Knowledge

Helping Students Engage in Cognitively
Complex Tasks

i. Support, encourage, and provide
immediate and specific feedback to

and,

students to promote student achievement;

Providing Feedback and Celebrating Progress
Establishing and Maintaining Effective
Relationships in a Student-Centered
Classroom

Communicating High Expectations for Each
Student to Close the Achievement Gap

j.  Utilize student feedback to monitor
instructional needs and to adjust
instruction.

Planning to Close the Achievement Gap Using
Data
Identifying Critical Content from the Standards

Previewing New Content
Helping Students Process New Content

Using Questions to Help Students Elaborate
on Content
Reviewing Content

Helping Student Practice Skills, Strategies, and
Processes

Helping Students Examine Similarities and
Differences

Helping Students Examine Their Reasoning
Helping Students Revise Knowledge

Helping Students Engage in Cognitively
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FLORIDA EDUCATOR ACCOMPLISHED

PRACTICES

MARZANO FOCUSED TEACHER EVALUATION

MODEL
Complex Tasks

4, Assessment. The effective educator
consistently:

a. Analyzes and applies data from multiple Planning to Close the Achievement Gap Using
assessments and measures to diagnose Data
students’ learning needs, informs Using Formative Assessment to Track Progress
instruction based on those needs, and Communicating High Expectations for Each
drives the learning process; Student to Close the Achievement Gap
b. Designs and aligns formative and Planning Standards-Based Lessons/Units
summative assessments that match Aligning Resources to Standard(s)
learning objectives and lead to mastery; Planning to Close the Achievement Gap Using
Data
Using Formative Assessment to Track Progress
c. Uses avariety of assessment tools to Planning to Close the Achievement Gap Using
monitor student progress, achievement Data
and learning gains; Using Formative Assessment to Track Progress
d. Modifies assessments and testing Aligning Resources to Standard(s)
conditions to accommodate learning styles Planning to Close the Achievement Gap Using
and varying levels of knowledge; Data
Using Formative Assessment to Track Progress
e. Shares the importance and outcomes of Planning to Close the Achievement Gap Using
student assessment data with the student Data
and the student’s parent/caregiver(s); and, Providing Feedback and Celebrating Progress
Communicating High Expectations for Each
Student to Close the Achievement Gap
f. Applies technology to organize and Aligning Resources to Standard(s)

integrate assessment information.

Using Formative Assessment to Track Progress

Continuous Improvement, Responsibility and Ethics
FLORIDA EDUCATOR ACCOMPLISHED

1. Continuous Professional Improvement. The
effective educator consistently:

PRACTICES

MARZANO FOCUSED TEACHER EVALUATION

MODEL

a. Designs purposeful goals to strengthen the Maintaining Expertise in Content and
effectiveness of instruction based on Pedagogy
students’ needs;

b. Examines and uses data-informed research Maintaining Expertise in Content and
to improve instruction and student Pedagogy
achievement;

c. Uses avariety of data, independently, and Maintaining Expertise in Content and

in collaboration with colleagues, to
evaluate learning outcomes, adjust
planning and continuously improve the

Pedagogy
Promoting Teacher Leadership and
Collaboration
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PRACTICES MODEL
effectiveness of the lessons;

FLORIDA EDUCATOR ACCOMPLISHED MARZANO FOCUSED TEACHER EVALUATION

d. Collaborates with the home, school and e Promoting Teacher Leadership and
larger communities to foster Collaboration
communication and to support student
learning and continuous improvement;

e. Engages in targeted professional growth e Maintaining Expertise in Content and
opportunities and reflective practices; and, Pedagogy

e Promoting Teacher Leadership and
Collaboration

f. Implements knowledge and skills learned e Maintaining Expertise in Content and

in professional development in the Pedagogy
teaching and learning process. e Promoting Teacher Leadership and
Collaboration
2. Professional Responsibility and Ethical e Adhering to School/District Policies and
Conduct. Understanding that educators are held Procedures

to a high moral standard in a community, the
effective educator adheres to the Code of Ethics
and the Principles of Professional Conduct of the
Education Profession of Florida, pursuant to Rules
6A-10.080 and 6A-10.081, F.A.C., and fulfills the
expected obligations to students, the public and the
education profession.
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Appendix B — Observation Instruments for Classroom Teachers

In Appendix B, the district shall include the observation rubric(s) to be used for collecting instructional
practice data for classroom teachers.

STANDARDS-BASED PLANNING

Planr 13 o | Units

p Using Data
STANDARDS-BASED INSTRUCTION
+ Identifying Critical Content from the Standards

Previewing New Content
Haelping Students Process New Content

CONDITIONS FOR LEARNING ... Usirig Questions to Help e
= Using Formative Assessment to Track Progress «  Reviewing Content
+ Providing Feedback and Celabrating Progress +  Helping Students Practice Skills, Strategies, and Processes
«  Organizing Students to Interact with Content « Helping Students Examine Similarities and Differences
«  Establishing and Acknowledging Adherence to +  Helping Students Examine Their Reasoning
Rules and Procedures +  Helping Students Revise Knowledge
«  Using Engagement Strategies +  Helping Students Engage in Cognitively Complax Tasks

= Establishing and Maintaining Effective
Relationships in a Student-Centered Classroom ’
= Communicating High Expectations for Each

Student to Close the Achievement Gap

PROFESSIONAL RESPONSIBILITIES

Adhering to School and District +  Maintaining Expertise in +  Promoting Teacher Leadership
Policies and Procedures Content and Pedagogy and Collaboration
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Planning Standards-Based Leszons/Units

Focus Statement: Lising established content standards, the teacher plans rigonous units with leaming tangets embedded
within a performance scale that demonsirates a progression of leaming.

Desired Effect: Teacher provides evidence of implementing lessonsiunits plans aligned o grade level standard|s) using
lzaming targets embedded in a perfommance scale.

authentic ways

OO0 Oooooo oooono

When appropriate, plans integ

Flanning Evidence (Check all that apply)

Plans exhibit a focus on the essential standands
Plans inchude a scale that bullds a progression of knowledge from simple o complex
Plans ideniify leaming tarngets aligned to the ngor of required standards

Plans ideniify specific instructicnal strategies appropriate for the keaming tanget
Plans llustate how leaming will scafiold from an understanding of foundaiional content to application of infomation in

Lessons are planned with teachable chunks of content

When appropriate, lessonsiunits are integrated with other content areas
When appropriate, leaming targets and unit plans indude district scope and sequence
Plans llustrate how equity s addressed in the dassroom
VWhen appropriate, plans iluestrate how Individualized BEducation Plans (IEPs)personal leaming plans are addressed in the
CAITEITHET

When appropriate, plans illusirate how EL strategies are addressed in the cassmmom
rate cultural competencies andior standards

Example Implementation Evidence (Check all that apply)

O Lesson plans align to grade level standard(s) with targets and use a perffomance scale

O Planned and completed shudent assignmentsiwork demonsirate that lessons are aligned to grade level standardsftargets
at the appropriate taxonomy level

O Planned and completed student assignments/work require practice with complex text and its academic language

O Planned and completed shudent assignmentsiwork demonsirate development of applicable mathematical practices

O Planned and completed shudent assignmentsiwork demonsirate grounding in reabword application

O Planned and completed student assignments/work demonsirate how equity has been addressed in the lessonfunit

O Planned and completed student assignmentsiwork demonsirate how Individualized Education Plans (IEPsypersonal
leaming pdans have been addressed in the lessoniunit

O Planned and completed student assignmentsiwonk demonsirate how EL strategies have been addressed in the
lessondunit

O Planned and completed student assignmentsiwork indicate opportunities fior students to insert content specific fo ther
cultures

O Artifacts demonstrate the teacher helps others by sharing esidence of planning and implementing lessoniunit plans
aligned to grade lewe] standards (e g. PLC notes. emails, blogs. sample units. discussion group)

Not Using {0} Beginning (1} Developing (2} Applying (3) Innowvating (4}
Makes no attempt o Using established Using established Using established Helps others by
plan ngorous units with | content standands, content standands, content standands sharing evidence of
lzaming tangets atternpis to plan plans ngorous wnits plans ngorous wnits implementing
embedded within a rigorous units with with leaming tarpets with leaming targets lessonsiunits plars
perfiomance scale that | leaming targets embedded within a embedded within a aligned to grade level
demonsirates a embedded within a performance scale that | performance scale that | standard(s) using
progression of performance scale that | demonstrates a demonsiates a leaming targets
l=aming. demonstrates 3 progression of progression of leaming | embedded ina

progression of leaming. and provides evidence | performance scale
leaming. of implementing and the impacts on
lessons/units plans student leaming.
aligned to grade lewel
standard(s) using
leaming targets
embedded in a
performance scale.
Srcies and Strategies D017 Robert J. Marzano. Evidences D2017 Lezming Sciences |mternaticnal®
Can only be digitized in iDbservation. iDbservation is = registered trademark of Learning Scienoss Imternational™®
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Aligning Resources to Standard{z)

Focus Statement: Teacher plan includes tradiional and/or digital resources for use in standards-based units and lessons.
Desired Effect: Teacher implements traditional andior digital rescurces to support teaching standards-based units and
lessons.
Planning Evidence (Check all that apply)
O Plans identify how to use traditional resources such as text books, manipulatives, primary source materials, ete. at the
appropriate level of text complexity fo implement the unit or lesson plan
O Plans integrate a vanety of ext fypes (smuchures)
O Plans ncowporate nonfiction ted
O Plans identify Standards for Mathematical Practice to be applied
D F'1£n5 identify how available technology will be used
Interactive whiteboands
Response systems
Voling technologies
One-to-one computers
Bings
Wikis
Diiscarssion boards
D 'i'lhEﬂ appropriate, plans identify resources within the community that will be used to enhance shedenis’ understanding of
the content (i.e. cultural and ethnic resources)
O When appropriate, plans identify how fo use human resources, such as a co-teacher, paraprofessional, one-on-one tutor,
rmenbor, ete. to i the unit or lesson plan
Example Implementation Evidence (Check all that apply)
O Traditional resources are approprately aligned to grade bevel standards

Text books
Manipulatves
= Primary source materials
O Eigrlﬂ resources are appropriately aigned fo grade level standards
Interactive whiteboands
Response systems
Voling technologies
One-to-one computers
Blogs
Wikis
Diiscarssion boards
D F'1ame-:| student assignmentsiwork incorporate the use of raditional and'or digital resources, and facilitate leaming of the
standards
O Planned student assignments’work incorporate the use of a vanety of text types (inchuding strucheres and nonfiction) and
resources at the approprate level of text complecdty
O Planned student assignmentsiwornk require reasoning and explaning. medeling and using toods, seeing structure and
generalizing of mathematics
O Planned resmurces inchude those specific to shudents’ culune
O Artifzcts demonsirate the teacher helps others by sharing esidence of planning and implementing supporting resources
aligned to grade level standards {e.g. PLC notes, emails, blogs. sample units, discussion group)

Not Using {0) Beginning {f} Developing (2} Applying (3} Innovating (4)
Teacher plan does not | Teacher plan includes | Teacher plan ncludes | Teacher plan inchudes Helps others by
mchude traditicnal traditional andlor traditional andior traditional andlor digital | sharing evidence of
andior digital digital resources. for digital resources for resources for use in including and
resounces for use in use in standans- use in standards- standards-based umits implemsanting
standards-based units | based umits and based units and and lessons and traditional andior
and lessons. lessons that do mot lessons. provides evidence of digital resources fo

support the lesson. implementing traditional | suppaort teaching
andior digital resounces | standards-based
to support teaching units and lessons.
standards-based wnits
and lessons.

Srzies and Strategies D3017 Robert ). Marzano. Evidences ©2017 Leaming Sciences Imternational™®
Can only be digitized in iDbsenation. idbservation is 3 registered trademark of Leaming Scienoes International™
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Planning to Close the Achievement Gap Using Data
Focus Statement: Teacher uses data fo identify and plan o meet the needs of each student in order to diose the
achievement gap.

Desired Effect: Teacher provides data showing that each student (inchuding English leamers [EL], excepbional education
students, gifted and talented, socio-economic status, ethnicity) makes progress towards cosing the achievement gap.
Flanning Evidence (Check all that apply)

Plans include a process for helping students track fheir ndividual progress on leaming targets

Plans specify accommodations and/or adaptations for individual EL or groups of students

Plans specify accommedations andor adaptations for individual or groups of students receiving special education
acconding fo the Individualized Education Plan {IEF)

Plans specify accommedations andfor adaptations for students who appear to hawve little suppaort for schooling
Plans cite the data and rationale wsed to identify and in accommodations

Plans inchude potential instrectional adjusiments that could be made based on student evidencaldata

Plans take into consideration equity issues (ie. family resources for assisting with homework andfor providing other
rescurces reguired for class)

Plans take into consideration how to communicate with families with diverse needs (i.e. English is a second language,
cultwral considerations, deaf and hearing impaired, visually mpaired, ete. )

Productive chanpges are made to kesson plans in response to formative assessment {monitoring)

A coherent record-keeping is developed and maintained on shedent leaming

Example Implementation Evidence (Check all that apply)

O Planned student assignmentsimork refliect accommedations and‘or adaptations usad for indvidual stedents or sub-groups
i{e.g. EL, gited, etc.) at the appropriate grade level targets

O Planned student assignmentsimork refliect accommedations and‘or adaptations for indivsdual or groups of students

recaiving special education according to the Individualized Education Plan (IEP) at the appropriate grade level targets

Planned shudent assignmentsisork refiect accommedations and'or adaptations for students who appear to hawe lithe

support for schooling

Planned shudent assignmentsfsork show students track their individual progress on leaming targets

Formiative and summalive measues indicate individual and dass progress towands leaming targets and modifications

rrade a5 needed

Information about student progress is regularly sent home

Artitacts demonsirate the teacher helps others by sharing ewdence of how to wse data to plan and implement

lessonsiunits that result in dosing the achiewement en PLCn emails, bl units, discussion grou

0o o oooo oon

oo oo o

Not Using {0) Beginning {1} Developing (2) Applying (3) Innovating (4)
Makes no attempt to Atternpts to use datato | Uses data to identify Uses data to identify Helps others by
use data to identify identify and plan to and plan to meet the and plan to meet the sharing evidence of
and plan to mest the mest the nesds of needs of each student | nesds of each student | using data showing
neads of each student | each shudent in order in order to dose the in order to close the that each student
n order to dose the to close the achievement gap. achievement gap and | (including English
achisvement gap. achisvement gap. provides evidence of leamers [EL),
data showing that each | exceptional education
student (incuding students, gifted and
English leamesrs [EL], | talented, socio-
exceptional education | economic status,
students, gifted and ethnicity) makes
talented, socio- progress towards
economic status, closing the
ethnicity) makes achievement gap.
progress towards
chosing the
achievement gap.

Sles and Strategies D207 Robert ). Marzano. Evidences 2017 Lezrning Scienoes Imbernational®

Can only be digitized in i0bservation. iDbservation is = registered trademark of Leaming Sciences Imtermational™®
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Identifying Critical Content from the Standards (Required evidencs in every lesson))

Focus Statement Teacher uses the progression of standards-based leaming tangets (embedded within a perfommance scale)
o identify accurate oritical content dwning 3 lesson or part of a lesson.

Desired Effect: Evidence (formative data) demonstrates students know what content is important and what is not important as
it relates to the leaming target|s).

Example Teacher Instructional Technigues (Check all that apply)

Identify a leaming target aligned to the grade level standard|s)

Begin and end the lesson with focus on the leaming target to indicate the critical content of the lesson
Prowvide a leaming target embedded in a scale specifying critical content from the standand(s)

Relate dassmom activities to the tanget andior scale throughout the lesson

kdentify differences between the critical content from the standard(s) and non-critical content

Identify and accurately teach criical content

Use a scaffolding process to identify critical content for each ‘chunk’ of the leaming progression

Use verbalivisual cusing

Use stonytelling andior dramatic instnuction

Made] how to ideniify meaning and purpose in a text

Ensure text complexity aligns to the cntical content

When appropriate, use cultural examples to connect lkaming activities to the leaming targetieritical content
Example Teacher Technigues for Monitoring for Learming (Check all that apply)

ooooooooooon

O Use a Group Activity to monitor that students know what content is important

O Use Student Work (Recording and Representing) o rmonitor that students know what conbent is impartant

O Use Response Methods o monitor that students know what content is mportant

O Use Guestioning Sequences to monitor that students know what content is important

Example Student Evidence of Desired Effect (Pencent of students who demonsirate achievement of the desired effect that
students know what content is imporant Student evidence is obfained as the teacher uses a monitoring fechnigue. Check all

that apply.)

O Student comeersalion in growps focus on criical content

O Generate short written response (Le. summary, entrancefext ticket)

O Create nonlinguisiic representations (i.e. diagram, model, scale)

O Shudent-generated notes focus on critical content

O Responses o questions focus on critical content

O Explain purpose and unique characienstics of key concepisioritical content

O Explain applicable mathematical practices in ontical content

O When appropriate, responses involve explanatory content specific to their culure
Example Adaptations a teacher can make after monitoring student evidence and determining how many students
demonsirate the desired leaming (Check all that apply)

O Reteach or use a new teacher technigue

O Recrganize groups
O Uilize peer resources

O Modify the task
O Prowide additional resources

Not Using (0) | Beginning {1) Developing (2) Applying (3} Innovating {4)
was | Usessirategy | Uses the progression of IUses the progression of Based on student
called for but | incomecty or standards-based leaming standards-based leaming targets | evidencs,
ot exhibited. | with parts targets embedded within a ermbedded within a mplements
missing. perfomance scale to identify scale fo identify accuate critical adaptations o
acourate crifical content during | content during a lesson or part of | achieve the desired
a lesson or part of a lesson, a lesson. effect in more than
but bess than the majority of BFG of the student
students are displaying the The desired effiect is displayed in | evidence at the
desired effect in student the majonty of student evidence at | taxonomy level of
evidenca at the taxonomy level | e taxonomy level of the critical the critical content.
of the crifical content conkent.

Smles and Strategies D2017 Robert .

Marzano. Evidences D2017 Learmning Sciences Imternational™®
Can only be digitized in i0bsenation. ilbservation is & registered trademark of Leaming Scienoes |mtemational™
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Previewing New Content

Focus Statement: Teacher engages students in previewing activities that require students to access prior knowledge as &
relates to the mew content.

Desired Effect: Evidence (formative data) demonstrates students make a link from what they know to what is about to be
leamed.

Example Teacher Instructional Technigues [Check all that apply)

Facditate identification of the basic relationship between prior ideas and new conient (purpose for the new content)
Use preview questions before instruction or a teacher-directed activity

Use K-W-L sirateqy or vanation

Provide advanced crganizer (e_g. cufine, graphic organizer)

Faclitate a student brainstorm

Ise anticipation guide or other pre-assessment actvity

Use motvational hookiaunching activity (e.g. anecdote, short multimedia selection, simulaticn/demonstration,
rranipulatives)

Iise digital resources andior other media to help students make linkages to new content

Use cultwral resources o facilitate students making a link from what they know io the new content

Facditate identification of previously seen mathemabical pattems o struchures

Example Teacher Technigues for Monitoring for Leaming (Check all that apply)

OO0 oooooono

O Use a Group Actvity to monitor that students can make a link from prigr leaming to the new content

O Use Student Work (Recording and Representing) o monitor that shwdents can make a link from pricr lzaming to the new
conbent

O Use Response Methods to monitor that shudents can make a link from prior leaming to the new content

O Use Guestioning Sequences to monior that students can make a link from prior leaming to the new content

Example Student Evidence of Desired Effect (Percent of students who demansirate achievernent of the desired effect that

students can make a link from prior leaming to the new content. Student evidence is obtained as the teacher uses a

manitoring technique. Check all that apply.)

O kdeniify basic relabonship between prior content and new content

O Explain linkages with prior knowledge in individual or group waork

O Make predictions about new content

O Summarize the purpose for new content

O Explain how pricr standards or leaming tangets link to the new content

O Explain linkages between mathematical patherns and structure from previous gradesiessons and curment comtent
Example Adaptations a teacher can make after monitoring student evidence and determining how many students
demonsirate the desired leaming (Check all that apply)

O Reteach or use a new teacher technigue

O Reocrganize groups
O Lkilize peer resources

O Modify the task
O Prowide addiional resources

Not Using (0} Beginning (1} Developing (2} Applying (3) Innovating (4)
Sirategy was Uses sirateqy Engages students in Engages students in Easad on student
called for but not | incomectly orwith | prewiewng activities that previewng activities that evidence, implements
exhibited. parts missing. require students to access require students to access | adaptations to
pricr knowledge as it relates prior knowiedge as it achieve the desired
o e new content, but less relates to the new content. | effect in more than
than the magority of students B0% of the student
are displaying the desired The desired effect is evidence at the
effect in student evidence at displayed in the majonity tamonormy lewed of the
the tzxomomy bevel of the of student ewidence at the | crifical content.
critical comtent. taxonomy kevel of the
crtical content.
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Helping Students Process New Content

Focus Statement: Teacher systematically engages siudent groups in processing and generating concusions about new
content

Desired Effect: Evidence (formative data) demonstrates students can summarize and generate concusions about the new
content durning interactions with other studenis._

Example Teacher Instructional Technigues [Check all that apply)

O Break content info appropriate chunks
O Employ formal group processing strategies
= Jigsaw
Reciprocal teaching
= Concept atainment
O UEE informal stategies to engage group members in active processing
Predictions
Assocations
Paraphrasing
Werbal summarizing
Cuestioning
D Fa:‘.lrlateg'-:nq:- members in summarizing andfor penerating conclusions
O Facditate recording and representing new knowiedge
O Faciditate the concepiual understanding of critical concepts
O Faciitate quantiative and qualitative reasoning of key mathematical concepts
O Stop 3t sirategic points io appropristely chunk content based on shedent evidence and feedback
Example Teacher Technigues for Monitoring for Leamning (Check all that apply)

O Use a Group Activity to monitor that students can surmmarnze and generate conciusions about the content

O Use Student Work (Recording and Representing) to monitor that students can summanze and gensrate conclusions
about the conbent

O Use Response Methods to monitor that students can summarize and generate conclusions about the content

O Use Guestioning Sequences to mondor that students can summarze and generste conchrsions about the content

Example Student Evidence of Desired Effect (Penent of students who demonsirate achievement of the desired effect that

students can summarize and generate conclusions about the content. Student evidence is cbtained as the teacher uses a

maonitoring technique. Check all that apply. )

Ciscuss and answer questions about the new content in groups

Genemte concusions about the new content in group or written work

Acfively discuss the new content in groups

Sumranze o paraphrase the just leamed content

Recond and represent new knowledge

Malke predictions about what they expect to leam next

Summarize or draw conclusions from complex text and its academic language

Use repeated reasoning and abstract, quantitative, or qualitative reasoning

Example Adaptations a teacher can make after monitoring student evidence and determining how many stwedents
demonsirate the desired leaming (Check all that apply)

0

ooooooo

O Reteach or use a new teacher technigue O Modify task to appropriate chunk of conbent
O Reorganize groups O Prowide additional resources
O Lkilze peer resources
Mot Using {0} | Beginning {1) Developing (2) Applying (3) Innowvating {4)
was | Usessirategy | Systematically engages Systematically engages Based on student
called for but | incomecHy or student groups in processing | student groups in processing evidence, implaments
mok exhibited. | with paris and generating conclusions | and generating conclusions adaptations to achieve
rissing. about mew content, butless | about new content. the desired efect in mone
than the majorty of shudenis than 80% of the student
are displaying the desired The desired effect is displayed | evidence at the
effect in student evidence at | in the majority of student taxonomy level of the
the taxcnomy level of the evidence at the taxonomy level | crtical content.
citical content. of the crifical content.
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Using Cluestions to Help Students Elaborate on Content

Focus Statement: Teacher uses a sequence of increasingly complex questions that reguire students to critically think about
the conkent.

Desired Effect: Evidence (fomative data) demonsirates shudents accuraiely elaborate on content

Example Teacher Instructional Technigues [Check all that apply)

Use a seguence of increasingly complex quesiions as it relates to the content (text) with appropriate wait time

Ak detail guestions

Ask category questions

Hck elaboraion questions (Le. inferences, predictions, projectons, defnitions, generalizations, ete.}

Ak students to provide evidence (i.e. pior knowledge, textual evidence, etc ) fior their elaborations

Present sitafions or problems that invohve students analyzing how one idea relates to ideas that were not exphcithy tught
Model the process of using evidence o support elaboration

Model processes and proficiencies to support mathematical elaboration

Mode! implementation of appropriate wait time when questicning

Example Teacher Technigues for Monitoring for Leaming (Check all that apply)

oooooooon

O Use a Group Activity fo monitor that studenis accurately elaborate on content

O Use Student Work (Recording and Representing) to monitor that stwdents accurately elaborate on content

O Use Response Methods to monitor that students accurately elaborate on content

O Use Guestioning Sequences to monior that students accurately elaborate on content

Example Student Evidence of Desired Effect (Percent of students who demonsirate achievement of the desired effect that
students acorately elaborate on content. Student evidence is obiained as the teacher uses a monitoring technique. Check all

that apply.)

Answer detal questions about the content

kdentify charactenistics of content-related categories

Make general elaborations about the content

Provide evidence and support for elabombions

kdeniify basic relabionships bebeeen ideas and how one idea relates to another

Artifzcts/sudent work demonstate students can make well-supported elaborative inferences

Discussions demonsirate students can make well-supported elaborative inferences

Ciscussions are grounded in evidence from text, both lterary and informational

Discussions and student work provide evdence of mathematical elabormation

Example Adaptations a teacher can make after monitoring student evidence and determining how many students
demonstrate the desired leaming (Check all that apply)

oooooooon

O Rephrase guestions/scaffold questions
O Modify task
O Prowide additional resources

Mot Using {0) | Beginning {1) Developing i2) Applying {3) Innovating (4)
Sirategywas | Uses sirategy | Uses a sequence of Uses 3 sequence of Based on student
called for but | incomecy or increasingly complex increasingly complex evidence, implements
mok exhibited. | with parts questions that require students | queshions that require students | adaptations o achieve
missing. to critically think about the b crifically think about the the desired effect in
content, but less than the content. mare than 20% of the
rrajority of students are student evidence at
displaying the desired effectin | The desired effiect is displayed | the taconomy level of
student evidence at the in the majority of shedent the crtical content.
tamomomy bewel of the crtical evidence at the tamonomy level
content. of the critical content.
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Reviewing Content

Focus Statement: Teacher engapges students in boef review of content that highlights the cumulative nature of the content.
Desired Effect: Evidence (formative data) demonstrates students know the previcusly taught crifical content.
Example Teacher Instructional Technigues (Check all that apply)

O Begin lesson with a bref review of previously aught content
O Use a scaffolding process to systematically show the cumulative nature of the content
O Use speciic stateges to help students identify basic relationships between ideas and conscoushy analyze how one idea
rEIEtestumuﬂrer
Brief surmmany
Problem that must be sobeed using previous information
Cuestions that require a review of content
Dernonstration
Brief practice test or exercise
Warm-up actvity
O .ﬂ.sk students to demonsirate ncreased fluency andfor acouracy of previcusly tsught processes
Example Teacher Technigues for Monitoring for Leaming (Check all that apply)

O Use a Group Activity to monitor that students know the previously taught critical content

O Use Student Work (Recording and Representing) fo monitor that students know the previously taught critical content

O Use Response Methods to monitor that students know the previoushy tawght critical content

O Use Questioning Sequences to monior that students know the previously taught critical content

Example Student Evidence of Desired Effect (Pement of studenis who demonsirate achieverment of the desired effect that
students know the previously taught critical content. Student evidence is obiained as the teacher uses a monitoring techmique.
Check all that apply. )

O kdeniify basic relabionships bebween cument and prior ideas and conscioushy analyze how one idea relates to another
O Surmmarize the cumulative nature of the content
O Response to cdass aciivities demonsirates students recall previous content (e.g. artifacts, pretests, warm-up activities)
O Explain previously taught concepts
O Cemonsirate increased fiuency andior accuracy of previcusly taught processes
Example Adaptations a teacher can make after monitoring student evidence and determining how many students
demonsirate the desired leaming (Check all that apply)

O Reteach or use a new teacher technigue

O Recrganize groups
O Kilze pesr resources

O Modify task
O Prowide additional resounces

Not Using (0) H'—*ulmnu i1l Developing (2} Applying {3) Innovating (4)
Sirategy was called | Uses sirategy Engages studenisina | Engages studentsina Basad on student
for but not exhibited. | incomectly or with brief review of conbent brief review of conbent eyidence, implements
parts missing. that highlights the that highlights the adaptations to achieve
currdative nabure of cumdative nabwe of the | the desired effectin
the content, but less content. rriore than B0%: of the
than the majority of student evidence at the
students are displaying | The desired effect is tamonoay bewed of the
the desired effectin displayed in the majority | crtical content.
student evidence atthe | of student evidence at
taxonomy bewel of the the taxonomy level of the
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Helping Students Practice Skills, Strategies, and Processes
Focus Statement: When the content involves a skill, strategy. or process, the teacher engages students in praclice activities
that help them develop fluency and altemative ways of executing procedures.

Desired Effect: Evidence (fomative data) demonsirates students develop automaticity with skills, sirategies, or processes.

Example Teacher Instructional Technigues [Check all that apply)

Model how to execute the skill, strategy, or process
Model mathematical practices
Model how to reason, problem solve, use ools, and generalize
Engage students in massed and distributed practice activities that are appropriate to teir cument ability to execute a skill,
strateqgy. of process
Guided pracice i students canmot perform the skill, sirategy, or process independently
Independent practice if students can perfomm the skil, strategy, or process independently
Guide shudents to gensrate and manipulate mental models for skills, stategies, and processes
Employ “worked examples” or exemplars
Provide opporfunity for practice immediately prior fo assessing skills, sirategies, and processes
Provide opporfunity for students to refine and shape knowledge by encountering a task or problem in a different context
Provide opporfunity for students to increase fiuency and accuracy
O Prowide opportunity for purposeful homework

ooon

oooono

Example Teacher Technigues for Monitoring for Learming {Check all that apply)

O Use a Group Actvity to monitor that students develop sutomaticity with skils, sirategies, or processes
O Use Student Work (Recording and Representing)) to monitor that shwdents develop automaticity with skills, strategies, or

processes
O Use Response Methods to monitor that students develop autematicity with skills, strategies, or processes
O Use Questioning Sequences to monior thal students dewelop aulomalicity with skills, sirategies, or processes

Example Student Evidence of Desired Effect (Fement of students who demonsirate achievement of the desired effect that
students develop automaticity with skills, strategies, or processes. Student ewidence is obfained a5 the teacher uses a
maonitoring technique. Check all that apply.)

O Execute or perform the skill, strategy, or process with increased confidence

O Execute or perform the skill, sirategy, or process with increased competence

|: Artitacts (i.e. worksheets, written responses, fomative data) show fluency and accuracy are increasing
O Explanation of mental models reveals understanding of the strategy or process

O Use problem-solving strategies based on their purpose and unique characterisiics

O Demonstrate deepening of knowledge andior increasing accuracy through growp interactons

O _Explain how the use of 3 problem-solving strategy ncreased fluency andior accuracy

Example Adaptations a teacher can make after monitoring student evidence and determining how many students
demonsirate the desired leaming (Check all that apply)

O Reteach or use a new teacher technigue

O Recrganize groups
O LKilze peser resources

O Modify task
O Prowide additional resources

Not Using {0} | Beginning {1} Dewveloping (2} Applying (3) Innovating (4)

Sirategy was | Uses sirategy | 'When the content involves a When the content involves a skill, | Based on student

called for but | incomecty or =kill, strateqy, or process, the strateqy, or process, the teacher | evidence,

mof exhibited. | with paris teacher engages students in engages students in practice mplements

missing. prachice activities that help them | activities that help them develop | adapiations fo

develop fuency and aliemative | fluency and altemative ways of achieve the desired
ways of executing procedures, | executing procedures. effect in more than
bt bess than the majornity of BA% of the shuedent
students are displaying the The desired effect is displayed in | evidence at the
desired efect in student the majority of student evidence | faoonomy level of
evidence at the Exonomy level | at the tasonomy level of the the crtical content.
of the crtical content. critical content.
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Helping Students Examine Similarities and Differences

Focus Statement: When presenting content, the teacher helps students deepen ther knowledpe of the critical content by
examining simiarities and differences.

Desired Effect: Evidence (formative data) demonstrates student knowledge of critical content is deepened by examining
similarities and differences.

Example Teacher Instructional Technigues (Check all that apply)

Use comparison actvities to examine simiarites and differences

IUse dassifying aciivilies to examine similarities and differences

Ilse anadlogy activities to examine similanties and differences

Use metaphor activities o examine similanties and differences

Use cultwrally relevant activities to help students examine similanties and differences

IUse activities to identify basic relationships betwesen ideas that deepen knowledge o examine similanties and differences
IUse activities to generate and manipulate mental images that deepen knowledge o examine similarites and difierences
Ack studenis fo summarize what they have leamed from the activity

Ack studenis fo linguistically and nonlinguistically represent similarties and diffierences

Ask students io explain how the activity has added o their understanding

Ack studenis o make conclusions after the examination of similariiies and differences

HAsk students to ook for and make use of mathematical structure to recognize similarites and diferences

Faciitate the use of digital and traditional resources to find credible and relevant information to support examination of
similarifies and differences

Example Teacher Technigues for Monitoring for Leaming (Check all that apply)

oooooooooooon

Use a Group Activity to monitor that student knowdedge of content is deepened by examining similanties and differences
Use Student Work (Recording and Representing) 1o monitor that student knowledge of content is deepened by
examimning similanties and differences
Use Response Methods to monitor that student knowledge of content is deepened by examining similanties and
differences
Use Guestioning Sequences to monitor that student knowdedge of content is deepened by examining similanties and
differences

Student Evidence of Desired Effect (Pemcent of students who demonsirate achievernent of the desired effect that
student knowledpe of content is deepened by examining similarites and differences. Student evidence is obtained as the
teacher uses a monitonng technique. Check all that apply. )

0o o oo

O Comparison and cassificabion artifacts indicate deeper understanding of content

O Analogy andior metaphor arfifacts indicate deeper understanding of comtent

O Response to guestions indicate examning similarities and diferences has deepensd understanding of content

O Make conclusions after examining evidence about similarities and differences

O Present evidence to support thesr explanation of similariies and differences

O Arifacts/student work examining similarities and differences imvohve culturally relevant content, when appropriate

O Artifacts/student work indicate shudents have used digital and fraditional respurces to support examinatbon of similarites
and differences

Example Adaptations a teacher can make after monitonng student evidence and determining how many students
demonsirate the desired leaming (Check all that apply)

O Reteach or use a new teacher technigue O Modify task
O Recrganize groups O Prowide addifional rescurces
O WRilze pesr resources
Mot Using {0) | Beginning {1) Developing (2} Applying {3) Innowvating (4)

[ Sirategy was | lUses strategy | Rnen presentng content, twe | Wenen presentng content, the | Based on student
called forbut | incomecty or teacher helps studenis deepen | teacher helps students deepen | evidence, mplements
not exhibited. | with parts their knowledge of critical their knowledpe of critical adaptations to achieve

Irissing. conbent by examining content by examining the desired efect in
similanites and differences, but | similarities and differences. mare than B0% of the
less than the majority of student evidence at
students are displaying the The desired effect is displayed | the taxonomy keeed of
desired effect in student in the majority of shedent the critical content
eyidence at the taxonomy level | evidence at the tamonomy level
of the crtical content of the critical content.
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Helping Students Examine Their Reasoning
Focus Statement Teacher helps studenis produce and defend a claim (asserion of truth or factual siatement) by examining their

W reasoning or te logic of presanted Informabion, processes, and procaures.

Desired Effect: Evidence (formative data) demonsiraies stugents identfy and articulale eMmods In logic of reasoring andior provide
chear support for a cialm [@ssartion of truth or fachual statement).

Example Teacher Instructional Techniques [Check all hal apply)

O Model the process of making and supporting a ciaim
O Model constructing viable arguments and criiguing the mathematical reasoning of others
O Ask students to examine logic of thelr emors In procedural knowiedge when problam solving
O Ask students to provide evidence (1.e. fextual evidence) o support thelr claim and examine the evidence for emors In logic or
reasoning
O Use specific strategles (e.g. Taulty logic, atacks, weak reference, misinformation) to help students examing and analyze
Information for emors In contant or thelr own raasoning
O Gulde stdents to unders@and how thelr culture Impacts thelr thinking
O Ask students to summarnze new Insighis resuiting from analysks of mutiple textseE0Urces
O Ask students to examine and analyze the strength of support presented for @ claim In content of In thelr own reasoning
= Statement of 3 clear clalm
+  Ewvidence for the cialm preseniad
«  Qualifers presented showing exceptions to he claim
O Analyze efmods to kentify mone eMciant ways o execule proOCessas OF procagures
O Faclitate use of resources ai the appropaale leval of bext complexity ba ind credibie and relevant Information fo support analysls
of Ingle or reasoning
O Invoive students In taking vanous parspeciives by identifying the reasoning behind multiple perspectves
O _Ask students o examine logic of 3 response (2.9, group talk, peer revisions, debates, Inferences, ehe.)

Example Teacher Techniquas for Monorng for Learning (Check all ihat aoply)
O Uss a Group Activity to monitor that stugants Idenlify and articulate errors In logic or reasoning andior provide clear support for
a claim
O Use Student Work (Recording and Representing) to monfior that students Identify and articulate erors In loglc or reasoning
andior provide clear suppart for 3 claim
O Uss Guestioning Sequences to monitor that studerts identify and ariiculate ermors In logic of reasoning andior provide chear
suppodt Tor a clalm
Example Student Evidence of Desired Effect (Parcent of students who demonsirate achlevement of the desired effect to identity
and articulats emors In logic or reasoning andior provide clear support Tor @ clalm. Student evidence ks obtalined a5 the feacher uses a
manitoring technkque. Check all that apply.)
Analyze efrfs of Informal falacies (Le. In individual thinking, fext, processing, procedures)
Explain the overall structure of an argumant presented to support 3 claim
Articulate support for 3 clalm andior emoes In reasoning within group interactions
Explanations involee cultural comtent
Summiarize niew nsights resutting from analysis
Artifacisistudent work Indlcate shudents can |dentify errors In reasoning or make and suppont a claim
Artitacisistudent work Indicate students take varous perspectives by Identifying the reasoning behind muitiple perspectives
Artifacisistudent work Indlcate shudents have usad textual evidence to suppon helr clalm
Mathematical arguments and critiques of reasoning are viabie and valid
Artfacisistudent work Indezte Identfication of common loghcal emors, how to support claims, wse of resouces, andor how
muitiple eas are reiated
Example Adaplafions a teacher can maks after moniforing student evidence and defermining how many students
damonsirate the desired learning (Check all that apply)
O Reorganize groups
O Utllize peer resources

ooooooooon

0 Moty task
T Provide addibional resources

presentad Information, processes,
and procedures, but less than the
majortty of students are dispiaying
the desired effect In shedent
evidence at the Exonomy kevel of
the critical comtent

the logic of presanted Information,
Processes, and proceoures.

The desired effect is displayad In
the majorty of student evidence
at the taxonomy level of the
critical contant.

Mot Using (0] | Beginning {1) Devaloping i2) Applying () Innovating {4)

Shralegy was | LUses shalegy Helps students produce and Helps students produce and Based on sludeni

called for but Incomactly or defiend 3 clalm (asserion of truth defiend 3 ¢ialm (a=sertion of tnth | evidence,

not exhioited. | with parts of facheal stabament) by sxamining | or facheal statament) oy Implements
missIng. their own reasoning or the logicof | examining thelr own reasoning or | adaptations o

achileva me desired
affect In more than
90% of tha stedent
ayldence al the
itamonomy level of
the cxitical content
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Helping Students Revize Knowledge

Focus Statement: Teacher helps students revise previous knowiedge by comecting emors and misconceptions as well as
adding new information.

Desired Effect: Evidence (fomative data) demonstrates students make addiions, deletions, darficabions, or revisions fo
prewious nowiedge that deepen their understanding.

Example Teacher Instructional Technigues (Check all that apply)

A=k students to state or record how hand they tried

Ask students to state or record what ey might have done to enhance their leaming

Lkilze reflection activibies to cultvate a growth mindset

Engage groups or the entire class in an examination of how deeper undersianding changed percepiions of previous
conbent

Prompt students to summanze and defend how their understanding has changed

Guide shdents to identify aliematve ways o execuie procadures

Guide shudents to use repeated reasoning and make generalizations about patterns seen in the content

Prompt students to update previous enfries in their notes or digital rescuwrces to comect ermors after activities such as
exarmining their reasoning or examining similanties and differences

O Guide shudents in a reflecion process

Example Teacher Technigues for Monitoring for Leamning {Check all that apply)

oooo oo

O Use a Group Activity to maonitor that students deepen understanding by revising ther knowledge
O Use Student Work (Recording and Representing o monitor that students despen understanding by revising fheir
knowiedige
O Use Response Methods bo monitor that students deepen understanding by revising their knowledge
O Use Guestioning Sequences to monior thal students deepen understanding by revising their knowledge
Student Evidence of Desired Effect (Percent of studenis who demonsirate achievernent of the desired effect that

students despen understanding by revising their knowledge. Student evidence is obtained as the teacher uses a moenitoring
technique. Check all that appdy.)

O Explain what they are dear about and what they are confused about

O Explain what they could have done to enhance their leaming

O Achons and reflections display a growth mindset

O Comrections are made to whtten work (e g. reports, essay, nobes, position papers, graphic organizers)

O Growps make comechions andior additions to nfomation previously recorded about content

O Explain previous emors or misconcepbons about content

O Rewisions demonstrate afemative ways to execute procedures

O Rewisions demonstrate repeated reasoning and generalizations about pattems seen in the content

O _Refections show clarification in finking or processing
Example Adaptations a teacher can make after monitoring student evidence and determining how many students
demonsirate the desired leaming (Check all that apply)

O Reteach or use a new teacher technigue O Modify task
O \kilze peer resources O Prowide additonal resources
Nat Using (0) Beginning {1} Developing (2} Applying (3} Innovating {4)

Sirategy was called | Uses sirategy Engages students in Engages shudents in Based on sthudent

for but not mcomecty or with rewision of previous resfision of previous edence,

exhibited. parts missing. knowiedge by comecting knowledge by comeciing | implements
emues and misconcepbons | emors and adaptations to
as well as adding new misconceptions as wel achieve the desired
information, but less than as adding new effect in more than
the majority of students are | information. 20% of the student
displaying the desired ewidence at the
effect in student evidence | The desied =ffectis taxonomy level of the
at the taxonomy bevel of the | displayed in the majority | entical content.
critical content. of student evidence at

the Exonomy level of
thie crtical content.
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Helping Students Engage in Cognitively Complex Tazks
Focus Statement: Teacher coaches and supports students in complex tasks that reguire experimenting with the use of their
knowiledge by generating and testing a proposition, a theory, andior a hypothesis.
Desired Effect: Evidence (fomative data) demonstates students prove or disprove the proposition, theory, or hypothesis.
Example Teacher Instructional Technigues (Check all that apply)
O Based on the pricr content and leaming, model, coach, and support the process of generating and testing
= A proposition
A proposed theory
= A hypothesis
O Prowide prompt{s) for sbudents to experiment with their own thinking
O Obsene, coach, and support productive student stneggle
O Ask students to design how they will examine and analyze the strength of swpport for testing thesr proposition, theory, or
hypothesis
O Ciach students to persevere with the complex task
O Engape shudents with an explict decision-making, problem-solving, experimental inguiry, or investgabon task that
requines them to
Generate concusions
ldentify commaon logical emors
Present and support propositions, thearies, or hypotheses
= Mawigate digital and traditienal rescurces
Example Teacher Technigues for Monitoring for Leaming (Check all that apply)
O Use a Group Activity to monitor that students prove or disprove the proposition, theory or hypothesis
O Use Student Work (Recording and Representing)) fo monitor that shudents prove or disprove the proposition, theory, or

Use tioning 5 to ronitcr that students o di ve the cn, th orh ]
Example Student Evidence of Desired Effect (Pement of studenis who demonsirate achieverment of the desired effect that
students prove or disprove fhe proposition, theony, or hypothesis. Student evidence s obiained as the teacheruses a
monitoning technique. Check all that applhy. )
O Explain the proposition, theory, or hypothesis fhey are testing
O Present evidence o explain whether their proposition, theory, or hypothesis was confimmed or disconfimmed and support
their explanation
O Justify the process used to support the proposition, theory, or hypothesis
O Precisaly explain perseverance with the task with reasoning and conclusions
O Artifacts/student work indicate that while engaged in generating and testing a proposition, proposed theory, or hypothesis,
students can
= Generate conclusions
ldentify commaon logical emors
Present and support the proposition, theory, or hypothesis
WNavigate digital and traditicnal resources
ldentify how multiple ideas are related
Example Adaptations a teacher can make after monitoring student evidence and determining how many stedents
demonsirate the desired leaming (Check all that apply)

O Lkilze different coachingfaciitation techniques O Modify task
O Recrganize groups O Provide additicnal resources
O Lkilze peer resources
Mot Using () | Beginning {1) Developing [2) Applying (3] Innowating (4]
Sirategy was Uses strategy | Cosches and supports Cipaches and supports students | Basad on student
called for but incomecty or students in complex tasks that | in complex tasks that reguire exidence,
mok exchibited. | with parts require experimenting with the | expermenting with the use of implerments
ITiSSINg. use of their knowisdge by their knowledge by generating adaptabions to
generating and testing a and testing a proposition, 3 achieve the desined
proposition, a theory and'or a | theory, andior a hypothesis. effect in more than
hypothesis, but bess than the 90% of the student
miagonity of students ans The desired effect is displayed in | evidence at the
displaying the desired =fect the majorty of student evidence | taxonomy level of the
in student evidence at the at the taxonomy level of the coitical content.
taxonomy bevel of the critical coitical content.
conient
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Using Formative Assezzment to Track Progress
Focus Statement: Teacher uses forrmative assessment to facilitate tracking of student progress on one or more leaming
targets.

Desired Effect: Evidence (fomative data) demonstrates students identify their cument level of performance as it relates to
standards-based leaming targets embedded in the performance scale.

Example Teacher Instructional Technigues [Check all that apply)

O Help students track their indvidual progress towand the leaming target (i.e. charts, graphs, data notebooks, ete.)

O A=k studenis to explain ther progress. foward the leaming tanget

O A=k students to provide evidence of their progress toward the leaming target

O Faciitate individual conferences regarding use of data to track progress

O Use formative measures to chart individual andior dass progress towards leaming fargets using a perfoomance scale
O Use formative assessment that reflects awareness of culural differences represented in the classroom

Example Student Evidence of Desired Effect (Percent of students that demonsirate achievement of the desired effect that
students identify fweir cument level of performance. Student evidencs is obiained during group actvities andior student work.
Check all that apply. )

O Systematically update their status on the leaming tangets using a chart, graph, or data notebook

O Describe their stabes relative to leaming targets using the scale (e.g. et Goket, summary, efc.)

O Individual conferences document that students provide artifacts and data regarding their progress toward leaming tangets
O Demonstrate autonomy in providing evidence of progress on leaming tangets

O Responses o fomative assessment may ineolve cultural content

Example i a teacher can make after monitoring student evidence and determining how many students
demonsirate the desired effect (Check al that apply)

O Ltilze peser resources

O Modify task
O Provide additional resources
Not Using {0} Beginning (1) Developing (2} Applying (3) Innovating (4)
Sirategy was called | Uses sirategy Uses formative Uses formative Based on student
for but not mcomecty orwith assessment to faclitate | assessment to faclifate | ewidence, implements
exhibited. parts missing. racking of student racking of student adapiations to achieve
prOgQress o Cne or prOgQress o one or the desired effiect by
miore leaming tamets, miore leaming tamgets. miore than B80% of the
but less than the students.
miajority of students are | The desired effect is
displaying the desired displayed in the maority
effect. of students.
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Providing Feedback and Celebrating Progress

Focus Statement: Teacher provides feedback to students regarding their formative and summative progress as & relates to
leaming targets andor unit goals.

Desired Effect: Evidence (formative data) demonstrates students continue leaming and making progress towards leaming
targets as a result of eceiving feedback.

Example Teacher Instructional Techniques (Check all that apply)

O Prowide specific feedback to students regarding fomative and'or summative data as it relates o leaming targets
O Celebrate individual student progress when formative'summative data indicate gains in achieving leaming targets
O Celebrate a5 groups make progress toward leaming argets
O Implement a systerrafic, ongoing process. o provide fesdback
O Use a vaniety of ways to celebrate progress towand leaming targets (not general praise)
= Show of hands
= Cerficate of success
= Parent notfication
= Round of applause
= Academic praise
= Digital media
O Ensure celebrations imvohe culurally relevant components
O Ask students o explain how they use feedback
O Ask students how celebrations encourage them to continue leaming
Example Student Evidence of Desired Effect (Percent of students that demonsirate achisvernent of the desired effect that
students continue leaming and make progress towands leaming targets. Student evidence is cbiained during group achivities
andior student work. Check all that apply )

O Show signs of pride regarding ther accomplishments in the class (e.g. body language. work production, quality of work,
ete. )

Show signs of pride regarding development of mathemabical practices

Initizte celebration of individual success, group success, and that of the whole dass

IUse feedback to revise or update work to help mest their leaming tangst

Surveys indicate students want o continue making progress

Actions and responses indicate the teacher is equitable in providing feedback andior celebrating progress

Example Adaptations a teacher can make after monitoring student evidence and defermining how many students
demonstrate the desired effect (Check all that apply)

oooon

O Ukilze new methods to celebrate success
O Provide additional opportunities to give feedback

Not Using (0} Beginning (1} Developing (2) Applying {3) Innowating {4)
Sirategy was Lises sirateqy Provides feedback to Provides feedback to Based on student
called for but not noomectly or with | students regarding their students regarding their evidence, implements
exhibited. parts missing. fioarniative and summative fiorrmiative and summative adaptations to achiews
progress as it relates to progress as it relates to the desined effect by
leaming targets andor unit | leaming targets andior unit | more than 805 of the
goals, but less than the goals. students.
migjority of students are
displaying the desired The desired effect is
effect. displayed in the majority of
students.
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Organizing Students to Interact with Content

Focus Statement: Teacher organizes students into appropriste groups to faclitate the leaming of content.

Desired Effect: Evidence (formative data) demonsirates students process content (e new, going desper, cognitively
complex) as a result of group onrganization.

Example Teacher Instructional Technigques [Check all that apply)

O Establsh routines for student grouping and interaction for the expressed purpose of processing content
O Provide guidance regarding group interactions and criiquing the reasoning of others
O Provide guidance on one or mone cognitive skills approprate for the lesson
O Wilze assignments or tasks at the approprate taonomy level of content
O Prowide guidance on one or mone conative skills
= Becoming aware of the power of nterpretations
= Awoeding negative thinking
= Taking vanous perspectives
= Interacting responsibly
= Handling controversy and conflict resclution
O Organize students into ad hoc groups duning individual lessons (i.e. use technigues to ensure equity)
O Use vanous group processes and activities to reflect the axonomy level of the leaming targets
Example Student Evidence of Desired Effect (Percent of students that demonstrate achievement of the desired effect that
students process conbent as a result of group organizabion. Student evidence is obtained durng group activities andior shudent
work. Check all that apply. )

O Work within groups with an organized purpose

O Exhibit awarensss of the power of interpretations

O Awoid negative thinking

O Take various perspectives

O Interact responsibly and respectiully crtique the reasoning of others

O Appear to know how to handle controversy and confiict resolution

O Actvely ask and answer questions about the content (i 2. assignments or tasks)

O Add fheir perspectives to discussions

O Generate danfying questions about the content

O Explain individual student and/or group thinking about the content

O Take responsibility for the leaming of peers
Example i a teacher can make after monitoring student evidence and determining how many students
demonsirate the desired effect (Check all that apply)

O Recrganize groups O Meodify task
O LEilze pesr resources O Prowide additional rescurces
Mot Using {0} Beginning (1) Developing (2] Applying (3} Innowvating (4}
Sirategy was called for | Uses strategy Organizes students info | Organizes students Based on student
bt not exhibited. incomectly or with | appropriate groups o imtz appropriate evidence, implements
parts missing. facilitate the processing | growps bo faclitate adaptations to achiews
of content, but less than | the processing of the desired effect by
the majority of students | conbent. magre than B0 of the
are displaying the students.
desired effect The desired effect is
displayed in the
majonity of students.
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Eztablishing and Acknowledging Adherence to Rules and Procedures

Focus Statement: Teacher establishes classroom nules and procedunes that facilitate students working cooperatively and
acknowledge students who adhere to nles and procedures.

Desired Effect: Evidence (fommative data) demonstrates students know and follow classroom rules and procedures (o
facilitate leaming) as a result of teacher acknowledgment.

Example Teacher Instructional Technigues [Check all that apply)

Inwolve students in designing classroom routines and procedures to develop a culurally responsive classmom
Acively teach student self-regulation strategies

Use dassmom mestings to review and process nules and procedures to ensure equity

Remind students of nules and procedures

Ask students to restate or explain rules and procedures

Provide cues or signals when a nule or procedure should be used

Physically occupy all quadrants of the room

Sean the entire room, making eye contact with each student

Recognize potential sounces of disruption and deal with them immediately
Prosctively address inflammatory situations

O Consistently exhibit “withitness" behawiors

O Recognize andor acknowledge students or groups who follow ndes and procedures

O Organize physical layout of the dassroom to facilitate work in groups and easy access o matenals

ooooooooon

Example Student Evidence of Desired Effect [Fement of students that demonsirate achievement of the desired effect that
students know and follow cassneom rules and procedures. Shudent evidence is obtained during group activities andlor student
work. Check all that apply_)

O Follow clear routines durng cass

O Explain dassmom nies and procedures

O Describe the dassnoom as an orderly and safe emvironment

O Recognize cues and signals by the teacher

O Self-reguiste behavior while working indvidualiy

O Self-reguiste behavior while working in groups

O Recognize that the teacher is aware of their behavior

O Interact responsibly with teacher and other students

O Explain how the individuality of each student is honored in the classmom

O Describe the teacher as fair and responsive to individual students

O Describe the teacher as “aware of what is going on” or “has eyes on the back of his'her head™
O Respond appropriately o teacher direction and/lor gusdance regarding rules and procedures
O Mowe puposefully about the dassroom and efficiently access materials

Example Adaptations a teacher can make after monitoring student evidence and determining how many students
demonsirate the desired effect (Check all that apply)

O Medify rules and procedures
O Seek additicnal student input
O Reorganize physical layout of the dassroom

Not Using {0) | Beginning {1) Developing (2) Applying (3} Innovating (4}
Sirategywas | Uses sirategy | Establshes dassroom niles Establishes classroom nules Based on student
called for but | incomeciy or and procedures that faciliate and procedures that facilitate evidence, implements
mok exhibited. | with paris students working cooperatively | students working cooperatively | adaptations o achieve
missing. and acknowiedge students and acknowledge students the desired efect by

whix adhere to rules and wiiz adhere to rules and maore than 90% of the

procedures, but less than the procedures. students.

majority of shedents are

displaying the desired effect. The desired effect is displayed

in the majority of shsdents.
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Using Engagement Sirategies

Focus Statement: Teacher uses engagement strategies to engage or re-engage students with the content.
Desired Effect: Evidence (formative data) demonstrates students engage or re-engage as a result of teacher action.
Example Teacher Instructional Technigues [Check all that apply)

Take achon or use specific strategies fo re-engage students

Use academic games

Manage response rates

Use physical movement

Maintain a lively pace

Use crisp tansiions from cne activity o another

Demonsirate intensity and enthusizsm for the content

Use friendly

Provide opporunities for students to talk about themselves as it relates to the content (ie. incorporate culural
connecions)

Present unusual or intriguing information about the content

Example Student Evidence of Desired Effect (Percent of students that demonsirate achisvement of the desired effect that
students engage or re-engage as a result of teacher action. Student evidence is obtained during group actvities and'or
student work. Check all that apply.)

oooooooon

O

Behawiors show awareness that the teacher is noticing shudents’ level of engagement

Behaviors show the engagement sirategy nceases engagement

Shudent-centered fasks and processes produce high levels of engagement

Talk with growsps or in response to questions is focused on eritical content

Engage i the critical content with enthusiasm

Self-regulate engagement and engagement of pesrs

Acfions show students are motivated by the teacher

Behawicrs show students are inspired by the teacher

Multiple students or the entire dass respond to questions posed by the teacher

Artitacts/student work indicate students are engaged in the critical content

Example Adaptations a teacher can make after monitoring student evidence and determining how many students
demonsirate the desired effect (Check al that apoly)

ooooooooon

O Uilize peer resources
O \ary resoances

O Vary engagement technigque
O Recrganize groups

O Modify task
Nat Using (0} Beginning (1) Developing (2) Applying (3} Innovating {4)
Sirategy was Lises stategy Lises engagerment Lises engagerment Based on student
called for but not mcomectly or with sirategies to engage or | sirategies to engage orre- | evidence, mplements
exhibited. parts missing. re-engage shudents with | engage students with the adaptations to
the content, bt less content. achieve he desined
than the majorty of effect in more than
students are displaying | The desired effect is BNG of the students.
the desired effect. displayed in the majority of
students.
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Eztablizhing and Maintaining Effective Relationships in a Student-Centered Clazssroom

Focus Statement: Teacher behaviors foster a sense of dassroom commumity by acknowledgement and respect for the
diversity of each student.

Desired Effect: Evidence (student action) shows students feel valued and part of the dassroom community.

Example Teacher Instructional Technigues [Check all that apply)

Encourage students to share their thinking and perspectives

Seek student input reganding classroom actwities and cuthure

Relate content-specific knowiedge to personal aspects of students’ lves

Discuss with students about topics in which they are interested

Discuss equity and indvidual nesds of students

Use student input and feedback fo mantain an academic focus on ngor

Build student interests into lessons (iLe. incorporate cultural connections)

Use students’ personal interests fo highlight o reinforcs conative skills (e.g. cultwating a growth mindsat)
Compliment students regarding academic and personal accomplishments

Engape in conversations with students about events in their lives outside of school

¥When appropriate, vse humor andior playful dialogue with students

Use norverbal signals {e.g. smile, nod, “high five”, pat on shoulder, thumbs up, fist bump, silent applause, eye contact,
ete. )

Remain calm in response to inflammatony situations

Interact with each student in the same calm and contrelled fashion

Remain objective and in control by not demonstraiing personal offense at student misconduct

Celebrate students” individual dversity, unigueness, and cultural Taditions

Ooon ooooooooooon

Example Student Evidence of Desired Effect (Fencent of Siudents hal oemonsirate achievemeant of the desired ehec: thal
their actons show they feel valued and part of the dassroom community. Student evidence is obtained during group activities
andior shudent work. Check all that apply.)

O Change behavior when the teacher demonsirates understanding of their interests and diverse backgrounds
O Demonsirate verbal and nonverbal behaviors that indicate they feel accepied by their teacher

O Respond positively to verbal interactions with the teacher

O Respond positively to nonverbal interactions with the teacher

O Readily share their perspectives and thinking with the teacher

O Describe their feacher as respectful and responsive to the diverse nesds of each student

O Actions show students trust the teacher to advocate for them

O Contribute to a positve classroom community Seough interactions with peers

Example Adaptations a teacher can make after monitoring student evidence and determining how many students
demonsirate the desired effect (Check al that apply)

O Seek additional input from students
O Seek additional resources for self and students
O \Rilze peer resources

Not Using {0) | Beginning {1} Developing (2} Applying (3) Innovating (4)
Strategywas | Uses sirategqy | Teacher behawiors fostera Teacher behawviors foster a Based on student
called for but | incomecty or sense of dassroom community | sense of classroom community | evidence, implements
mok exhibited. | with parts by acknowiedgement and by acknowiedgement and adaptations to achieve
missing. respect fior the diversity of respect for the dwersity of the desired efect by

each student. but less than the | each shudent maone than 280% of the

rrajority of shudents are students.

displaying the desired effect. The desired effect is displayed

in the majority of shedents.
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Communicating High Expectations for Each Student to Close the Achievement Gap

Focus Statement: Teacher exhibits behaviors that dermonstrate high expectations for each student o achieve academic
SUCTESSE.

Desired Effect: Evidence (student surveys, intensews, work) shows the teacher expects each student to perform at their
highest level of academic sueoess.

Example Teacher Instructional Technigues (Check all that apply)

Use methods to ensure each student is held responsible for participation in dassrom activities

Chart questioning pattems to ensure each student is asked questons with the same freguency

Track grouping patterns to ensure each student has the opportunity to work and interact with other students

Coes not allow negative or sarcastic comments about any student

kdentify students for whom expectations are different and the vanious ways in which these shedents hawve been treated
differenthy

Provide students with strategies to avoid negative thinking about one's thoughis and actons

Ask questions of each student at the same rate and frequency

Ask complex questions of each student that require conciusions at the same ke and frequency

Rephrase guestions for each student when they provide an incomect answer

Probe each student o provide evidence of therr condusions

Ask each student to examine the sources of ther evidence

Allow students whi become frusirated during quesiioning to collect their thoughts and have an opportunity bo answer ata
later point in the lesson

Probe each student to further explain their answers when they are incomect

Require perseverance and productive siruggle in solving problems and owercoming obstacles

OO0 ooooooo oooon

Example Student Evidence of Desired Effect (Percent of studenis that demonsirate achievement of the desired effect that
their teacher expects each shbudent to perfoemn at their highest level of academic success. Sudent evidencs is obtained during
group activities andior shudent work. Check all that apply.)

Treat each ofher with respect

Acfions show students avoid negative thinking about personal thowghis and actions
Respond to difficult questions

Take risks by offering ncomect or altemative answers

Participate in cdassmom activities and discussions
Artitacts/student work show the tfeacher won't et you off the hook™ or “won’t give up on you®™
Artitacts/student work show the teacher holds each student o the same leved of expectancy as others for drawing
conciusions and providing sources. of evidence

Model teacher behaviors that show care and respect for each dassmate

Cemonstrates verance and ciive stru in solvi erms and overcoming obstades

O ooooooo

Example Adaptations a teacher can make after monitoring student evidence and determining how many students
demonsirate the desired effect (Check all that apply)

O Medify questioning techniques and pattems
O Reocrganize seating patiems and growps
O Reflect on student interactions and change teacher behaviors

Not Using {0) | Beginning {1} Developing (2} Applying {3 Innovating (4]
was | Uses sirategy | Cxhibits behaviors hat Exhibits behawiors that Based on stucent
called for but | incomecy or demonsirate high expectations | demonstrate high expectations | evidence, mplements
mof exhibited. | with parts fior each student to achieve fior each student to achieve adaptations to achieve
missing. academic success, but less Academic Sucess. the desired effect by
than the majority of shudents more than 80% of the
are displaying the desired The desired effect is displayed | students.
effect. in the majority of shedents.
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Adhering to School/District Policies and Procedures

Focus Statement: Teacher adheres to school and district policies and procedures.
Desired Effect: Teacher adherss o schood and district rules and procedures.
Example Teacher Evidence (Check all that apply)
O Performs assigned dufies
O Fuifils responsibiliSies in a timely manner
O Follows policies, regulations, and procedures (e.g. bullying, HR plans, sexual harassment, etz
O Maintains accumabte reconds (&g, student progress, attendance, parent conferences, etc.)
O Understands legal issues related to colleagues, students, and families (e.g. cultural, special needs, equal rights, =bc )
O Maintains confidentiality of colleagues, students, and families
O Advocates for equality for each student
O Demonsirates personal integrity and ethics
O Uses social media appropriatehy
Not Using (0) Beginning {1} Developing (2) Applying (3) Innovating (4)
Makes no attempt to Inconsistently adheres | Adheres o school and | Adheres to school and | Helps others by
adhere to school and to school and district district poficies and district poficies and sharing evidence of
disstrict policies and policies and procedures. procedures amd hiow o support school
procedures. procedures. articulates how they and distnict poficies
adhere to schiool and and procedures.
district poficies and
procedures.
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Maintaining Expertize im Content and Pedagogy

Focus Statement: Teacher continually deepens knowledge in content (subject area) and dassroom instructional sirategies
{pedagogy).
Desired Effect: Teacher provides evidence of developing expertise in content area and classroom instructonal strategies.
Example Teacher Evidence (Check all that apply)
O Participates in professional development cpporunities
O Demonstrates content expertise and knowdedge in the cdassroom
O Seeks mentorship from subiect area experts
O Seeks mentorship from highly effective teachers
O Actively seeks help and input from appropriate school personnel to address issues that impact instruction
O Demonstrates a growth mindset and'or seeks feedback
O Impfements a deliberate practice or professional growth plan
O Seeks innovative ways to improve student achisvement
O Gathers and keeps evidence of the effects of specific dassroom sirategies and behaviors on specific categonies of
students (i.e., different socio-economic groups, different ethnic groups)
O Uses a reflection process for analysis of speciic strengths and weakmesses of mdivsdual kessons and umits
O Uses a reflection process for analysis of specific instructional strengths and weaknesses
O Explains the differential effects of specific dassroom strategies on dosing the achievement gap
O Seeks opporfunities to develop deeper understanding of cultlural responsivensss
O Uses formative and summative data to make instructional planning decsions
O Teacher cbsenational data is comelated to student achievement data
O kdenifies specific areas of sirengths and weaknesses within instructicnal strategies or conditions for leaming
O Keeps track of ident¥ied focus areas for improvement within instrectional strategies or conditions for leaming
Not Using {0) Beginning (1} Developing (2) Applying (3} Innovating {4
Makes no attempt to Aftemnpés to deepen Contmally despens Contmally despens Helps others by
despen knowiedge in - | knowledge in conbent knowdedge in content knowdedge in content sharing evidence of
content area and area and cassroom {subject area) and and classroom hiow fo develop
classroom instructional | instructional strategies. | cassroom nstrucSonal | instructional strategies | expertise in content
sirategies. strategies (pedagogy). | and provides evidence | area and dassroom
of developing expertise | instrucional strategies.
in content area and
classroom nstructional
strategies.
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Promoting Teacher Leadership and Collaboration

Focus Statement: Teacher promotes teacher keadership and a culture of collaboration.

kzaming.

Desired Effect: Teacher provides evidence of teacher leadership and promoting a schoobwide cutture of professional

and behaviors

ooooooon oooono oo

Example Teacher Evidence [Check all that apply)

Documents specific situations of mentoring other teachers
Vorks cooperatively with appropriate school personnel to address isswes that impact student keaming
Accesses available expertise and resources to support students' keaming needs
Promotes positive conversations and interactions with teachers and colleagues
Fosters collabomative partnerships with parents to enhance student success in a manner that demonstrates. integrity,
confidentiality, respect, flexdbility, faimess, and trust

Encourages parent inwclvement in dassroom and school actvities
Cemonsirates awareness and sensitivity o social, cultural, and diverse needs of families
Uses multiple means and modalities to communicate with families
Seeks a role and participates in Professional Leaming Community mestings

Serves as a shudent advocate in the dassnoom, school, and community

Participates in school and community activities as appropriate to support shedents and families
Serves on school and district-level committees

¥orks to achieve schod and district improvernent goals

Cioniributes and shares expertise and new ideas with colleagues to enhance student leaming in formal and informal ways
Serves a5 an appropriate role model (i.e. mentor, coach, presenter, researcher) reganding specific dassroom sirategies

Nat Using {0)

Beginning (1}

Developing (2)

Applying (2}

Innowating {4

Makes no attempt to
promote teacher
lzadershipand a
culure of
caollaborabon.

Attempés to promote
teacher leadership and
a cutture of
collaboration.

Promotes teacher
leadership and a
culture of
collaboration.

Promobes teacher
leadership and a
culture of collaboration
and provides evidence
of promoting
leadership as a
teacher and promoting
a school-wide culture
of professional
learming.

Helps others by
sharing evidence of
how to promote
teacher leadership and
a culture of
collaboration.
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Appendix C — Observation Instruments for Non-Classroom Instructional
Personnel

In Appendix C, the district shall include the observation rubric(s) to be used for collecting instructional
practice data for non-classroom instructional personnel.

Pinellas County Schools
Domain 1: Marzano Focused Non-Classroom

Planning “.‘"d Preparing to Instructional Evaluation Model
Provide Support s
EI'I'III'I-g CIENCes

- Establishing and Communicating Clear MARZANO
Goals for Supporting Services ; CENTER
= Helping the School/District Achieve Goals 4 =
R - Using Available Resources Domain 2:

Supporting Student Achievement

Demonsirating Knowledge of Students
Helping Students Meet Achievement Goals

Domain 3: Planning Standards-Based Lessons/Units
Identifying Critical Content

Continuous Improvement of Using Questioning Strategies
Professional Practice Facilitating Groups
Managing Student Behavior
- Reflecting and Evaluating Personal Using Engagement Strategies
Performance
» Using Data and Feedback to Support
Changes to Professional Practice

Domain 4: Professional Responsibilities

- Demonstrating Knowledge of Professional Practice - Adhering to School and District Policies and
(Area of Expertise) Procedures
= Promoting Positive Interactions with Colleagues - Supporting and Participating in School and
and Community District Initiatives
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LEARWING

Domain 1: Planning and Preparing to Support Instruction

Establishing and Communicating Clear Goals for Supporting Services

Focus Statement: Instructional support member establishes and communicates clearly stated goals, based on
area of professional responsibility, to indicate the support and services provided to the school/district.

AMD PERFORMANEE MAWAGEMENT

Desired Effect: School/district knows the supporting services provided by the instructional support member.

school

oooooooo o

services

Example Instructional Support Member Evidence (Check any evidences demonstrated)
Establishes a set of written goals or a defined work plan indicating the scope of services provided to the

Establishes a set of written goals or a defined work plan with timelines aligned with school and district goals
Communicates goals to appropriate school or district personnel

References and updates goals and plan for support throughout the year

Goals confirm knowledge consistent with professional area of responsibility
Supporting services demonstrate knowledge of human growth and development
Data are used in the planning and goal setting process
Elicits input from school regarding needed services and support
Updates records (e.g. data bases, data notebook, etc.) to track progress towards implementation of goals and

oooo o

Example Implementation Evidence

Students, colleagues, and/or administrators can explain how the instructional support member goals support
the school or district
Explains how goals support and align with school and/or district goals.
Explains how data were used to establish goals
Explains how their actions and/or activities relate to the goals
Artifacts support clear communication of goals

Student is generically used to represent anyone the Instructional Support Member is supporting, including: Prek-

12 students, adult students, faculty, staff, colleagues, parents, or community members.

School/District is generically used to represent students, teachers, staff, district personnel, or other colleagues in
the instructional support member’s area of responsibility.

Not Using (0)

Beginning (1)

Developing (2)

Applying (3)

Innovating (4)

Strategy was
called for but not
exhibited.

Uses strategy
incorrectly or with
parts missing.

Establishes and
communicates
clearly stated goals,
based on area of
professional
responsibility, to
indicate the support
and services
provided to the
school/district.

Establishes and
communicates clearly
stated goals, based
on area of
professional
responsibility, to
indicate the support
and services provided
to the school/district
and monitors if the
school/district knows
the supporting
services provided.

Provides evidence of
helping others by
sharing how support
goals were successfully
established and
communicated to the
school/district.

©32017 Robert ). Marzanao
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LearningSciencesinternational

LEARMING

AMD PERFOBMAMCE MANAGEMENT

Helping the School/District Achieve Goals

Focus Statement: Instructional support member uses expert knowledge of established standards and
procedures from his/her area of expertise to support the school/district in achieving goals.

Desired Effect: Instructional support member helps the school/district achieve goals.

O Demonstrates knowledge of school/district goals
0 Goals to provide services align with and support the school/district goals

O Activities confirm support of school/district goals consistent with professional area of responsibility (i.e.
O

O

Example Instructional Support Member Evidence (Check any evidence demonstrated)

participating in committees, working with student groups, advising, etc.)
Maintains accurate records of support provided that help the school/district achieve goals
Provides accurate and relevant input to support the school/district

oooo

goals

Example Implementation Evidence

Artifacts reveal the instructional support member helped individual or groups of students achieve goals
Artifacts reveal the instructional support member achieved goals to provide supporting services

Artifacts confirm the instructional support member helped the school/district achieve goals

Feedback from school/district confirms the instructional support member demonstrates knowledge of
processes and protocols associated with professional area of expertise that helped the school/district achieve

Student is generically used to represent anyone the Instructional Support Member is supporting, including: PreK-
12 students, adult students, faculty, staff, colleagues, parents, or community members.

School/District is generically used to represent students, teachers, staff, district personnel, or other colleagues in
the instructional support member's area of responsibility.

standards and
procedures from
his/her area of
expertise to
support the
school/district in
achieving goals.

Not Using (0) Beginning (1) Developing (2) Applying (3) Innovating (4)
Strategy was Uses strategy Uses expert Uses expert knowledge Provides evidence
called for but not incorrectly or with | knowledge of of established standards | of helping others by
exhibited. parts missing. established and procedures from sharing how they

his/her area of expertise
to support the
school/district in
achieving goals and
monitors if their help
supports the
school/district achieve
goals.

helped the
school/district
achieve goals.

©2017 Robert J. Marzano
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LEARMING AND FPERFORMANCE MANAGEMENT

Using Available Resources

Focused Statement: Instructional support member identifies and uses available resources (to include traditional
materials, technology, school, community, and district sources) to provide supporting services to the
school/district.

Desired Effect: The use of available resources provides supporting services to the school/district.

Example Instructional Support Member Evidence (Check any evidence demonstrated)

Resources are identified and reflected in planning documents

Resources are used to enhance the implementation of goals for supporting services

Technology resources are identified within plans, as appropriate, to support implementation of supporting
services

Plans reflect use of specific resources from the community and how they enhanced support of the
school/district goals

Data are used as a resource when planning support

Resources are used appropriately to support the school/district

Elicits input to determine if additional resources would enhance supporting services (e.g. surveys, checklist,
notes, etc.)

Example Implementation Evidence

ooo O ooo

Identifies resources implemented within the school community that enhance supporting services
Artifacts show the use of available resources provided support for the school

Data substantiates the use of resources in implementing goals for support services and/or instructional
activities

Describes how use of resources within the school/community enhanced implementation of supporting
services and/or instructional activities

O Artifacts demonstrate the use of technology enhanced supporting services

o oOooo

Student is generically used to represent anyone the Instructional Support Member is supporting, including: PreKk-
12 students, adult students, faculty, staff, colleagues, parents, or community members.

School/District is generically used to represent students, teachers, staff, district personnel, or other colleagues in
the instructional support member’s area of responsibility.

Not Using (0)

Beginning (1)

Developing (2)

Applying (3)

Innovating (4)

Strategy was
called for but not
exhibited.

Uses strategy
incorrectly or with
parts missing.

Identifies and uses
available resources
to provide supporting
services to the
school/district.

Identifies and uses
available resources to
provide supporting
services to the
school/district and
monitors if use of
available resources
provides supporting
services to the
school/district.

Provides
evidence of
helping others by
sharing how they
used available
resources to
provide support
services to the
school/district.

©2017 Robert ). Marzano
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Domain 2: Supporting Student Achievement
Demonstrating Knowledge of Students

Focus Statement: Instructional support member demonstrates knowledge of the unique needs of students in the
school/district.

Desired Effect: Instructional support member provides appropriate services to support the unique needs of
students in the school/district.

Example Instructional Support Member Evidence (Check any evidence demonstrated)

O Identifies students with unique needs

O Communicates expectation for each student to be successful

O Advocates for students who need accommeodations and/or medifications to the curriculum

OO0 Seeks appropriate services to help students with unique needs

O ldentifies families to assist with learning how to plan and advocate for their student

O Collaborates with other school personnel to help students with unigque needs to meet achievement goals
O Behaviors indicate value and respect for students with unique needs, interests, and/or backgrounds
0O Extinguishes negative comments about students with unique needs, interests, and/or backgrounds
00 Demenstrates knowledge of human growth and development

OO0 Recognizes and addresses student needs and interests during interactions

O Identifies equity issues for students (when appropriate)

[ Helps students learn how to become self-advocates

Example Implementation Evidence

Provides appropriate services to help students with unique needs

Assists families in learning to plan and advocate for their student

Provides plans and/or artifacts to support collaboration with other school personnel to help students with
unigue needs

Artifacts support identification of students who need special assistance

Explains how accommodations and/or modifications help address the unique needs of students
Artifacts demonstrate support of individual students to meet achievement goals

Artifacts reveal that students receive appropriate modifications or accommeodations

Actively addresses equity issues for students (when appropriate)

Students identify the instructional support member as one who advocates for them

Artifacts demonstrate students act as self-advocates

Explains how knowledge of the unigue needs of students helps support students in achievement of their goals

oo0oooooo ooo

Student is generically used to represent anyone the Instructional Support Member is supporting, including: PreK-
12 students, adult students, faculty, staff, colleagues, parents, or community members.

School/District is generically used to represent students, teachers, staff, district personnel, or other colleagues in
the instructional support member's area of responsibility.

Not Using (0) Beginning (1) Developing (2) Applying (3) Innovating (4)
Strategy was Uses strategy Demonstrates Demonstrates Provides evidence
called for but not incorrectly or with knowledge of the knowledge of the of helping others
exhibited. parts missing. unique needs of unique needs of by sharing how

students in the students in the they provided

school/district. school/district and services to
monitors if services appropriately
appropriately support | support the unique
the unique needs of needs of students
students in the in the
school/district. school/district.

@©2017 Robert ). Marzano
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LEARMING

AND FERFORMANCE MANAGEMENT

Helping Students Meet Achievement Goals

Focus Statement: Instructional support member helps ensure equal access to critical curriculum by helping to
remove barriers that impede student achievement.

Desired Effect: Barriers are removed to help students meet achievement goals.

oo

ooooooon

Example Instructional Support Member Evidence (Check any evidence demonstrated)

Identifies students who need help meeting achievement goals

Advocates for students who need assistance gaining access to critical curriculum
Provides plans and/or artifacts of helping remove barriers for the benefit of students
Assists families in learning how to plan and advocate for their student

Assists families in learning to identify the barriers
Collaborates with other school personnel to help students meet achievement goals
Behaviors indicate value and respect for students who may have barriers to achieving goals
Extinguishes negative comments about students who have barriers to achieving goals

Sets high expectations for each student
Communicates with families about how to help their students remove barriers

oooooon

goals

Example Implementation Evidence

Provides plans and/or artifacts to document collaboration with other school personnel to help remove barriers
Artifacts support identification of students who received help meeting their achievement goals

Explains how removing barriers helped students meet achievement goals
Explains how removing barriers helped individual students gain equal access to critical curriculum
Artifacts reveal students have equal access to critical curriculum
Students identify the instructional support member as one who advocates for them by helping remove barriers
Students and/or colleagues confirm that the instructional support member helps students meet achievement

Student is generically used to represent anyone the Instructional Support Member is supporting, including: PreK-
12 students, adult students, faculty, staff, colleagues, parents, or community members.

School/District is generically used to represent students, teachers, staff, district personnel, or other colleagues in
the instructional support member’s area of responsibility.

helping to remove
barriers that impede
student
achievement.

Not Using (0) Beginning (1) Developing (2) Applying (3) Innovating (4)
Strategy was Uses strategy Helps ensure equal | Helps ensure equal Provides evidence of
called for but not incorrectly or with | access to critical access to critical helping others by
exhibited. parts missing. curriculum by curriculum by helping to | sharing how they

remove barriers that
impede student
achievement and
monitors if barriers are
removed to help
students meet
achievement goals.

successfully helped
remove barriers to

help students meet
achievement goals.

©2017 Robert ). Marzano
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A. Planning Standards-Based Lessons/Units

Focus Statement: Using established content standards, the instructional support memberfteacher plans rigorous units with
learning targets embedded within a performance scale that demonstrates a progression of learning.

Desired Effect: Instructional support member provides evidence of implementing lessons/units plans aligned to grade level
standard(s) using learning targets embedded in a performance scale.

Planning Evidence

Plans exhibit a focus on the essential standards

Plans include a scale that builds a progression of knowledge from simple to complex

Plans identify learning targets aligned to the rigor of required standards

Plans identify specific instructional strategies appropriate for the learning target

Plans illustrate how learning will scaffold from an understanding of foundational content to application of information in
authentic ways

Lessons are planned with teachable chunks of content

When appropriate, lessons/units are integrated with other content areas

When appropriate, learning targets and unit plans include district scope and sequence

Plans illustrate how equity is addressed in the classroom

When appropriate, plans illustrate how Individualized Education Plans (IEPs)/personal learning plans are addressed in the
classroom

When appropriate, plans illustrate how EL strategies are addressed in the classroom

When appropriate, plans integrate cultural competencies and/cr standards

xample Implementation Evidence

Lesson plans align to grade level standard(s) with targets and use a performance scale

Planned and completed student assignments/work demonstrate that lessons are aligned to grade level standards/targets
at the appropriate taxonomy level

Planned and completed student assignments/work require practice with complex text and its academic language
Planned and completed student assignments/work demonstrate development of applicable mathematical practices
Planned and completed student assignments/work demonstrate grounding in real-world application

Planned and completed student assignments/work demonstrate how equity has been addressed in the lesson/unit
Planned and completed student assignments/work demonstrate how Individualized Education Plans (IEPs)/personal
learning plans have been addressed in the lessonfunit

Planned and completed student assignments/work demonstrate how EL strategies have been addressed in the
lesson/unit

Planned and completed student assignments/woerk indicate oppertunities for students to insert content specific to their
cultures

Artifacts demonstrate the teacher helps others by sharing evidence of planning and implementing lesson/unit plans
aligned to grade level standards (e.g. FLC notes, emails, blogs, sample units, discussion group)

moOoOo OooOoooo ooooao

O O O Oooooo oo

Student is generically used to represent anyone the Instructional Support Member is supporting, including: PreK-
12 students, adult students, faculty, staff, colleagues, parents, or community members.

School/District is generically used to represent students, teachers, staff, district personnel, or other colleagues in
the instructional support member's area of responsibility.

Not Using (0) Beginning (1) Developing (2) Applying (3) Innovating (4)
Strategy was Uses strategy Using established Using established content Helps others by
called for but not incorrectly or with content standards, the standards, the instructional | sharing evidence of
exhibited. parts missing. instructional support support memberfteacher implementing

member/teacher plans plans rigorous units with lessonsfunits plans
rigorous units with learning targets embedded | aligned to grade level
learning targets within a performance scale | standard(s) using
embedded within a that demonstrates a learning targets
performance scale that progression of learning and | embedded in a
demonstrates a provides evidence of performance scale
progression of learning. implementing lessons/units | and the impacts on

plans alighed to grade level | student learning.

standard(s) using learning

targets embedded ina

performance scale.

©2017 Robert J. Marzano
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LearningScienceslnternational
LEARNING AND PERFORMANCE MANAGEMENT
B. Identifying Critical Content

Focus Statement: Instructional support member/teacher identifies critical content in a lesson or activity to which
participants should pay particular attention.

Desired Effect: Students can identify critical versus non-critical content.

Example Instructional Support Member/Teacher Instructional Techniques (Check any technique used in the
lesson)
Begins the lesson or activity by explaining why upcoming content is important
Accurately identifies critical content
Identifies content or information critical to their area of responsibility (i.e. media, technology, guidance)
Cues the importance of upcoming content in some direct and/or indirect fashion
¢ Tone of voice
* Body position
* Level of excitement
*  Marker technigue

gooa

Example Student Evidence of Desired Effect (Percent of students who demonstrate achievement of the desired
effect that students can identify critical versus non-critical content. Student evidence is obtained as the
instructional support member/teacher uses a monitoring technique.)

O Describe the level of importance of the content addressed in the lesson or activity
O Explain why it is important to pay attention to the content
O Body language and other visible behaviors indicate students pay attention to the critical content

Student is generically used to represent anyone the Instructional Support Member is supporting, including: PreKk-
12 students, adult students, faculty, staff, colleagues, parents, or community members.

School/District is generically used to represent students, teachers, staff, district personnel, or other colleagues in
the instructional support member's area of responsibility.

Not Using (0)

Beginning (1)

Developing (2)

Applying (3)

Innovating (4)

Strategy was
called for but not
exhibited.

Uses strategy
incorrectly or with
parts missing.

Identifies critical
content in a lesson
or activity to which
participants should
pay particular
attention, but less
than the majority of
students are

Identifies critical content
in a lesson or activity to
which participants should
pay particular attention.

The desired effect is

displayed in the majority

of student evidence.

Based on student
evidence,
implements
adaptations to
achieve the desired
effect in more than
90% of the student
evidence,

displaying the
desired effect in
student evidence.

©2017 Robert J. Marzano
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LearningScienceslnternational

LEARMING AND FPERFORMANCE MANAGEMENT

C. Using Questioning Strategies

Focus Statement: Instructional support member/teacher uses a sequence of increasingly complex questions that
require students to critically think about the content.

Desired Effect: Students accurately elaborate on content.

Example Instructional Support Member/Teacher Instructional Techniques (Check any technique used in the
lesson)

O Uses a sequence of increasingly complex questions as it relates to the content (text) with appropriate wait
time

Asks detail questions

Asks category questions

Asks elaboration questions (e.g. inferences, predictions, projections, definitions, generalizations, etc.)
Asks students to provide evidence (e.g. prior knowledge, textual evidence, etc.) for their elaborations
Presents situations or problems that involve students analyzing how one idea relates to ideas that were not
explicitly taught

Models the process of using evidence to support elaboration

Models processes and proficiencies to support mathematical elaboration

Models implementation of appropriate wait time when questioning

Example Student Evidence of Desired Effect (Percent of students who demonstrate achievement of the
desired effect that students accurately elaborate on content. Student evidence is obtained as the instructional
support memberfteacher uses a monitoring technigue.)

ooo oOooOoooo

Answer detail questions about the content

Identify characteristics of content-related categories

Make general elaborations about the content

Provide evidence and support for elaborations

Identify basic relationships between ideas and how one idea relates to another
Artifacts/student work demonstrate students can make well-supported elaborative inferences
Discussions demonstrate students can make well-supported elaborative inferences
Discussions are grounded in evidence from text, both literary and informational

Discussions and student work provide evidence of mathematical elaboration

goooooooaa

Student is generically used to represent anyone the Instructional Support Member is supporting, including: PreK-
12 students, adult students, faculty, staff, colleagues, parents, or community members.

School/District is generically used to represent students, teachers, staff, district personnel, or other colleagues in
the instructional support member’s area of responsibility.

Not Using (0) Beginning (1) Developing (2) Applying (3) Innovating (4)
Strategy was Uses strategy Uses a sequence of Uses a sequence of Based on student
called for but incorrectly or with | increasingly complex increasingly complex evidence,
not exhibited. parts missing. questions that require questions that require implements
students to critically students to critically adaptations to
think about the content, think about the content. achieve the desired
but less than the effect in more than
majority of students are The desired effect is 90% of the students.
displaying the desired displayed in the majority
effect. of students.

©2017 Robert J. Marzano
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LearningScienceslnternational

LEARNING AND FERFORMANCE MANAGEMENT

D. Facilitating Groups

Focus Statement: Instructional support member/teacher organizes students into appropriate groups to facilitate
the learning of content.
Desired Effect: Students process content (i.e. new, going deeper, cognitively complex) as a result of group

organization.

Example Instructional Support Member/Teacher Instructional Techniques (Check any technique used in the
lesson)

O Establishes routines for student grouping and interaction for the expressed purpose of processing content

O Provides guidance regarding group interactions and critiquing the reasoning of others

O Provides guidance on one or more cognitive skills appropriate for the lesson

O Utilizes assignments or tasks at the appropriate taxonomy level of content

O Provides guidance on one or more conative skills

* Becoming aware of the power of interpretations

*  Avoiding negative thinking

s Taking various perspectives

¢ Interacting responsibly

* Handling controversy and conflict resolution
O Organizes students into ad hoc groups during individual lessons (i.e. use techniques to ensure equity)
O Uses various group processes and activities to reflect the taxonomy level of the learning targets
Example Student Evidence of Desired Effect (Percent of students that demonstrate achievement of the desired
effect that students process content as a result of group organization. Student evidence is obtained during group
activities and/or student work.)

Work within groups with an organized purpose

Exhibit awareness of the power of interpretations

Avoid negative thinking

Take various perspectives

Interact responsibly and respectfully critique the reasoning of others
Appear to know how to handle controversy and conflict resolution
Actively ask and answer questions about the content (i.e. assignments or tasks)
Add their perspectives to discussions

Generate clarifying questions about the content

Explain individual student and/or group thinking about the content
Take responsibility for the learning of peers

goooooooooa

Student is generically used to represent anycne the Instructional Support Member is supperting, including: Prek-
12 students, adult students, faculty, staff, colleagues, parents, or community members.

School/District is generically used to represent students, teachers, staff, district personnel, or other colleagues in
the instructional support member's area of responsibility.

Not Using (0) Beginning (1) Developing (2) Applying (3) Innovating (4)
Strategy was called Uses strategy Organizes students Organizes students | Based on student
for but not exhibited. | incorrectly or into appropriate into appropriate evidence, implements
with parts groups to facilitate the | groups to facilitate | adaptations to achieve
missing. learning of content, the learning of the desired effect by
but less than the content. more than 80% of the
majority of students students.
are displaying the The desired effect
desired effect. is displayed in the
majority of
students.

©2017 Robert J. Marzano
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LEARMING AND PERFORMANCE MANAGEMENT

E. Managing Student Behavior

Focus Statement: Instructional support member/teacher establishes classroom rules and procedures that
facilitate students working cooperatively and acknowledge students who adhere to rules and procedures.
Desired Effect: Students know and follow classroom rules and procedures (to facilitate learning) as a result of
teacher acknowledgment.

Example Instructional Support Member/Teacher Instructional Techniques (Check any technique used in the
lesson)

O Involves students in designing classroom routines and procedures to develop a culturally responsive
classroom

Actively teaches student self-regulation strategies

Uses classroom meetings to review and process rules and procedures to ensure equity

Reminds students of rules and procedures

Asks students to restate or explain rules and procedures

Provides cues or signals when a rule or procedure should be used

Physically occupies all quadrants of the room

Scans the entire room, making eye contact with each student

Recognizes potential sources of disruption and deal with them immediately

Proactively addresses inflammatory situations

Consistently exhibits "withitness” behaviors

Recognizes and/or acknowledge students or groups who follow rules and procedures

Organizes physical layout of the classroom to facilitate work in groups and easy access to materials
Example Student Evidence of Desired Effect (Percent of students that demonstrate achievement of the desired
effect that students know and follow classroom rules and procedures. Student evidence is obtained during group
activities and/or student work.)

ooooooooooon

Follow clear routines during class

Explain classroom rules and procedures

Describe the classroom as an orderly and safe environment

Recognize cues and signals by the teacher

Self-regulate behavior while working individually

Self-regulate behavior while working in groups

Recognize that the teacher is aware of their behavior

Interact responsibly with teacher and other students

Explain how the individuality of each student is honored in the classroom

Describe the teacher as fair and responsive to individual students

Describe the teacher as “aware of what is going on” or "has eyes on the back of his/her head”
Respond appropriately to teacher direction and/or guidance regarding rules and procedures
Move purposefully about the classroom and efficiently access materials

oooooooooaooon

Student is generically used to represent anyone the Instructional Support Member is supporting, including: PreK-12 students,
adult students, faculty, staff, colleagues, parents, or community members.

School/District is generically used to represent students, teachers, staff, district personnel, or other colleagues in the
instructional support member’s area of responsibility.

procedures, but less than
the majority of students
are displaying the desired
effect.

The desired effect is displayed
in the majority of students.

Not Using (0) | Beginning (1) Developing (2) Applying (3) Innovating (4)
Strategy was Uses strategy | Establishes classroom Establishes classroom rules Based on
called for but incorrectly or rules and procedures that | and procedures that facilitate student
not exhibited. with parts facilitate students working | students working cooperatively | evidence,
missing. cooperatively and and acknowledge students implements
acknowledge students who adhere to rules and adaptations to
who adhere to rules and procedures. achieve the

desired effect by
more than 90%
of the students.
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LearningSciencesinternational

LEARNING AND FERFORMANCE MANAGEMENT

F. Using Engagement Strategies

Focus Statement: Instructional support member/teacher uses engagement strategies to engage or re-engage
students with the content.

Desired Effect: Students engage or re-engage with content as a result of teacher action.

Example Instructional Support Member/Teacher Instructional Techniques (Check any technique used in the
lesson)

Takes action or uses specific strategies to re-engage students

Uses academic games

Manages response rates

Uses physical movement

Maintains a lively pace

Uses crisp transitions from one activity to another

Demonstrates intensity and enthusiasm for the content

Uses friendly controversy

Provides opportunities for students to talk about themselves as it relates to the content (i.e. incorporate
cultural connections)

O Presents unusual or intriguing information about the content

Example Student Evidence of Desired Effect (Percent of students that demonstrate achievement of the desired
effect that students engage or re-engage as a result of teacher action. Student evidence is obtained during group
activities and/or student work.)

oOoooooooa

Behaviors show awareness that the teacher is noticing students’ level of engagement
Behaviors show the engagement strategy increases engagement

Student-centered tasks and processes produce high levels of engagement

Talk with groups or in response to questions is focused on critical content

Engage in the critical content with enthusiasm

Self-regulate engagement and engagement of peers

Actions show students are motivated by the teacher

Behaviors show students are inspired by the teacher

Multiple students or the entire class respond to questions posed by the teacher
Artifacts/student work indicate students are engaged in the critical content

ooooooooon

Student is generically used to represent anyone the Instructional Support Member is supporting, including: PreK-
12 students, adult students, faculty, staff, colleagues, parents, or community members.

School/District is generically used to represent students, teachers, staff, district personnel, or other colleagues in
the instructional support member's area of responsibility.

Not Using (0) Beginning (1) Developing (2) Applying (3) Innovating (4)
Strategy was Uses strategy Uses engagement Uses engagement Based on student
called for but not | incorrectly or with strategies to engage strategies to engage or evidence,
exhibited. parts missing. or re-engage re-engage students with | implements

students with the the content. adaptations to
content, but less than achieve the desired
the majority of The desired effect is effect in more than
students are displayed in the majority | 90% of the
displaying the desired | of students. students.

effect.

©2017 Robert ). Marzano
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LearningSciencesinternational

LEARNING AND FPERTORMANCE MANAGLMENT

Domain 3: Continuous Improvement of Professional Practice

Reflecting and Evaluating Personal Performance

Focus Statement: Instructional support member reflects and evaluates the effectiveness of specific practices
and behaviors.
Desired Effect: Instructional support member identifies specific practices and behaviors on which to improve.

Example Instructional Support Member Evidence (Check any evidence demonstrated)

Uses a reflection process for analysis of specific strengths and weaknesses

Keeps track of specifically identified focus areas for improvement

Identifies and keeps track of specific areas identified based on individual interest

Describes how specific areas for improvement are identified

Collects and compiles evidence of the effects of specific practices and behaviors related to their area of
responsibility

Provides a written analysis of specific causes of success or difficulty

Explains the differential effects of specific strategies and behaviors that yield results

Exhibits characteristics of a growth mindset

oOoo oOooooag

Student is generically used to represent anyone the Instructional Support Member is supporting, including: PreK-
12 students, adult students, faculty, staff, colleagues, parents, or community members.

School/District is generically used to represent students, teachers, staff, district personnel, or other colleagues in
the instructional support member's area of responsibility.

Not Using (0) Beginning (1) Developing (2) Applying (3) Innovating (4)
Strategy was called Uses strategy Reflects and evaluates | Reflects and Provides
for but not exhibited. | incorrectly or with the effectiveness of evaluates the evidence of
parts missing. specific practices and | effectiveness of helping others by
behaviors. specific practices and | sharing how they
behaviors and identified specific
identifies specific practices and
practices and behaviors on
behaviors on which to | which to
improve. improve.
©2017 Robert 1. Marzano
Can only be digitized in iObservation. iObservation is a registered trademark of Learning Sciences International® 13
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LearningSciencesInternational

LEARMING AMD PERFORMANCE MANAGEMENT

Using Data and Feedback to Support Changes to Professional Practice

Focus Statement: Instructional support member uses data and feedback to develop and implement a
professional growth plan with specific and measurable goals, action steps, and timelines for measuring progress.
Desired Effect: Instructional support member demonstrates professional growth.

Example Instructional Support Member Evidence (Check any evidence demonstrated)

O Develops a written growth plan that outlines measurable goals, action steps, manageable timelines, and
appropriate resources

Identifies the data and feedback used to develop a professional growth plan

Describes the professional growth plan using specific and measurable goals, action steps, manageable
timelines, and appropriate resources

Constructs a plan that outlines a method for charting progress toward established goals supported by
evidence (e.g. achievement data, artifacts, interviews or surveys from peers, participants, and observer
feedback)

Describes progress toward meeting the goals outlined in the plan as supported by evidence

Charts progress toward professional growth plan goals and supports by evidence

Seeks mentorship from experts in area of professional responsibility

Seeks innovative ways to improve professional practice

o aa

agooo

Student is generically used to represent anyone the Instructional Support Member is supporting, including: PreK-
12 students, adult students, faculty, staff, colleagues, parents, or community members.

School/District is generically used to represent students, teachers, staff, district personnel, or other colleagues in
the instructional support member's area of responsibility.

Not Using (0) Beginning (1) Developing (2) Applying (3) Innovating (4)
Strategy was Uses strategy Uses data and Uses data and Provides evidence
called for but not incorrectly or with feedback to develop | feedback to develop | of helping others
exhibited. parts missing. a professional and implement a by sharing how

growth plan with professional growth | they developed
specific and plan with specific and implemented
measurable goals, and measurable a professional
action steps, and goals, action steps, | growth plan that
timelines for and timelines for resulted in
measuring progress. | measuring progress | professional

and demonstrates growth.

professional growth.

©2017 Robert J. Marzano
Can only be digitized in iDbservation. iObservation is a registered trademark of Learning Sciences International® 14
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LearningScienceslnternational

Domain 4: Professional Responsibilities

Demonstrating Knowledge of Professional Practice (Area of Expertise)

Focus Statement: Instructional support member demonstrates knowledge of professional practice related to
his/her area of expertise.

Desired Effect: Instructional support member is recognized by the school/district as an expert in their area of
expertise.

Example Instructional Support Member Evidence (Check any evidence demonstrated)

Participates in professional development opportunities

Demonstrates knowledge of processes and protocols associated with professional area of expertise
Demonstrates knowledge of state and federal laws associated with professional area of expertise

Keeps record of specific situations during which he/she mentored other instructional support members
Contributes and shares expertise and new ideas with colleagues to enhance learning in formal and informal
ways

Serves as an appropriate role model (i.e. mentor, coach, presenter, researcher) regarding specific
educational strategies and behaviors

Leads or facilitates professional development activities

Disseminates information in an accurate manner

Provides accessibility for professional services to students and school

Describes specific situations in which he/she has mentored colleagues to share expertise
Artifacts/evidence confirm recognition as an expert (e.g. surveys, feedback notes, articles, publications, etc.)

ooooo O gooooao

Student is generically used to represent anyone the Instructional Support Member is supporting, including: PreK-
12 students, adult students, faculty, staff, colleagues, parents, or community members.

School/District is generically used to represent students, teachers, staff, district personnel, or other colleagues in
the instructional support member’s area of responsibility.

Not Using (0) Beginning (1) Developing (2) Applying (3) Innovating (4)
Strategy was called | Uses strategy Demonstrates Demonstrates Provides evidence
for but not incorrectly or with knowledge of knowledge of of helping others
exhibited. parts missing. professional practice | professional practice | by sharing how

related to his/her related to his/her they became
area of expertise. area of expertise and | recognized by the

is recognized by the school/district as
school/district as an an expert in their
expert in their area of | area of expertise.
expertise.

©2017 Robert J. Marzano
Can only be digitized in iObservation. iObservation is a registered trademark of Learning Sciences International® 15
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LearningSciencesInternational

LEARNING AND PERFORMANCE MANAGEMENT

Promoting Positive Interactions with Colleagues and the Community
Focus Statement: Instructional support member interacts with colleagues and the school community in a
positive manner to promote positive home/school relationships that support learning.

Desired Effect: Positive relationships result in support for learning.
Example Instructional Support Member Evidence (Check any evidence demonstrated)

Works cooperatively with appropriate colleagues to address issues that impact the school

Establishes working relationships that demonstrate integrity, confidentiality, respect, flexibility, fairness, and
trust

Accesses available expertise and resources to support the school

Describes situations in which he/she interacts positively with colleagues to promote and support learning
Describes situations in which he/she helped extinguish negative conversations about other colleagues
Fosters collaborative partnerships with parents to enhance participant success in a manner that
demonstrates integrity, confidentiality, respect, flexibility, fairness, and trust

Communicates with parents in a consistent and timely manner regarding student expectations, progress,
and/or concerns

Encourages parent involvement in classroom and school activities

Demonstrates awareness and sensitivity to social, cultural, and language backgrounds of families

Uses multiple means and modalities to communicate with families

Responds to requests for support, and/or assistance promptly

Respects and maintains confidentiality of student/family information

Describes instances when he/she interacted positively with students, parents, and/or the community
Describes instances in which he/she helped extinguish negative conversations about students, parents,
and/or the community

Participates as an active member of a Professional Learning Community

Collaborates with the school community

00 Ooooooo O oooo oo

Student is generically used to represent anyone the Instructional Support Member is supporting, including: PreK-
12 students, adult students, faculty, staff, colleagues, parents, or community members.

School/District is generically used to represent students, teachers, staff, district personnel, or other colleagues in
the instructional support member's area of responsibility.

Not Using (0)

Beginning (1)

Developing (2)

Applying (3)

Innovating (4)

Strategy was
called for but not
exhibited.

Uses strategy
incorrectly or with
parts missing.

Interacts with
colleagues and the
school community in a
positive manner to
promote positive
home/school
relationships that
support learning

Interacts with
colleagues and the
school community in a
positive manner to
promote positive
home/school
relationships that
support learning and
result in support for
learning.

Provides
evidence of
helping others by
sharing how they
interacted
positively with
colleagues and
the community to
support learning.

©2017 Robert J. Marzano
Can only be digitized in iObservation. iObservation is a registered trademark of Learning Sciences International®
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Adhering to School and District Policies and Procedures

LearningSciencesInternational

LEARNING AND PERFORMANCE MANAGEMENT

Focus Statement: Instructional support member is knowledgeable about and adheres to school and district
policies and procedures.

Desired Effect: Instructional support member self-monitors adherence to district policies and procedures.

Example Instructional Support Member Evidence (Check any evidence demonstrated)

ooooooooaq

position

Performs assigned duties
Follows policies, regulations, and procedures
Maintains accurate records (e.g. participant progress, completion of assignments, non-instructional records)
Fulfills responsibilities in a timely manner

Demonstrates understanding of legal issues related to students and families
Demonstrates personal integrity
Ensures privacy and confidentiality
Documents specific situations in which he/she adheres to rules and procedures
Knows and adheres to state code of ethics, professional standards and code of conduct applicable to the

Student is generically used to represent anyone the Instructional Support Member is supporting, including: PreK-
12 students, adult students, faculty, staff, colleagues, parents, or community members.

School/District is generically used to represent students, teachers, staff, district personnel, or other colleagues in
the instructional support member's area of responsibility.

Not Using (0)

Beginning (1)

Developing (2)

Applying (3)

Innovating (4)

Strategy was called
for but not
exhibited.

Uses strategy
incorrectly or with
parts missing.

Is knowledgeable
about and adheres to
school and district
policies and
procedures.

Is knowledgeable
about and adheres
to school and
district rules and
self-monitors
adherence to district
policies and
procedures.

Provides evidence
of helping others
by sharing how
they self-monitor
adherence to
district policies
and procedures.

©2017 Robert ). Marzano
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LearningSciencesInternational

LEARNING AND PERFORMANCE MANAGEMENT

Supporting and Participating in School and District Initiatives

Focus Statement: Instructional support member supports and participates in school and district initiatives
relevant to area of responsibility.

Desired Effect: Instructional support member actively supports and participates in school and district initiatives.

goooooag

Example Instructional Support Member Evidence (Check any evidence demonstrated)

Participates in school activities and events as appropriate to support students and the school community
Serves on school and district committees

Participates in professional development opportunities
Works to achieve school and district improvement goals
Provides record of specific situations in which he/she has participated in school and/or district initiatives
Describes or shows evidence of participation in school and/or district initiatives
Exhibits characteristics of a growth mindset

Student is generically used to represent anyone the Instructional Support Member is supporting, including: PreK-
12 students, adult students, faculty, staff, colleagues, parents, or community members.

School/District is generically used to represent students, teachers, staff, district personnel, or other colleagues in
the instructional support member's area of responsibility.

initiatives relevant
to area of
responsibility.

relevant to area of
responsibility and
actively supports and
participates in school

and district initiatives.

Not Using (0) Beginning (1) Developing (2) Applying (3) Innovating (4)
Strategy was Uses strategy Supports and Supports and Provides evidence
called for but not incorrectly or with participates in participates in school of helping others
exhibited. parts missing. school and district and district initiatives by sharing how

they actively
support and
participate in
school and district
initiatives.

©2017 Robert J. Marzano
Can only be digitized in iObservation. iObservation is a registered trademark of Learning Sciences International®
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Appendix D — Student Performance

Measures

In Appendix D, the district shall provide the list of assessments and the performance standards that will
apply to the assessment results to be used for calculating the performance of students assigned to
instructional personnel. The following table is provided for convenience; other ways of displaying
information are acceptable.

Plan for Student Performance Data Use:2018-2019

High School:

HS FSA subjects State assessment
(9, 10 ELA, Reading)

HS FSA grade level, non-FSA FSA ELA Scores
subjects District Common Exams
Algebra State assessment
Biology Biology EOC
Geometry Geometry EOC
UE] Iﬁ|istory US History EOC
(11t grade)

Non-FSA grade level and Non- -FCAT retakes
State EOC courses -SATIACT

-District Common Exams

AP Teachers AP Exams
IB Teachers IB Exams
AICE Teachers AICE Exams

Middle School:

Middle School FSA Subjects

State assessment

Middle School non-FSA Subjects

FSA ELA Scores
District Common Exams

Middle School Algebra, Civics,
Geometry(EOC)

State EOCs

SBR 6A-5.030 (Effective April 2018)
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Elementary:

PreK GOLD

Kindergarten MAP assessment
First Grade MAP assessment
Second Grade MAP assessment
Third Grade State assessment
Fourth Grade State assessment
Fifth Grade State assessment
Elementary Art, Music, PE State assessment
Elementary Library Media Tech State assessment

Student Services:

Guidance: Elementary State assessment
Guidance: Middle State assessment
Guidance: High oth-11t grade: Grade level FSA ELA

12th grade: Cohort on-track

Educational Diagnosticians FSA ELA Scores based on percentage of time at
(Student Servicesonly) schools served
Psychologists FSA ELA Scores based on percentage of time at
schools served
Social Workers FSA ELA Scores based on percentage of time at
schools served
Student Service staff not assigned FSA ELA Scores based on percentage of time at
to any school schools served
72
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Self-Contained: Access
Standards (preK-12)

- PreK: ABELLS
- 3-12: FSAA

Self-Contained: Standard Diploma
(preK-12)

Same as general education teachers

Varying Exceptionalities (VE):
Co-Teach
(All students in class assigned)

Same as general education teachers

Varying Exceptionalities (VE):
Support Facilitation
(ESE studentsassigned)

Same as general education teachers

Teacher on Special Assignment
(TSA): MS

Schoolwide FSAA ESE Proficiency score

Teacher on Special Assignment
(TSA): HS

Schoolwide FSAA ESE Proficiency score

Behavior Specialist
(65% ESE/35% GenEd)

Schoolwide FSAA ESE Proficiency score (65%)

Schoolwide Student Performance Score (35%)

Speech Language Pathologist(SLP)

FSAA

Individual FSA Student Performance
Score

Combination: FSAA & Individual FSA Student
Performance Score

Educational Diagnostician
(CED, AED)

FSA districtwide Student Performance Score

Occupational Therapist/ Physical
Therapist(OT/PT)

FSAA

Individual FSA Student Performance
Score

Combination: FSAA & Individual FSA Student
Performance Score

Vision, Deaf/Hard of Hearing

General Ed: FSA Access: FSAA

SBR 6A-5.030 (Effective April 2018)
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Appendix E — Summative Evaluation Forms

In Appendix E, the district shall include the summative evaluation form(s) to be used for instructional

personnel.

The final evaluation document is presented digitally through the use of the iObservation
platform. A sample of the final evaluation is pictured below and on the following pages:

iObservation.

= division of Learning $ciences Intermational
= ADVANCING PROFESSIONAL GROWTH

Home: Observations -

Surveys ~

Collaborate -

Growth ~

Resource Library

Reports

Evaluations -

Manage ~

Final Evaluation for

=D G

i Print

Learner:

Learner UUID:

Evaluator:

Evaluation Category:

Classroom Teachers

Buildings:

America/New_York

Observation Period:

Date Submitted:

Final Score: 3.27 - Effective

' Instructional Practice

3.0

Effective

56.67%

Observations used in this Evaluation

| Student Growth

33.33%

3.5

Highly Effective

Deliberate Practice

10.0%

4.0

Highly Effective/Effective

Manually Added  Obs.Type  Type Finished Form Observer

No Standard Formal Dec 4, 2017 3:40:49 PM Marzano Focused Teacher Evaluation Model Frank Leek View in a new window ‘
MNo Standard Informal | Dec 4, 2017 3:42:35 PM Marzano Focused Teacher Evaluation Model Florence Lancaster View in a new window

No Siandard Formal Jan 11, 2018 12:03:38 PM Marzano Focused Teacher Evaluation Model Florence Lancaster View in a new window

No Standard Formal Jan 11, 2018 12:07:22 PM Marzano Focused Teacher Evaluation Model Florence Lancaster View in a new window ‘

Final Score Scale

Range: 0.0 - 4.0
Label Highly Effective Effective Developing Unsatisfactory
Details 35-40 25-349 15-249 00-1.49
Instructional Practice: 3.04 - Effective
Instructional Practice Scale Weight: 75.0% | Range: 0.0 - 4.0
Label Highly Effective Effective Developing Unsatisfactory
|
Details 35-40 25-349 15-249 00-149
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-
Standards-Based Planning

Score: 2 67 - Effective

Planning 3tandards-Based Lessons/Units =

Weight: 13.0%

Applying n

Aligning Resources to Slanda:d(s:] -

Applying n

Planning to Close the Achievement Gap Using Data -

Developing n

Standards-Based Planning Score: 2.67

e

Standards-Based Instruction

Score: 3.0 - Effective

Identifying Critical Content from the Standards

Weight: 44.0%

—

Previewing New Content

Applying. n

Helping Students Process New Content +

Applying n

Using Questions to Help § Elaborate on Content v

Applying n
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XYY ol
Helping Smdentspiacﬁ'ceskﬂ!s[&rategies,and'Pmcesses - ’ O ‘ ° Applying
Helping Students Examine Similarities and Differences ’ ’ ° @ Applying
Helping Students Examine Their Reasoning + . ‘ . @ Applying -3.
Helping Students Revise Knowledge + . o . e Applying n |
el St Ergg Gy Copis ek = 0000 —

Standards-Based Instruction Score: 3.0 |
S W,

Conditions for Learning

Score: 3.14 - Effective Weight: 30.0%

Using Formative Assessment to Track Progress v ° O ° ° Innovating n

Providing Feedback and Celebrating Progress v . ’ ° @ Agplying [ _
Organizing Students to Interact with Content ’ e ‘ o Innovating
Establishing and Acknowledging Adherence to Rules and Procedures w ’ ‘ . @ Applying n
Using Engagement Stategies . ‘ ' o Developing |1
Establishing and Maintaining Effective Relationships in a Student-Centered Classroom v . . . o Applying n
Communicating High Expectations for Each Student to Close the Achievement Gap + . ’ . o Applying n

Conditions for Learning Score: 3.14

Professional Responsibilities

Score: 3.33 - Effective Weight: 13.0%

Adhering to School/District Policies and Procedures . ’ o @ Applying n
Maintaining Expertise in Content and Pedagogy . ’ . ° Ayplﬁngn
Promoting Teacher Leadership and Collaboration w . . . ° Innovating n

Professional Responsibilities Score: 3.33
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Deliberate Practice: 4.0 - Highly Effective/Effective

Deliberate Practice Scale

Weight: 10.0% | Range: 0.0 - 10.0

Label Highly Effective/Effective Developing/Needs Improvement Unsatistactory
Details 40-10.0 20-30 00-10
Value: 40 12 0.0

| Deliberate Practice

4.0

Highly Effective/Effective

Weight: 10.0%

Student Growth: N/A

Student Growth Scale

Weight 25.0% | Range: 0.0-4.0

Label Highly Effective ‘ Effective ﬂeveloping Unsatisfactory
Details 35-40 ‘ 25-349 15-2.49 0.0-149
Student Growth Weight: 25.0%

N/A

Approval and Notifications

Signatures Needs Awention

This evaluation was finished by Florence Lancaster on Jan 11, 2018 12:08:00 PM.

Della Wolfe has not acknowledged this evaluation.

Privacy Policy Contact Us
Terms of Use: Suggestions/Comments
End-User Agreement EMCA Nolice
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