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High Point University School of Education

Conceptual Framework

The teacher as leader for learners in a global world.

The conceptual framework, “The teacher as leader for learners in a global world," reflects an intention to create a  learning environment in which teacher candidates become reflective practitioners who collaborate and lead in their classrooms and schools for the purpose of preparing students to meet the challenges of a global society.

With the beginning of the 21st century and the explosion of digital technologies, the classroom has become the world. The learner must now navigate the world with 21st century literacies. The teacher facilitating the development of the learner must not only be a reflective decision-maker, continue to have a strong knowledge base and understanding of the learner, but also to be an effective leader and collaborator.

The professional development of the effective teacher is portrayed in the triangle which showcases the characteristics of reflection, collaboration and leadership. The effective teacher must be able to reflect in order to make informed decisions and develop the skills needed to collaborate with colleagues, parents and the community to improve the ability of the learner to succeed in the P-12 environment.  Along with reflection and collaboration, the effective 21st Century teacher must expand the role by development of leadership skills. With the combination of these three characteristics, the effective teacher can facilitate change and innovation in the experiences of the learner, via the classroom and the school as well as professional development.

Surrounding the professional development of the teacher candidate is the 21st century knowledge of the learner, knowing the developmental, emotional and cultural aspects of each learner. This leads to the teacher’s facilitation of the acquisition of 21st century skills needed by the learner to critically think, problem solve, utilize technology, communicate, and collaborate.  All this occurs in the 21st Century classroom which mirrors the world both in diversity and communication but also provides the learner an environment that is nurturing, inclusive, healthy and safe.

KNOWLEDGE BASE SUMMARY/PROGRAM OBJECTIVES

HIGH POINT UNIVERSITY TEACHER EDUCATION PROGRAM

The knowledge base for a teacher education program is the body of research, expert opinion, and professional practice that undergirds and informs that particular program. The knowledge base helps to define what an effective teacher needs to know and be able to do, and it helps to determine the essential knowledge, skills, and attitudes, that each student in the program will have an opportunity to acquire.

In August 2006, the State Board of Education adopted a new guiding mission for North Carolina Public Schools which ensures that “every student graduates from high school, globally competitive for work and postsecondary education and prepared for life in the 21st century”.   Within this initiative, several goals were outlined to guide professional educators to make the necessary and sweeping changes needed to achieve this mission.  Broadly, these goals include a focus on the development of 21st century curriculum that is both rigorous and inclusive with visionary leaders who are capable of using innovative 21st century systems.  

In 2006, the State Board of Education charged the North Carolina Professional Teaching Standards Commission with the task of aligning its standards for teachers with this newly adopted mission.   Critical to the success of these new initiatives is the recognition that in an increasingly challenging, and ever-changing environment, today’s practicing teachers must effectively possess the knowledge, skills, and dispositions to lead in the real-world environment of 21st century schools.  Different demands dictate new roles for teachers in their classrooms and in their schools.  An increased focus on the development of teacher leadership skills, collaboration, and delivery of instruction that is integrated with 21st century technologies has become paramount in significance in the newly approved North Carolina Professional Teaching Standards (2008).  

Research on Effective Teaching for the 21st Century:  Clearly, the vision for today’s 21st century teachers not only embraces the need for reflective decision-making but also addresses the need for educators to be effective leaders, and collaborators.  Professional development opportunities which enhance problem-solving and exposure to problem-based learning designed to stimulate inquiry, reflection, and to challenge perspectives regarding key issues, values and needs has become the focus of structured leadership training (Rowley, 1999).  It is imperative that teachers develop a strong knowledge base and expertise in their craft to assume the role of teacher leader in a rapidly changing setting that must increasingly value individual and cultural diversity, while striving toward higher standards for academic achievement (Grant & Gillette, 2006).   It is no longer enough to know what and how to teach, but in the 21st century, it is incumbent upon teachers to develop the skills base to guide students in becoming caring, competent, collaborative individuals.   Danielson (2006) notes that a learning environment which is conducive to enabling students to acquire 21st century skills must not only exist for the students but also for the educators tasked with preparing the students, as they themselves must be well versed in and practicing these skills as professionals.  According to the 2001 Report of the Task Force on Teacher Leadership, "No single principle of school reform is more valid or durable than the maxim that student learning depends first, last, and always on the quality of the teachers. Experts may disagree about how the system functions, or whether it is adequately funded, but no list of educational priorities fails to place teacher quality at or very near the top" (School Leadership for the 21st Century, 2001).  
Leadership in the “Global” 21st Century Classroom:  In order for today’s students to be prepared to navigate the 21st century world, they must become proficient in 21st century literacies, including media, information and cyber literacies. Twenty-first century curriculum has certain critical attributes in that it should be interdisciplinary, project-based, and research-driven.  Multiple literacies such as higher order thinking skills, multiple intelligences, and 21st century technologies should be emphasized.  The classroom must be expanded to include the greater community and service learning should become the focus of many critical long-term projects.  The curriculum and instruction should be designed to challenge all students, and provide for differentiation.  There is substantial research supporting the effectiveness of 21st century instructional methodologies which include technology-assisted and inquiry-based learning activities. When these instructional strategies are used in a cooperative learning environment, students are seen to learn more and retain knowledge better (Moursund, 2004; President’s Committee of Advisors on Science and Technology, 2001).  Teaching through “inquiry” involves engaging students in the process of researching and collecting data with teacher support and coaching.  The inquiry-process emphasizes web research and critical thinking skills through active teacher coaching to model effective inquiry and to promote reflection (Roy, D.; Kustra, E; & Borin P., 2003). Because this approach to teaching and learning is significantly different from the "stand and deliver" approach used by many teachers, it tends to require a significant amount of ongoing and sustained professional development for its effective implementation (Sandholtz et al. 2000).   Although the incorporation of technology is central to the types inquiry-based instruction found in a 21st century classroom, research suggests that most teachers have difficulty incorporating these tools into daily instruction (Comeau, 2008).  In many countries today’s students are referred to as “digital natives” and today’s educators as “digital immigrants” (Wesch, 2008)). 
Teacher Leadership in the School:  The vision for 21st century schools emphasizes that today’s teachers are empowered to expand their leadership by working collaboratively with all school personnel on important issues such as curriculum design and school improvement.  Darling-Hammond (1996) cited shared decision making as a factor in curriculum reform and the transformation of teaching roles in some schools. Teachers work in teams, engaging in an ongoing cycle of questions that promote deep team learning. This process, in turn, leads to higher levels of teacher commitment and subsequent student achievement (Maxwell, 2005).  Despite compelling evidence indicating that working collaboratively represents best practice, teachers in many schools continue to work in isolation. Even in schools that endorse the idea of collaboration, the willingness to collaborate often equates with congeniality or developing consensus on operational procedures, and committees to oversee different facets of the school's operation, such as discipline, technology, and social climate. Although each of these activities can serve a useful purpose, none represents the kind of professional dialogue that can transform a school into a professional learning community.  The development of professional learning communities requires training, structure, and support for this expanded professional role for today’s teacher leaders.  As an organizational arrangement, the professional learning community is seen as a powerful staff development approach and a potent strategy for school change and improvement (Dufour, 2004).  Professionally, teachers who have participated in professional learning communities have reported benefits such as a reduction in feelings of isolation, increased commitment to the mission and goals of the school, and increased feelings of professional renewal, morale, and desire to inspire students (Hord, 1997). 
Toward this end, the teacher education programs at High Point University have adopted the following program objectives (effective fall, 2009): 
1.  To provide a teacher education program that provides candidates with the experiences needed to become 21st century professionals.

2. To facilitate the teacher education candidate’s acquisition of the 21st century knowledge, skills, and dispositions needed to produce globally competitive P-12 students.

3. To help prospective teachers to develop the leadership skills needed to effectively collaborate, facilitate change and innovation, and make informed decisions which impact student success.

4. To promote the teacher education candidate’s understanding of how to develop a learning environment that is nurturing, inclusive, healthy, and safe.  

In addition, those completing the High Point University Teacher Education Program are expected to meet or exceed proficiency in the following areas:   
· Content Knowledge in the Major

· Leadership skills

· Collaboration Skills

· Relationship Building

· Use of Technology

· A knowledge of Research

· Media and Financial Literacy

· A knowledge of diverse cultures and global  issues

· A knowledge of multiple languages

· An understanding of the process of life-long learning

· Reading, Science, Mathematics, and Communication Skills

· Critical Thinking and problem solving skills

· Innovative and Creative Thinking

· Reflection and Informed Decision Making
INTRODUCTION
The student teaching internship is, without question, one of the most critical components of a teacher education training program.  High Point University recognizes the significance of this experience and strives to provide experiences that will maximize the candidate’s teaching potential.

Coordination and supervision of the internship is a cooperative effort.  The university works closely with local school districts in the selection of internship sites, training of cooperating teachers, supervision of the intern, and evaluation of the experience.  The teachers and administrators who participate in the internship experience exemplify commitment, expertise, and professionalism.  Their efforts, along with the hard work of properly prepared and dedicated interns, help make the internship a valuable experience for all participants.

APPLICATION FOR STUDENT TEACHING
Teacher Education students are required to submit an application for student teaching.  These can be accessed through the School of Education website at http://education.highpoint.edu (click on the link FOR STUDENTS).  Applicants for student teaching who are majoring in elementary and special education are also required to show documentation that they have registered for the required Praxis II Specialty Area Exam.  Applications may be accessed on the School of Education Website and are typically due in the personnel offices of the local public schools by October 15th (for spring student teaching internships) and April 15th (for fall student teaching internships).  Effective fall 2010, all candidates applying to student teach MUST complete a criminal background check form (or an updated form if one was obtained at the time of application to the Teacher Education program). The candidate will need to submit the Trak-1 form or the form for the county in which they are student teaching. Most school systems now perform routine criminal background checks on all applicants.  Out of state residents are required to request their own background check through the Clerk of Court in their hometown.  HPU Student Life will also be asked for the applicants’ conduct record.  Teacher education candidates are notified of all of these requirements and it is the responsibility of each student to follow through in meeting deadlines and obtaining all necessary documentation as requested on the application.

Teacher education candidate may not be permitted to student teach if, at the commencement of the semester in which the internship is scheduled, any of the following conditions exist:

· The student has not completed the application for the internship placement

· The student has not completed all required professional education coursework

· The student has a cumulative GPA of less than 2.50

· The student has an Incomplete in any professional education course

· The student has an unsatisfactory grade of C- or lower in a professional education course

· The student, if flagged during the Junior Year Review has not satisfactorily responded to the intervention plan outlined by him/her and the Dean of the School of Education
· The student does not have a clear criminal background check.

Of course, any student who is not permitted to student teach because of any of the conditions noted above, has the right to appeal this decision by following the guidelines described in the 2010-2011 Teacher Education Handbook which can be accessed on the link FOR STUDENTS on the School of Education’s website:  http://education.highpoint.edu.
TEACHER ASSISTANTS
Teacher assistants who are enrolled in the Evening Degree Teacher Assistant Program may choose to do their student teaching internship in the classroom they are currently serving if the school system permits  this arrangement..  This option is only available for students who are in classrooms which match the area of licensure they are seeking.  Teacher assistants who expect to complete internships in their current classroom must, in writing, notify the Associate Dean of the School of Education at least one semester prior to the scheduled internship.   Approval from the school’s principal and the system’s human resource director is also required.  

Current teacher assistants working in local public school districts are also eligible to apply for a shortened 10-week student teaching internship experience.  In order to be eligible, the teacher assistant must have been employed for a minimum of three years (within the last five years) in a public school.  Verification of this employment, in writing, must be submitted to the Associate Dean along with a letter of request at least one semester prior to the scheduled internship.  Shortened internships may be extended if the candidate is below standard in any performance area at the mid-semester evaluation completed by the cooperating teacher and university supervisor (see evaluation of the student teaching internship).
THE PROFESSIONAL SEMESTER 
The student teaching internship is 8 credit hours and therefore is considered to be a full-time experience.  The full-time internship begins approximately one week after the beginning of the semester. The internship is for 14 weeks/525 clock hours.  Orientation sessions are held in the first week of the semester. Seminar group meetings through EDU 4200 are scheduled during the semester as students work to complete their Leadership and Collaboration Project.   All  seminar meetings are mandatory for interns unless prior arrangements have been made. Student Teachers are not to be enrolled in any other courses other than EDU 4200.  Middle/secondary and specialty area licensure candidates may take EDU 4280, Discipline and Classroom Management Issues which is embedded in the first four weeks of the internship if it has not been taken earlier. Student teachers are requested not to hold jobs during the school week. All student teachers are expected to be in attendance for the final student teacher seminar and dinner.  Failure to attend this meeting will result in a delay in the processing of required licensure paperwork with the State Department of Public Instruction.  

SELECTION OF THE INTERNSHIP SITE AND COOPERATING TEACHERS
The selection of internship sites is a cooperative responsibility of the university and local school districts.  The Associate Dean for the School of Education submits internship applications, along with additional pertinent information or requests, to the Assistant Superintendent of Human Resources.  The Assistant Superintendent (or designee) will select and/or confirm the placement site.  Candidates will only be placed with experienced, master teachers who request an intern. Guilford County Schools Human Resource policy (see below) requires cooperating teachers to have a Standard Professional Level II (Career) license and a minimum of 5 years experience. A list of approved teachers is provided to the University each year.  The cooperating teacher must also have the approval of the school principal.  Although lists are not supplied by other school systems, all placements are made by the Human Resource office or the office designated with the approval of the school principal and with the same licensure expectations and experiences for the cooperating teacher. 

COOPERATING TEACHERS – SUPERVISION OF STUDENT 
TEACHERS

Licensed teachers who have achieved career status with GCS are eligible

to serve as cooperating teachers in the Guilford County Schools Student
Teacher Program. Eligible employees must also have the endorsement of
the principal. No student teacher will be placed without this endorsement.
Student teachers shall abide by the district’s calendars and by all the
 schedules and policies of the schools to which they are assigned. Any
 financial compensation for cooperating teachers is the sole responsibility
 of the college or university principals are notified in writing of student
 teacher placements and will notify cooperating teachers of approved 
 placements    P. 24  Guilford County Schools Personnel Handbook 2010-2011
Every effort is made to assure that the placement is one that will provide the most benefit for all participants and often will be determined by reviewing prior placements, grade levels, and school districts in order to allow students with a diverse and balanced set of experiences.  Careful consideration will also be given to the EOG and EOC testing requirements at certain grade levels.   Students seeking K-12 licensure must complete the program of study with experience at the elementary, middle, and secondary levels and this factor may be used in determining final student teaching placements.  With current economic hardships students will be clustered in groups whenever possible to allow university supervisors minimal traveling requirements.  Students, along with the program coordinator of the licensure program, should discuss all placement options carefully.  Once an internship placement has been approved by the school district, it will not be changed unless an unforeseen circumstance dictates doing so.  In these rare cases, it is the program coordinator and the Associate Dean of the School of Education who will make this final decision.  Under no circumstances are students permitted to contact cooperating teachers or school principals to discuss placement options.  Requests for additional information concerning student teaching should be directed to Dr. Barbara Leonard, Associate Dean of the School of Education.  Any approval for a change in a student teaching placement must be approved by the Associate Dean.  
Student teachers who have special circumstance needs for student teaching may request their internship to be out of state or outside the 50 miles radius of High Point University. The Dean of the School of Education must give approval to the request. The request must be made and approved at the beginning of the semester prior to the term for student teaching.  For out of state placements, the other institution must be NCATE accredited and be willing to host our student teacher.  The student teacher makes her/his own living arrangements.  Currently the School of Education is requesting to be a listed institution for future student teaching field experiences with the Department of Defense (DOD). Candidates are required to meet the application process and request for placement with the Associate Dean before the application is sent to the DOD.  Interns who student teach out of state or for the DOD are still required to meet the evaluation criteria of High Point University and the North Carolina State Department of Public Instruction. The internship must also be for  for 14 weeks/525 clock hours.
A student’s dissatisfaction with his/her internship placement is not appealable to the Dean of the School of Education.
LEGAL STATUS OF THE INTERN
The Public School Laws of North Carolina provide:

115C-309

(a) Student Teacher and The Internship Defined – A student teacher is any student enrolled in an institution of higher education approved by the State Board of Education for the preparation of teachers who is jointly assigned by that institution and a county or city board of education to student teach under the direction and supervision of a regularly employed licensed teacher.
The internship may include those duties granted to a teacher by G.S. 115C-307 and 115C-390 and any other part of the school program for which either the supervising teacher or the principal is responsible.

(b) Legal Protection – An intern under the supervision of a licensed teacher or principal shall have the protection of the laws accorded the licensed teacher.

(c) Assignment of Duties – It shall be the responsibility of a supervising teacher, in cooperation with the principal and the representative of the teacher preparation institution, to assign to the student teacher responsibilities and duties that will provide adequate preparation for teaching.

ROLES AND RESPONSIBILITES

A general description of each participant’s roles and responsibilities is followed by detailed discussion of several critical areas.
Student Intern
The student intern should display enthusiasm, initiative, and a positive attitude toward students, colleagues, and his/her responsibilities.  All policies prescribed by the school or cooperating teacher should be thoroughly studied.  Textbooks, curricula guides, and other instructional materials must be carefully reviewed.  As soon as possible, the intern should become familiar with the entire professional staff and school building.  Attendance at faculty meetings, parent conferences, and in-service workshops is an important component of the intern’s development.  Appropriate personal hygiene and dress are essential elements of the intern’s professional role.  Relationships with colleagues and students should be friendly and professional. Tact and discretion must always be utilized.  Interns are expected to adhere to the School of Education’s Code of Professional and Ethical Behaviors at all times.  The Code of Ethics can be reviewed by on the School of Education website (See Appendix A).  Additionally, it is the responsibility of all High Point University interns to be review and be familiar with the Code of Ethics for North Carolina Educators (see Appendix B.). 
Cooperating Teacher    
The School of Education recognizes that the field-work and clinical internship opportunities offer some of the most valuable experiences teacher education majors receive during their program of study.  The feedback and support provided by experienced cooperating teachers contribute significantly to the growth our students achieve in their knowledge, skills and dispositions for classroom teaching.  As a small token of appreciation, cooperating teachers receive a $100.00 stipend from the University for their service. 
Each cooperating teacher should be prepared for the intern’s arrival.  Emphasis on the intern’s role as a team member and co-teacher is vital if the intern is to successfully establish a positive professional rapport with students.  The intern should be provided with copies of appropriate instructional materials.  Assistance in meeting colleagues and understanding school policies should be offered.  The School of Education provides orientation training for cooperating teachers and interns will have the opportunity to meet their cooperating teacher at the end of this session.  During orientation training cooperating teachers will have an opportunity to hear from former cooperating teachers as well as university supervisors.  Strategies for maximizing the success of university interns as well as School of Education policies, procedures, and expectations are outlined during this session.  Additionally, a special link for Cooperating Teachers can be accessed through the School of Education website (See Partnership Tab).  
Supervision of the internship is a cooperative responsibility. The primary on site supervisor is, of course, the cooperating teacher.  Feedback to the intern is provided on a regular, usually daily basis.  This may be accomplished through informal discussion or a formal conference.  While independence is a primary goal, it is clear that interns gain great benefits from frequent discussion of their performance.  The cooperating teacher is eager to assist the intern in any aspect of their development.  The principal, who has ultimate responsibility for the school, assists the cooperating teacher in supervision of the internship. See Appendix C for the Guidelines for Cooperating Teachers.
Interns are reminded that praise and constructive criticism are vital elements of every internship.  Interns should expect both and accept them with equal appreciation.  The primary goal of each supervisor is to help make the internship a successful and enjoyable experience.

University Supervisor

The university supervisor serves as a resource and support person to both the cooperating teacher and intern. The university supervisor is to consult the syllabus for student teacher and familiarize themselves with the guidelines and expectations.  The university supervisor usually makes a minimum of six on site visits, usually every two weeks or so.  Observation of teaching is followed by a conference that often includes both the intern and cooperating teacher.  The university supervisor will help the cooperating teacher coordinate intern involvement and evaluate the intern’s performance both at mid-semester and during the final week of the internship experience.  The intern receives assistance from the supervisor in any area related to the internship. The university supervisor should be contacted immediately if either the cooperating teacher or intern has questions or concerns.  The university supervisor is responsible for notifying the Associate Dean whenever an intern’s mid-semester evaluation indicates the need for an intervention plan or an extension of the internship.  Supervisors are expected to provide written documentation of mid-semester and final evaluations using the appropriate evaluation instruments (see Appendix) to the School of Education to maintain accountability and record-keeping.  Additionally, university supervisors are asked to coordinate the completion of the IHE-OIB form which is submitted to the State Department of Public Instruction to verify that the internship was successful.  Supervisors are asked for their assistance in securing the necessary signatures on this form which include the cooperating teacher and the School Superintendent (or designee).

Cooperating Principal

The principal will provide assistance to the cooperating teacher and intern in the fulfillment of any aspect of their responsibilities.  Principals are notified in advance of orientation sessions, the university school calendar and other important events to ensure consistency and support throughout the internship experience.  School principals will also be consulted in the event that an intern’s mid-semester evaluation necessitates an extension of the internship.
ATTENDANCE DURING THE INTERNSHIP
The intern’s time commitment during the full-term internship is exactly the same as the cooperating teacher.  Interns will not arrive late or leave earlier than the normal expectation for regular teachers.  An arrival and departure schedule should be developed and agreed upon by all participants.
The intern also follows the school calendar rather than the university calendar.  The internship extends through fall and spring break periods.  On campus housing can be arranged for resident students.  Interns are required to be in attendance for all normal school activities, such as faculty meetings, in-service workshops, and parent conference days. The appropriate level of involvement in extra duties, coaching, club sponsorship, etc., is variable.  Participants should discuss the value of these activities and agree upon an involvement schedule.  
At the start of the internship, participants should exchange telephone numbers, e-mail, and any special communication instructions.  In the event that an absence is unavoidable, the intern should notify the cooperating teacher immediately and the university supervisor as soon as possible.  The Associate Dean should also be notified by phone or e-mail on the day that an absence occurs.  

Under no circumstances will the intern plan to be absent from any portion of his/her responsibilities without prior approval from both the cooperating teacher, university supervisor, and Associate Dean.  Excessive absences may require extending the internship, one form of intervention that may be deemed as necessary based on the intern’s attendance and/or mid-semester performance evaluation.  In the event that an extension is required, the intern will be responsible for additional expenses, housing, meals, etc., during the remainder of the internship.
INVOLVEMENT SCHEDULE
An involvement schedule should be carefully planned by all participants.  This is especially critical if more than one cooperating teacher is involved.  The intern should gradually assume responsibilities as confidence and skill develop.  While individual situations vary, the normal guideline is for the intern to have full instructional responsibilities for at least half of the internship.  Toward the end of the experience, the intern and cooperating teacher should coordinate the transfer of teaching duties and important information, such as instructional materials, attendance records, and grades.

State Department guidelines require a minimum of ten continuous weeks of internship experience.  Interns who are expected to complete their student teaching in more than one setting may be required to extend the internship beyond the completion date designated for candidates. For internship placements in which the intern is seeking a license in a K-12 area, they may elect to complete the first placement for 10 weeks in elementary, middle or high school setting and the second placement   for four weeks at a different level. For double majors in any two licensure areas, the interns are to complete 10 weeks in each area.
INTERNS AS SUBSTITUTE TEACHERS
Interns should never be used as substitute teachers in another teacher’s classroom.  If the cooperating teacher is absent and all participants, including the principal, agree that the intern is ready to assume full responsibility, then a substitute teacher is not necessary.  The principal or designee should assume, in this arrangement, formal responsibility for the classroom and periodically check with the intern.
Student Teachers may not be hired or receive compensation for their classroom, substitute teaching, coaching, tutoring, or other related assignments during the internship experience.  Candidates who have completed all internship requirements successfully may be considered for interim or substitute teaching positions after the mandatory internship requirements have been met.  Prior to the issuance of a N.C. teaching license, candidates are only eligible to be paid as substitute teachers in these circumstances.  The Dean of the School of Education must be notified, and give approval for, any such activity if it occurs prior to the candidate’s graduation from the university.

Teacher Assistants who have been employed for a minimum of three or more years may apply for a shortened 10 week student teaching internship.  Approval for the shortened internship must be received prior to the commencement of the semester in which the candidate plans to student teach.  The intern’s performance during the mid-semester evaluation must be satisfactory or the internship may be extended beyond the shortened period to allow the candidate opportunities to correct any deficiencies noted by the cooperating teacher and/or university supervisor.
INSTRUCTIONAL PLANNING
The most critical factor in the success level of most internships is the quality of planning by the intern.  The intern is expected to develop detailed, written plans for each period of instructional responsibility.  These plans are kept in an organized file for review by the cooperating teacher and university supervisor.  The cooperating teacher should frequently review plans prior to implementation.  All participants should discuss the type of planning that is appropriate and the planning review process.   Interns will be asked to submit lesson plans in advance so that cooperating teachers and university supervisors have an opportunity to review and provide feedback. Suggested lesson plan formats can be found in Appendices I and J, from Guilford County Schools and Davidson County Schools respectively. Interns should always check with their cooperating teachers in respect to the lesson plan format the school system requires. In some systems such as Randolph County, the lesson plan format can be decided by the principal and his/her leadership team.
Interns are reminded that praise and constructive criticism are vital elements of every internship.  Interns should expect both and accept them with equal appreciation.  The primary goal of each supervisor is to help make the internship a successful and enjoyable experience.
STUDENT TEACHING EVALUATION 
One of the most significant gateways used to assess the competency of teacher education majors is the student teaching internship.  The evaluation process used to assess each candidate includes regular feedback based on observation from the University supervisor and cooperating teacher with a minimum of six formal observations by the University supervisor using the HPU Walk Through Observation Form (See Appendix D) as a guide.  The LEA/IHE Certification of Teaching Capacity is the formal evaluative tool currently utilized by the School of Education for assessing the proficiency of student interns.  This instrument is administered during the student teaching semester in a modified version at mid-semester (See the Candidate Internship Midterm Evaluation in Appendix E) and at the conclusion of the internship (See the LEA/IHE Certification of Teaching Capacity in Appendix F).  During the formal mid-semester evaluation the Candidate Internship Midterm Evaluation will be used as a means of identifying any student in need of an intervention plan for the remainder of the student teaching internship.  The instrument is scored at mid-semester using three ratings (Proficient=3 points; Developing=2 points; Emerging=1 point) for each of the 23 items assessed (Maximum points possible is 69).  Students scoring below 72% at mid-semester 50 points or below) would be recommended for an intervention plan.  The intervention plan focuses on those areas rated by the university supervisor and cooperating teacher as falling in the Emerging category.  Candidates on intervention plans may be expected to extend their student teaching internship beyond the required fourteen weeks if adequate progress is not demonstrated.  Interns who are recommended for intervention plans will be asked to meet with the Associate Dean of the School of Education to develop the intervention plan and timeline for demonstration of expected progress in areas of deficiency.  Candidates who fail to demonstrate “proficiency” in the areas deemed deficient as outlined in the intervention plan will receive a grade of F for the student teaching internship. Consistent with University policy a student will be permitted to repeat the Internship during the semester immediately following (not summer) upon approval by the Dean of the School of Education. Students who fail to complete student teaching for unusual circumstances (medical emergency, medical withdrawal from the University) may be allowed to take an incomplete and return in the next academic semester (not summer) to complete student teaching upon approval of the Dean of the School of Education. 

The LEA/IHE Certification of Teaching Capacity is administered at the conclusion of student teaching. Candidates must score at the "Met" level on all items in order to receive a grade of “P” (Passing) for the EDU 4230, 4240, 4250, 4260, 4270 experience and subsequently be recommended for licensure. The University Supervisor is responsible for recording the grade.  The Cooperating Teacher is responsible for the “Student Teaching/Interning Performance:  Evaluation by NC Local Education Agency” , IHE-01B form. Sample can be found in Appendix H.  A copy of the LEA/IHE Certification of Teaching Capacity appears in Appendix F of this handbook and will be reviewed with student interns during the mandatory student teaching orientation session and may also be accessed through the School of Education at http://education.highpoint.edu.   
A summary of the gateway assessment data collected during the student teaching internship appears in Appendix G.  
NORTH CAROLINA LICENSURE REQUIREMENTS
Candidates are recommended for Standard Professional I level licensure by the Division of Teacher Education of the North Carolina Department of Public Instruction when the following criteria have been met:

1. Evidence that the intern has received all “Met” ratings indicating proficiency across all items on the LEA/IHE Certification of Teaching Capacity during the final evaluation.   
2. Successful student teaching: Recommendation for initial licensure requires endorsements by the university and local school district. (Appendix E—Form IHE-O1B). 
3. Completion of all degree and/or licensure requirements with a 2.50 GPA or higher
4. Passing scores on the Subject Assessment Tests of PRAXIS II (Elementary Education and Special Education only)

5. Check payable to NCDPI for $55.00
APPLYING FOR A TEACHING POSITION

During the student teaching internship students will be required to attend various weekly seminars that focus on interviewing strategies, resume writing and other items of interest.  School districts vary with regard to their application and interviewing process and often these procedures are discussed during these seminars. 
Students are reminded that submission of licensure materials to DPI and receipt of the N.C. license can take up to a month or more.  The Dean of the School of Education can provide written documentation for a candidate verifying completion of the teacher education program for interviewing purposes if necessary.  Candidates completing the Elementary K-6 or Special Education K-12 program of study are not eligible for licensure until passing scores have been obtained on the required Praxis II Specialty Area Exams in these areas.
APPENDICES
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B.  Code of Ethics for North Carolina Educators (2002)
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F.   LEA/IHE Certification of Teaching Capacity Final Evaluation
G.   Summary of Assessment Gateway #4:  Exit from Student  Teaching
H. Form IHE-O1B
I. Lesson Plan Formats: Guilford County Schools

J. Lesson Plan Formats: Davidson County Schools - Elementary

APPENDIX A

High Point University – School of Education

Code of Professional and Ethical Behaviors
All school system employees hold positions of public trust.  They are responsible for the education of students and also serve as examples and role models to students.  As prospective and current employees of the school system, candidates enrolled in both the initial and advanced teacher education and administration programs at High Point University are responsible for both the integrity and the consequences of their own actions. The highest standards of honesty, integrity, and fairness should be exhibited by each candidate when engaging in any activity concerning teaching or school administration, particularly in relationships with their peers, faculty, P-12 students, parents, the public, and other employees of the school system.

(Adopted from the Code of Ethics for North Carolina Educators approved by the North Carolina State Board of Education in March, 2002).  

Candidates enrolled in the School of Education are provided with many opportunities to develop the attributes necessary for successful teaching and/or school administration careers.  Along with these opportunities come the serious responsibilities of the candidate to students, school, community, and the University.  Each candidate, initial and advanced, is required to comply with the following expectations:

1.  Adhering to the University Honor Code adopted and endorsed by the faculty and Board of Trustees of High Point University.

2.  Maintaining regular attendance, being punctual and, when engaged in field-work, staying in the school for the time scheduled.  Only illness or true emergencies excuse an absence or tardy.  Interns are expected to notify cooperating teachers, supervising principals, and University supervisors immediately if the schedule cannot be met.

3.  Exemplifying the attitudes and actions expected of a teacher or school administrator rather than those which characterize a student.  Interns should never engage in any inappropriate social interaction (including but not limited to, profane or lewd remarks, dating, etc.) with the students of the cooperating school.

4.  Placing school duties and responsibility as a first priority and willingly accepting all reasonable duties assigned.  

5.  Never misrepresenting one’s professional qualifications.

6.  Conforming to university and school policies regarding standards of behavior.

7.  Safeguarding all personal and confidential information concerning pupils and us it only for professional purposes.  Remember that much damage can be done to students as a result of inappropriate sharing of information. This includes refraining from texting and discussions on  social networking websites and emails.

8.  Acknowledging the diverse views of P-12 students, their families, and professional colleagues.  Students should be challenged to look at all sides of controversial issues and refrain from exerting one’s own personal beliefs on others.

9.  Following the rules of basic courtesy toward school administrators, teachers, pupils, staff, and members of the community.  Refraining from making unfavorable remarks about the students, the cooperating teacher, the school, the staff, the community, and the University or its faculty.

10.  Dressing appropriately and in keeping with faculty and University standards.  Personal hygiene and grooming should be of the highest order.  Provocative or sloppy dress is always unacceptable.  Visible body piercing and tattoos may be  unacceptable depending upon local school policies.  Schools have differing policies so principals or cooperating teachers should be consulted and the policies of the school strictly followed.

11.  Avoiding all partiality and favoritism toward students.

12.  Maintaining good professional relationships.  Always deal with the personnel of the cooperating school in an open, honest, and fair way. Without the cooperation of the area schools, High Point University could not properly train its undergraduate and graduate students.  It is the responsibility of each of these students to maintain a good professional relationship with the cooperating schools.

13.  Refraining from using personal cellphones, computers and other personal devices in the school setting unless approved by the cooperating teacher,  administration and University.

14.  Refraining from using social networking sites[such as  Facebook, Twitter, Myspace and  others.] in the school setting other than for instructional purposes.  Texting and friending students, parents and teachers (unless the school administration approves) is not permitted.

15.  Showing good common sense in all situations.  If one is unsure, questions should be taken to the University supervisors, the Associate Dean or Dean of the School of Education.  

16.  All initial and advanced students enrolled in the teacher education program are expected to be familiar with the Code of Ethics for North Carolina Educators adopted by the North Carolina State Board of Education in March, 2002.

(Revised March 2011, Teacher Education  Council)

Appendix B

Code of Ethics for North Carolina Educators

(Adopted by the North Carolina State Board of Education in March, 2002)

The responsibility to teach and the freedom to learn, and the guarantee of equal opportunity for all are essential to the achievement of these principles. The professional educator acknowledges the worth and dignity of every person and demonstrates the pursuit of truth and devotion to excellence, acquires knowledge, and nurtures democratic citizenship. The educator exemplifies a commitment to the teaching and learning processes with accountability to the students, maintains professional growth, exercises professional judgment, and personifies integrity. The educator strives to maintain the respect and confidence of colleagues, students, parents and legal guardians, and the community, and to serve as an appropriate role model. 

To uphold these commitments, the educator: 

Commitment to the Student:

· Protects students from conditions within the educator’s control that circumvent learning or are detrimental to the health and safety of students. 
· Disciplines students justly and fairly and does not deliberately embarrass or humiliate them.
· Maintains an appropriate relationship with students in all settings; does not encourage, solicit, or engage in a sexual or romantic relationship with students, nor touch a student in an inappropriate way for personal gratification, with intent to harm, or out of anger. 
· Evaluates students and assigns grades based upon the students’ demonstrated competencies and performance. 
· Holds in confidence information learned in professional practice except for professional reasons or in compliance with pertinent regulations or statutes. 
· Refuses to accept significant gifts, favors, or additional compensation that might influence or appear to influence professional decisions or actions. 

Commitment to the School and School System 

· Utilizes available resources to provide a classroom climate conducive to learning and to promote learning to the maximum possible extent. 
· Acknowledges the diverse views of students, parents and legal guardians, and colleagues as they work collaboratively to shape educational goals, policies, and decisions; does not proselytize for personal viewpoints that are outside the scope of professional practice. 
· Signs a contract in good faith and does not abandon contracted professional duties without a substantive reason. 
· Utilizes available resources to provide a classroom climate conducive to learning and to promote learning to the maximum possible extent. 
· Participates actively in professional decision-making processes and supports the expression of professional opinions and judgments by colleagues in decision-making processes or due process proceedings. 

When acting in an administrative capacity: 
1. Acts fairly, consistently, and prudently in the exercise of authority with colleagues, subordinates, students, and parents and legal guardians. 
2.  Evaluates the work of other educators using appropriate procedures and established statutes and regulations. 
3. Protects the rights of others in the educational setting, and does not retaliate, coerce, or intentionally intimidate others in the exercise of rights protected by law. 
4. Recommend persons for employment, promotion, or transfer according to their professional qualifications, the needs and policies of the LEA, and according to the law. 

Commitment to the Profession:
· Provides accurate credentials and information regarding licensure or employment and does not knowingly assist others in providing untruthful information. 
· Takes action to remedy an observed violation of the Code of Ethics for North Carolina Educators and promotes understanding of the principles of professional ethics. 
· Pursues growth and development in the practice of the profession and uses that knowledge in improving the educational opportunities, experiences, and performance of students and colleagues.
Adopted by the State Board of Education June 5, 1997. 

.0601 PURPOSE AND APPLICABILITY 

The purpose of these rules is to establish and uphold uniform standards of professional conduct for licensed professional educators throughout the State. These rules shall be binding on every person licensed by the SBE, hereinafter referred to as "educator" or "professional educator," and the possible consequences of any willful breach shall include license suspension or revocation. The prohibition of certain conduct in these rules shall not be interpreted as approval of conduct not specifically cited. 

History Note: Authority G.S. 115C-295.3; 

Eff. April 1, 1998. 

.0602 STANDARDS OF PROFESSIONAL CONDUCT 

(a) The standards listed in this Section shall be generally accepted for the education profession and shall be the basis for State Board review of performance of professional educators. These standards shall establish mandatory prohibitions and requirements for educators. Violation of these standards shall subject an educator to investigation and disciplinary action by the SBE or LEA. 

(b) Professional educators shall adhere to the standards of professional conduct contained in this Rule. Any intentional act or omission that violates these standards is prohibited. 

(1) Generally recognized professional standards. The educator shall practice the professional standards of federal, state, and local governing bodies. 

(2) Personal conduct. The educator shall serve as a positive role model for students, parents, and the community. Because the educator is entrusted with the care and education of small children and adolescents, the educator shall demonstrate a high standard of personal character and conduct. 

(3) Honesty. The educator shall not engage in conduct involving dishonesty, fraud, deceit, or misrepresentation in the performance of professional duties including the following: 

(A) statement of professional qualifications; 

(B) application or recommendation for professional employment, promotion, or licensure; 

(C) application or recommendation for college or university admission, scholarship, grant, academic award, or similar benefit; 

(D) representation of completion of college or staff development credit; 

(E) evaluation or grading of students or personnel; 

(F) submission of financial or program compliance reports submitted to state, federal, or other governmental agencies; 

(G) submission of information in the course of an official inquiry by the employing LEA or the SBE related to facts of unprofessional conduct, provided, however, that an educator shall be given adequate notice of the and may be represented by legal counsel; and 
(H) submission of information in the course of an investigation by a law enforcement agency, child protective services, or any other agency with the right to investigate, regarding school-related criminal activity; provided, however, that an educator shall be entitled to decline to give evidence to law enforcement if such evidence may tend to incriminate the educator as that term is defined by the Fifth Amendment to the U.S. Constitution. 

(4) Proper remunerative conduct. The educator shall not solicit current students or parents of students to purchase equipment, supplies, or services from the educator in a private remunerative capacity. An educator shall not tutor for remuneration students currently assigned to the educator's classes, unless approved by the local superintendent. An educator shall not accept any compensation, benefit, or thing of value other than the educator's regular compensation for the performance of any service that the educator is required to render in the course and scope of the educator's employment. This Rule shall not restrict performance of any overtime or supplemental services at the request of the LEA; nor shall it apply to or restrict the acceptance of gifts or tokens of minimal value offered and accepted openly from students, parents, or other persons in recognition or appreciation of service. 

(5) Conduct with students. The educator shall treat all students with respect. The educator shall not commit any abusive act or sexual exploitation with, to, or in the presence of a student, whether or not that student is or has been under the care or supervision of that educator, as defined below: 

(A) any use of language that is considered profane, vulgar, or demeaning; 

(B) any sexual act; 

(C) any solicitation of a sexual act, whether written, verbal, or physical; 

(D) any act of child abuse, as defined by law; 

(E) any act of sexual harassment, as defined by law; and 

(F) any intentional solicitation, encouragement, or consummation of a romantic or physical relationship with a student, or any sexual contact with a student. The term "romantic relationship" shall include dating any student. 

(6) Confidential information. The educator shall keep in confidence personally identifiable information regarding students or their family members that has been obtained in the course of professional service, unless disclosure is required or permitted by law or professional standards, or is necessary for the personal safety of the student or others. 

(7) Rights of others. The educator shall not willfully or maliciously violate the constitutional or civil rights of a student, parent/legal guardian, or colleague. 

(8) Required reports. The educator shall make all reports required by Chapter 115C of the North Carolina General Statutes. 

(9) Alcohol or controlled substance abuse. The educator shall not: 

(A) be under the influence of, possess, use, or consume on school premises or at a school-sponsored activity a controlled substance as defined by N.C. Gen. Stat. § 90-95, the Controlled Substances Act, without a prescription authorizing such use; 

(B) be under the influence of, possess, use, or consume an alcoholic beverage or a controlled substance on school premises or at a school- sponsored activity involving students; or 

(C) furnish alcohol or a controlled substance to any student except as indicated in the professional duties of administering legally prescribed medications. 

(10) Compliance with criminal laws. The educator shall not commit any act referred to in G.S. 115C-332 and any felony under the laws of the Unite States or of any state. 

(11) Public funds and property. The educator shall not misuse public funds or property, funds of a school-related organization, or colleague's funds. The educator shall account for funds collected from students, colleagues, or parents/legal guardians. The educator shall not submit fraudulent requests for reimbursement, expenses, or pay. 

(12) Scope of professional practice. The educator shall not perform any act as an employee in a position for which licensure is required by the rules of the SBE or by Chapter 115C or the North Carolina General Statutes during any period in which the educator's license has been suspended or revoked. 

(13) Conduct related to ethical violations. The educator shall not directly or indirectly use or threaten to use any official authority or influence in any manner that tends to discourage, restrain, interfere with, coerce, or discriminate against any subordinate or any licensee who in good faith reports, discloses, divulges, or otherwise brings to the attention of an LEA, the SBE, or any other public agency authorized to take remedial action, any facts or information relative to actual or suspected violation of any law regulating the duties of persons serving in the public school system, including but not limited to these Rules. 

History Note: Authority G.S. 115C-295.3; 

Eff. May 1, 1998.
Appendix C

GUIDELINES FOR COOPERATING TEACHERS

HIGH POINT UNIVERSITY 
1. Please talk to your students about your student intern’s role. Introduce him/her as a teacher and explain the time frame and process.

2. Please introduce your intern to your team and school staff as soon as possible, and make him/her feel a part of the school community.

3. Name or desk tags may be helpful if the placement is new.

4. Provide for the student teacher’s initial needs and orientation. This includes a school tour and map, school handbook, a list of students’ names, school calendar, a set of textbooks, and a desk or space of his/her own.

5. The following information should be shared with your student teacher both verbally and in writing before they take on any classroom responsibilities:

· Class schedule

· Classroom rules and procedures

· School Policies

· Attendance times and expectations

· Lunch procedure/options

· Special programs

· Teacher assistant duties

· Illness/absence policy

· Students with IEP’s of special needs

· Dress code

· Written and Unwritten rules

· School’s code of conduct

· In-house communication System

6. Provide access to curriculum guides, and the NC Standard Course of Study. Explain and model how these guides are to be used in short and long term planning.  This includes any pacing guides and lesson formats your system or principal requires.

7. Assist your student teacher in creating a personal letter of introduction to your students and parents.

8. Involve the student teacher early and gradually. Assign routine tasks and encourage work with individual students and small groups during the first two weeks. Some short lessons or sharing with the whole group are appropriate for the second week, also. Give the student teacher an opportunity for directed observations about which he/she will note questions, etc. for your later discussion. If this student was with you first semester, you may move more quickly into teaching responsibilities than noted here.

9. By the beginning of the third week, the student should be teaching one subject daily. He/she should gradually add other subjects until all subjects are being taught by the student teacher. The student teacher should have approximately 6 weeks of full day instruction.

10.  Please be in the room during the beginning phases of his/her instruction in each subject, and “in and out” during the later stages. This will allow you an opportunity to give feedback and make suggestions as needed.

11.  Model lessons in an area before the student teacher takes over that area.

12.  Discuss each day’s activities/lessons/events at the end of the day. Build open communication, offering praise, suggestions, and support.

13.  Review and discuss plans for the next day daily. Be sure the student teacher knows what he/she is to do that day. Making a copy of your plans for the student teacher will be helpful.

14.  Provide guidance and support in the area of classroom management. This is often one of the most difficult areas for students to master.

15.  Guide the student teacher through the “whys and hows” of planning for instruction.

16.  Show how you modify plans and instruction for student success.

17.  Share ideas for integrating subject matter.

18.  Review and critique student teacher lesson plans before they are taught.

19.  Include your student teacher in conferences when appropriate. Expose him/her to the various ways you communicate with parents.

20.  Assist the student teacher with planning observations in other classes during the last week of student teaching, after teaching requirements are completed.

21.  Help evaluate the student teacher’s progress, and inform the HPU supervisor of any needs or concerns. The supervisor will talk with you after each visit.
        Note: If the student intern has been with you in Internship I then the schedule can be adjusted to 
         allow teaching to occur on an earlier time frame.

Appendix D

HPU Walk Through Observation Form

 Student Intern ________________________________________Date ______________________Time __________ 

Subject __________________________   Grade ______   Observer ________________________________________

	Focus on Curriculum: 1a – 1c
	
	


Comments:

	The NC SCOS Content learning objectives are:                          
	✔
	

	Evident to the students
	
	

	On-target for grade level
	
	

	Not referenced at all
	
	

	Posted and /or clearly stated  
	
	

	Aligned with the lesson observed
	
	

	Unable to determine
	
	

	Essential Question is posted/discussed
	
	


	2a and 2c: Focus on Instruction: Research-based instructional strategies used: 

	(circle all that apply

	Practice
	Non-linguistic representations
	Appropriate use of technology

	Cooperative learning
	Cues/questioning/advance organizers
	KWL /linking strategies

	Grouping
	Vocabulary development activities
	Inquiry-based/hands-on experiences

	Finding Similarities /Differences
	Lecture
	Centers/ stations

	Note-taking/summarizing
	Coaching
	Presentations

	Teacher directed discussion
	Other
	Other:




	2b: Grouping format
	Whole Group
	Small Group
	Pairs
	Individual


	3a: Focus on the Learner: Identify student actions:

	Listening
	Reading
	Writing
	Using technology

	Critical Thinking/ Problem solving
	Speaking
	Working with manipulative objects
	

	Comments:


	
	
	


	3b: Use of materials for lesson:
	       ✔

	Varied
	

	Appropriate
	

	Comments: 


	

	3c: Levels of Teacher Questioning/ Levels of Student Artifacts
	✔

	Remembering
	

	Understanding
	

	Applying
	

	Analyzing
	

	Evaluating
	

	Creating
	

	Comments:


	


	3d: Levels of Student Engagement
	✔

	Authentic Engagement: high attention and enthusiasm for task
	

	Strategic Compliance: high attention and little enthusiasm for task
	

	Ritual Compliance: low attention and little enthusiasm for task
	

	Retreatism: No attention and no enthusiasm for the task
	

	Rebellion:  dysfunctional classroom
	

	Comments:


	


	4.0: Focus on Classroom Environment:
	✔

	Materials are available to all students
	

	Routines and procedures are evident/ Transitions are smooth
	

	Students interact with classroom environment
	

	Quality student work is expected and posted
	

	Behavior Management is evident/ Expectations are evident/ Disruptions are handled appropriately
	

	Comments:


	


	5.0 Focus on the Needs of all Learners: What evidence do you see that the teacher is responding to the unique learner needs and differences in learning needs in the classroom? (Circle all that apply)

	Pacing
	Learning styles addressed
	Scaffolding techniques

	Wait time
	Clarifying of concepts
	

	Interaction
	Adapting to proficiency levels
	

	Comments:




	6.0: Focus on Review and Assessment:
	✔

	Teacher reviews concepts covered in lesson
	

	Feedback to students is provided
	

	Assessment/ Evaluation of learning objectives is evident
	

	Comments:




Final Comments:

CT ________________________
 US _________________________   Student  __________________________
Appendix E
Candidate: 
            

School:                   
Cooperating Teacher:          
Grade/Subject:      
LEA:
                                  

Supervisor:            
Performance in the Internship at Midterm: This evaluation is to be completed at midterm by the cooperating teacher, the teacher candidate and the University supervisor. The candidate is to be rated on each element within the Standard. By the end of the internship, the candidate must be at “Proficient”. 

	P       Proficient     (3pts) 
	Engages in, uses, demonstrates, participates, displays, moving to accomplished
	Meets expectations at a satisfactory level:  [Met]

	D      Developing   (2 pts)
	Can identify, show understanding, acknowledges
	Shows growth toward an acceptable level

	E*       Emerging    (1pt)
	Shows some awareness and recognition
	Needs to focus and show improvement; Comment required*


The rating scores need to be totaled. If the total is below a score of 50, an intervention plan will be developed and outlined at the conclusion of this evaluation form.
	Standard/Element
	Proficient Descriptor
	Rating

	Professionalism

	1e.
Teachers demonstrate high ethical standards.
	1e.1
Upholds the Code of Ethics for North Carolina Educators and the Standards for Professional Conduct.
          Collaborates, punctual, organized, dependable, good  grooming and attire, accepts constructive criticism positively, learns from mistakes, attempts to correct.
	        P    (3)

 FORMCHECKBOX 
  D    (2) 

 FORMCHECKBOX 
  E*  (1)

  

	Professionalism


	Comment:       
	Total Score:
     

	Classroom Climate/Culture

	1a.
Teachers lead in their classrooms.
	1a.3
Maintains a safe and orderly classroom that facilitates student learning.
         Communicates explicit expectations and procedures for classroom and school order and safety.
Comment:       

	 FORMCHECKBOX 
  P   (3)
 FORMCHECKBOX 
  D   (2)
 FORMCHECKBOX 
  E* (1)
     

	
	1a.4
Uses positive management of student behavior, including strategies of conflict resolution and anger management, effective communication for defusing and deescalating disruptive or dangerous behavior, and safe and appropriate seclusion and restraint.
Comment:       
	 FORMCHECKBOX 
  P   (3)
 FORMCHECKBOX 
  D   (2)
 FORMCHECKBOX 
  E* (1)
     

	2a.
Teachers provide an environment in which each child has a positive, nurturing relationship with caring adults.
	2a.1
Maintains a positive and nurturing learning environment.
          Frequently monitors behavior of all students.

Comment:       
	 FORMCHECKBOX 
  P   (3)
 FORMCHECKBOX 
  D   (2)
 FORMCHECKBOX 
  E* (1)
     

	2c.
Teachers treat students as individuals.
	2c.1
Maintains a learning environment that conveys high expectations of every student.
          Conducts lesson at appropriate pace and makes smooth and clear transitions.

Comment:       
	 FORMCHECKBOX 
  P   (3)
 FORMCHECKBOX 
  D   (2)
 FORMCHECKBOX 
  E* (1)
     

	4g.
Teachers communicate effectively.
	4g.1
Uses a variety of methods to communicate effectively with all students.

          Speaks clearly and uses correct standard English, proficient write, calls upon all students, gives affirmative feedback, good use of probing.
Comment:       

	 FORMCHECKBOX 
  P   (3)
 FORMCHECKBOX 
  D   (2)
 FORMCHECKBOX 
  E* (1)
     

	
	4g.2
Consistently encourages and supports students to articulate thoughts and ideas clearly and effectively.
          Actively listens to students and facilitates open, orderly discussion.

Comment:       

	 FORMCHECKBOX 
  P   (3)
 FORMCHECKBOX 
  D   (2)
 FORMCHECKBOX 
  E* (1)
     

	Classroom Climate/Culture 
	
	Total Score:

     


	
	
	

	Instruction

	2b.
Teachers embrace diversity in the school community and in the world.
	2b.1
Appropriately uses materials or lessons that counteract stereotypes and acknowledges the contributions of all cultures.
Comment:       
	 FORMCHECKBOX 
  P   (3)
 FORMCHECKBOX 
  D   (2)
 FORMCHECKBOX 
  E* (1)
     

	
	2b.2
Incorporates different points of view in instruction.
Comment:       
	 FORMCHECKBOX 
  P   (3)
 FORMCHECKBOX 
  D   (2)
 FORMCHECKBOX 
  E* (1)
     

	3a.
Teachers align their instruction with the North Carolina Standard Course of Study.
	3a.2
Integrates effective literacy instruction throughout the curriculum and across content areas to enhance students’ learning.
Comment:       
	 FORMCHECKBOX 
  P   (3)
 FORMCHECKBOX 
  D   (2)
 FORMCHECKBOX 
  E* (1)
     

	3b.
Teachers know the content appropriate to their teaching specialty.


	3b.2
Encourages students to investigate the content area to expand their knowledge and satisfy their natural curiosity.
Comment:       
	 FORMCHECKBOX 
  P   (3)
 FORMCHECKBOX 
  D   (2)
 FORMCHECKBOX 
  E* (1)
     

	3d.
Teachers make instruction relevant to students.
	3d.1
Integrates 21st century skills and content in instruction.
          Leadership and collaboration skills, problem solving, knowledge of diversity and global issues, self-directed and reflective, capable technology user, innovative.

Comment:       
	 FORMCHECKBOX 
  P   (3)
 FORMCHECKBOX 
  D   (2)
 FORMCHECKBOX 
  E* (1)
     

	4c.
Teachers use a variety of instructional methods.
	4c.1
Uses a variety of appropriate methods and materials to meet the needs of all students.
         Prepares clear and detailed lesson plans and links instruction to prior learning.

Comment:       
	 FORMCHECKBOX 
  P   (3)
 FORMCHECKBOX 
  D   (2)
 FORMCHECKBOX 
  E* (1)
     

	4d.
Teachers integrate and utilize technology in their instruction.
	4d.1
Integrates technology with instruction to maximize students’ learning.
Comment:       
	 FORMCHECKBOX 
  P   (3)
 FORMCHECKBOX 
  D   (2)
 FORMCHECKBOX 
  E* (1)
     

	4e.
Teachers help students develop critical-thinking and problem-solving skills.
	4e.1
Integrates specific instruction that helps students develop the ability to apply processes and strategies for critical thinking and problem solving.
Comment:       
	 FORMCHECKBOX 
  P   (3)
 FORMCHECKBOX 
  D   (2)
 FORMCHECKBOX 
  E* (1)
     

	4f.
Teachers help students to work in teams and develop leadership qualities.
	4f.1
Organizes student learning teams for the purpose of developing cooperation, collaboration, and student leadership.
Comment:       
	 FORMCHECKBOX 
  P   (3)
 FORMCHECKBOX 
  D   (2)
 FORMCHECKBOX 
  E* (1)
     

	Instruction
	
	Total Score:
     

	Evaluation/Assessment

	1a.
Teachers lead in their classrooms.
	1a.1
Evaluates the progress of students toward high school graduation using a variety of assessment data measuring goals of the North Carolina Standard Course of Study.
Comment:       
	 FORMCHECKBOX 
  P   (3)
 FORMCHECKBOX 
  D   (2)
 FORMCHECKBOX 
  E* (1)
     

	4h.
Teachers use a variety of methods to assess what each student has learned.
	4h.1
Uses multiple indicators, both formative and summative, to monitor and evaluate students’ progress and to inform instruction.
Comment:       
	 FORMCHECKBOX 
  P   (3)
 FORMCHECKBOX 
  D   (2)
 FORMCHECKBOX 
  E* (1)
     

	
	4h.2
Provides evidence that students attain 21st century knowledge, skills and dispositions. P-12 students are:
          Self-directed, health focused, skilled mathematicians, proficient readers, science savvy, critical thinkers, capable technology users, curious researchers, globally aware.

Comment:       
	 FORMCHECKBOX 
  P   (3)
 FORMCHECKBOX 
  D   (2)
 FORMCHECKBOX 
  E* (1)
     

	5a.
Teachers analyze student learning.


	5a.1
Uses data to provide ideas about what can be done to improve students’ learning.
         Maintains clear records of learning and progress, 

Comment:       
	 FORMCHECKBOX 
  P   (3)
 FORMCHECKBOX 
  D   (2)
 FORMCHECKBOX 
  E* (1)
     

	Evaluation/Assessment
	
	Total Score:

     

	Impact on Student Learning

	1d.
Teachers advocate for schools and students.
	1d.1
Implements and adheres to policies and practices positively affecting students’ learning
Comment:       
	 FORMCHECKBOX 
  P   (3)
 FORMCHECKBOX 
  D   (2)
 FORMCHECKBOX 
  E* (1)
     

	2d.
Teachers adapt their teaching for the benefit of students with special needs.
	2d.1
Cooperates with specialists and uses resources to support the special learning needs of all students.
Comment:       
	 FORMCHECKBOX 
  P   (3)
 FORMCHECKBOX 
  D   (2)
 FORMCHECKBOX 
  E* (1)
     

	
	2d.2
Uses research-verified strategies to provide effective learning activities for students with special needs.
Comment:       
	 FORMCHECKBOX 
  P   (3)
 FORMCHECKBOX 
  D   (2)
 FORMCHECKBOX 
  E* (1)
     

	Impact on Student Learning  


	
	Total Score:

     


Candidate Internship Midterm Evaluation Form

Midterm Score:      
Signatures

Note:  The candidate signature does not imply agreement with the ratings.  All other signatures verify the accuracy of and agreement with the ratings on each descriptor.
	Individual
	Printed Name
	Signature
	Date

	Candidate
	     
	
	

	Cooperating Teacher
	     
	
	

	University Supervisor
	     
	
	

	Intervention Plan:
       


Appendix F
LEA/IHE Certification of Teaching Capacity

Candidate Name:       

School:       
Cooperating Teacher Name:       
Grade:        
LEA:
     

IHE:           
In addition to all other state and institutional requirements, the candidate must meet each of the descriptors identified in this document to be recommended for licensure.
	Standard/Element
	Proficient Descriptor
	Rating

	Professionalism

	1e.
Teachers demonstrate high ethical standards.
	1e.1
Upholds the Code of Ethics for North Carolina Educators and the Standards for Professional Conduct.
	  FORMCHECKBOX 
  Met    FORMCHECKBOX 
  Not Met     

	Classroom Climate/Culture

	1a.
Teachers lead in their classrooms.
	1a.3
Maintains a safe and orderly classroom that facilitates student learning.
	  FORMCHECKBOX 
  Met    FORMCHECKBOX 
  Not Met     

	
	1a.4
Uses positive management of student behavior, including strategies of conflict resolution and anger management, effective communication for defusing and deescalating disruptive or dangerous behavior, and safe and appropriate seclusion and restraint.
	  FORMCHECKBOX 
  Met    FORMCHECKBOX 
  Not Met     

	2a.
Teachers provide an environment in which each child has a positive, nurturing relationship with caring adults.
	2a.1
Maintains a positive and nurturing learning environment.
	  FORMCHECKBOX 
  Met    FORMCHECKBOX 
  Not Met     

	2c.
Teachers treat students as individuals.
	2c.1
Maintains a learning environment that conveys high expectations of every student.
	  FORMCHECKBOX 
  Met    FORMCHECKBOX 
  Not Met     

	4g.
Teachers communicate effectively.
	4g.1
Uses a variety of methods to communicate effectively with all students.


	  FORMCHECKBOX 
  Met    FORMCHECKBOX 
  Not Met     

	
	4g.2
Consistently encourages and supports students to articulate thoughts and ideas clearly and effectively.
	  FORMCHECKBOX 
  Met    FORMCHECKBOX 
  Not Met     

	Instruction

	2b.
Teachers embrace diversity in the school community and in the world.
	2b.1
Appropriately uses materials or lessons that counteract stereotypes and acknowledges the contributions of all cultures.
	  FORMCHECKBOX 
  Met    FORMCHECKBOX 
  Not Met     

	
	2b.2
Incorporates different points of view in instruction.
	  FORMCHECKBOX 
  Met    FORMCHECKBOX 
  Not Met     


Candidate initials:  ______

	Standard/Element
	Proficient Descriptor
	Rating

	3a.
Teachers align their instruction with the North Carolina Standard Course of Study.
	3a.2
Integrates effective literacy instruction throughout the curriculum and across content areas to enhance students’ learning.
	  FORMCHECKBOX 
  Met    FORMCHECKBOX 
  Not Met     

	3b.
Teachers know the content appropriate to their teaching specialty.


	3b.2
Encourages students to investigate the content area to expand their knowledge and satisfy their natural curiosity.
	  FORMCHECKBOX 
  Met    FORMCHECKBOX 
  Not Met     

	3d.
Teachers make instruction relevant to students.
	3d.1
Integrates 21st century skills and content in instruction.
	  FORMCHECKBOX 
  Met    FORMCHECKBOX 
  Not Met     

	4c.
Teachers use a variety of instructional methods.
	4c.1
Uses a variety of appropriate methods and materials to meet the needs of all students.
	  FORMCHECKBOX 
  Met    FORMCHECKBOX 
  Not Met     

	4d.
Teachers integrate and utilize technology in their instruction.
	4d.1
Integrates technology with instruction to maximize students’ learning.
	  FORMCHECKBOX 
  Met    FORMCHECKBOX 
  Not Met     

	4e.
Teachers help students develop critical-thinking and problem-solving skills.
	4e.1
Integrates specific instruction that helps students develop the ability to apply processes and strategies for critical thinking and problem solving.
	  FORMCHECKBOX 
  Met    FORMCHECKBOX 
  Not Met     

	4f.
Teachers help students to work in teams and develop leadership qualities.
	4f.1
Organizes student learning teams for the purpose of developing cooperation, collaboration, and student leadership.
	  FORMCHECKBOX 
  Met    FORMCHECKBOX 
  Not Met     

	Evaluation/Assessment

	1a.
Teachers lead in their classrooms.
	1a.1
Evaluates the progress of students toward high school graduation using a variety of assessment data measuring goals of the North Carolina Standard Course of Study.
	  FORMCHECKBOX 
  Met    FORMCHECKBOX 
  Not Met     

	4h.
Teachers use a variety of methods to assess what each student has learned.
	4h.1
Uses multiple indicators, both formative and summative, to monitor and evaluate students’ progress and to inform instruction.
	  FORMCHECKBOX 
  Met    FORMCHECKBOX 
  Not Met     

	
	4h.2
Provides evidence that students attain 21st century knowledge, skills and dispositions.
	  FORMCHECKBOX 
  Met    FORMCHECKBOX 
  Not Met     

	5a.
Teachers analyze student learning.


	5a.1
Uses data to provide ideas about what can be done to improve students’ learning.
	  FORMCHECKBOX 
  Met    FORMCHECKBOX 
  Not Met     

	Impact on Student Learning

	1d.
Teachers advocate for schools and students.
	1d.1
Implements and adheres to policies and practices positively affecting students’ learning
	  FORMCHECKBOX 
  Met    FORMCHECKBOX 
  Not Met     

	2d.
Teachers adapt their teaching for the benefit of students with special needs.
	2d.1
Cooperates with specialists and uses resources to support the special learning needs of all students.
	  FORMCHECKBOX 
  Met    FORMCHECKBOX 
  Not Met     

	
	2d.2
Uses research-verified strategies to provide effective learning activities for students with special needs.
	  FORMCHECKBOX 
  Met    FORMCHECKBOX 
  Not Met     


Candidate initials:  _____

LEA/IHE Certification of Teaching Capacity

In addition to all other state and institutional requirements, the candidate must meet each of the descriptors identified in this document to be recommended for licensure.
Signatures
Note:  The candidate signature does not imply agreement with the ratings.  All other signatures verify the accuracy of and agreement with the ratings on each descriptor.
	Individual
	Printed Name
	Signature
	Date

	Candidate
	     
	
	

	Cooperating Teacher
	     
	
	


	Principal (or designee)
	     
	
	

	University Supervisor
	     
	
	

	Comments (optional):

     


APPENDIX G
Assessment Gateway #3:  Exit from Student Teaching
	Component Assessed
	Measure
	When
	Process
	Criteria

	Knowledge/Skills/Dispositions
	Teacher Intern Observation
	Minimum of five during EDU 4230/40/50/60/70:  Student Teaching Internship 
	University supervisor completes five observations of the intern teaching and provides feedback.
	Target is successful observations and response to needed improvements.

	Knowledge/Skills/Dispositions
	Candidate Internship Midterm Evaluation
	Mid-Point of Semester
	University Supervisor, Cooperating Teacher, and intern complete the Candidate Internship Midterm Evaluation and develop a plan to address any areas in need of improvement during a formal mid-semester conference.
	The instrument is scored at mid-semester using three ratings (Proficient=3 points; Developing=2 points; Emerging=1 point) for each of the 23 items assessed (Maximum points possible is 69).  Students scoring below 72% at mid-semester 50 points or below) would be recommended for an intervention plan.  The intervention plan focuses on those areas rated by the university supervisor and cooperating teacher as falling in the Emerging category

	Knowledge/Skills/Dispositions
	LEA/IHE Certification of Teaching Capacity
	Final Conference at End of Semester
	University Supervisor and Cooperating Teacher complete the LEA/IHE Certification of Teaching Capacity and provide feedback during a formal final conference
	Student interns must receive a “Met” rating on all items to receive a grade of “P” in EDU 4230/40/50/60/70.  


APPENDIX H
IHE-OIB

STUDENT TEACHING/INTERNING PERFORMANCE: EVALUATION

BY NORTH CAROLINA LOCAL EDUCATION AGENCY

The superintendent (or designee) of the LEA in which the applicant completed student teaching or interning must fill out and sign this form.  Send the completed form to the student’s college or university to be included with his or her application for a North Carolina license.  The student must have a successful student teaching experience to qualify for a North Carolina license.

	student’s last name


	first name


	middle name

 MERGEFIELD "middle_name" 
	maiden name

 MERGEFIELD "maiden_name" 


	street address


	city


	state

NC
	zip code




	social security number
	college or university

     High Point University


	The student performed his or her teaching or interning assignment at

___________________________________

name of school

____________________________________

school unit

The assignment began         MERGEFIELD "begin"      _________________                      and ended    _________________ MERGEFIELD "end" 
The individual taught    _____________________       in grades(s)    ____________________

or interned in                      MERGEFIELD "interned_at" 



We have reviewed the evaluation of this student’s performance.  The evaluation was systematic and continuous during the student teaching or interning assignment.  Based on the evaluation and recommendation from professional staff, we certify that

· The student performance has been successful.

· The student’s performance has not been successful.

Comments (optional):


________________________________________________________________________

________________________________________________________________________

________________________________________________________________________
Signatures:

_____________________________________     _____________________________________

LEA Supervisor




Superintendent or Designee

_____________________________________     _____________________________________

Date                                                                              Date
Appendix I
Guilford County Schools System Lesson Plan Formats

Guilford County Comprehensive Lesson Plan

Grade: ____ Lesson Focus: ___________________________Projected Time: ___________________

	SCOS Objective:
	Essential Question(s): 



	Essential Vocabulary 


	

	Materials/Resources 


	

	Activating Strategy/ 

Bell Ringer 


	

	Cognitive Teaching 

Strategies: 

Balanced Literacy 

Considerations: 

·  Reading 

·  Writing 

·  Listening 

· Speaking 

· Viewing 

· Word Study 


	Modeled (I Do, You Watch) 



	
	Shared (I Do, You Help) 



	
	Guided Practice (You Do, I Help) 



	
	Independent Practice (You Do, I Watch) 



	Summarizing Strategy 


	

	Assessment
	

	Reflection
	


Lesson Plan components adapted from the following:

Professional Development Institutue, Inc., 3109 150th Place Southeast, Mill Creek, Washington, 98012

Marzano, R., et al (2001). Classroom Instruction That Works: Research-Based Strategies for Increasing Student Achievement. Alexandria, VA, ASCD

Pearson, P. David and M.C. Gallagher. 1983. “The Instruction of Reaching comprehension.” Contemporary Education Psychology. 8:317-344. 
	Lesson Component
	Purpose
	Guiding Questions
	Examples

	Warm-Up
	To review previous objectives, provide correctives for non-mastery
	Am I REVIEWING concepts I have already taught?  Can it be COMPLETED IN 5-10 minutes?
	5 Minute Transparency Check, Week by Week Essentials

	Essential Vocabulary
	To familiarize students with key terms
	Am I REINFORCING familiar terms or INTRODUCING new terms?

Have I included the terms students need to know TO ACCOMPLISH THE OBJECTIVE?
	Variable, Expression, Term, Coefficient, Like Terms, Unlike Terms

	EQ
	To describe the outcome of the lesson
	Is it a part of the NCSCS?
Is it written in STUDENT FRIENDLY  language using the word “I”?

Does it indicate what EACH STUDENT should BE ABLE TO DO at the end of the lesson?
	How do I add integers? 

How do I identify the slope of a linear equation? How do I use proportions to solve problems?

	Materials
	To provide hands-on discovery learning
	What MANIPULATIVES can I use? What will students need to ACCOMPLISH THE OBJECTIVE?
	White Boards, Geoboards, Algebra Tiles, Fraction Strips

	Activating
	To activate students’ prior knowledge, teach prerequisite skills, 

Motivate interest for lesson 
	Does the activity ASSESS PRIOR KNOWLEDGE about the concept I am teaching TODAY?

	2 Minute Talk, Walk Around Survey, Carousel Brainstorm, Hot Seat, Give One Get One, Inside Outside Circle, Anticipation Guide

	Me

(Teacher Input)
	To Explain/Model/Demonstrate new concepts/skills, link to prior knowledge, provide examples and non-examples
	Have I modeled EVERYTHING the students are expected to do? Did I THINK ALOUD as I modeled? Are the students FOCUSED ONLY ON ME as I model?
	Think Alouds, Manipulatives, Integer chips, Algebra tiles, Graphing Calculator, PowerPoint

	We

(Guided Practice)
	To practice hands-on exploration/discovery learning of new concepts, clear up misconceptions, 
	Are the students DOING ALONG WITH ME what I have already shown them how to do?   Is EACH STUDENT participating?
	Graphic Organizers, Foldables, Clustering, Reading a Book, Geoboards, Algeblocks, Whiteboards 

	Few

(Cooperative Practice)
	To provide practice of the objective in partners or cooperative groups, To give feedback on understanding prior to independent practice
	Does this activity DIRECTLY RELATE to the objective of the lesson?  Is it an EFFECTIVE way for the students to practice the objective?  Are students ACTIVELY ENGAGED?
	Stations/Centers, Toolkit Activities, Carousel, Graffiti, Challenge Envelopes, Whiteboards 

	You

(Independent Practice)
	To apply & practice new skills/concepts individually, To receive teacher feedback
	Does this activity DIRECTLY RELATE to the objective of the lesson? 

Is it something the students should be able to do with SOME DEGREE OF SUCCESS? 
	DPI Toolkit Activities, Versatiles

	Summarizing
	To check for understanding, To provide closure, To revisit objectives  
	How will I assess how well the STUDENTS ATTAINED THE OBJECTIVE of the lesson?  How will I use this information to GUIDE FURTHER INSTRUCTION on this concept? 
	Exit Slip, Ticket out the Door, 3-2-1, Gimme 5, Stop Light, Shaping Up Review, ABC Review, Learning Frame

	Extension
	To provide enrichment once mastery is achieved
	What REAL WORLD APPLICATIONS are related to this objective? What PROJECTS can I assign students?
	Projects, Enrichment, Real World Applications

	Intervention
	To provide correctives for 
non-mastery
	Am I presenting a concept I already taught using a  DIFFERENT method? 
	Study Island, Glencoe Interactive Chalkboard, Glencoe Online Quizzes, Versatiles

	Resources
	To provide a variety of instructional materials & strategies
	Where can I find activities and tools to ENGAGE students? 
	DPI Toolkit Blackline Masters, Websites, Glencoe Workbooks/CDs  


5-E Lesson Plan 

Date:                                                                         Unit:​​​​​​​_____________________                                                                                                      

	NCSCOS Objective:



	Essential Question:



	Essential Vocabulary:
	Materials/Resources:

	Activating Strategy/Emotional Hook (ENGAGE):



	Teacher Input/Student Active Participation(EXPLORE/EXPLAIN):



	Additional Student Activities (ELABORATE/EXTEND):



	Summarizing Activity (EVALUATE):

	Homework:



	Comments:




Guilford County Schools

                   Graphic Organizers _____

                                                                                                                                                     Manipulatives _____

Calculators ____

Cooperative Learning _____

Small Group Instruction _____

Cooperative Pair ____
TEACHER ________________

GRADE LEVEL: ________  

First 30-45 minutes

Teacher Directed Instruction

	Pre-Assessment/ Post Assessment: 

	Week of: 

	NCSCOS:  

	LEARNER OUTCOME (S): 

	Materials/Resources: 



	Essential Vocabulary: 

	Essential Question (s): (What should students know by the end of the lesson?)


	Activating Strategy/Hook: (How will students become cognitively engaged and focused?- 

Activate Prior Knowledge; Assess Prior Knowledge; Teacher Input; Use Emotional Hook; Insure Students Understand lesson objective; Ask Questions/Questioning; Use Graphic Organizers)


	Learning Experience: (How will students manipulate their learning during the lesson?- 

Teacher Input & Student Active Participation; Active Manipulation of Content Vocabulary/Word Study; Build Fluency with operations; Simulations; student hands-on activities Think aloud, Guided Practice, Independent Practice)



	Extending & Refining: (What additional activities can be done to take students to the next level of mastery?)



	Summarizing Activities: (What closing activity will students do to help with retention and understanding of the essential question? How will students think about their thinking? – 

Identify Student Success; Each student reports learning; Students use Graphic Organizers; Students use "I learned" statements; Student Labels Meta-cognitive Processes) 


Last 60-90 minutes

Small Group Instruction/Work Stations
	Workstation 1: Technology Calculators/ Successmaker
	Workstation 2: Cooperative learning student activity connected to new objective
	Workstation 3: Reinforcing skills learned in previous lessons 


	Workstation 4: Re-teach new objectives 



Appendix H
Davidson  County

Lesson Plan 
Formats
[image: image2.jpg]Group:

Small Group Strategy Instruction
Target Time Frame: Approximately 15 minutes

Date(s):

Comprehension or
Word Level Strategy
Focus:

Focus Texi(s) at
instructional level
for this group:

What You Might Do/Say:

Pre-reading
conversation:
(concepts, core
vocabulary)

» Preview text

e Infroduce core content/
lvocabulary as needed.

» Provide a mix of teacher
falk and partner talk fo
activate prior knowledge.

o “What do you

lalready know about
7n

o “Turn and talk.”

Strategy mini-lesson
(focus and
resources needed):

Key point for think
aloud:

° Infroduce target
understanding
e Think aloud and model

Remind students of the
strategy and what it does
to help them grow as
readers.

d “Watch me as I...."
. “Did you notice how

. “This sfrategy helps
readers to "

Independent
reading/use of
strategy:

» Set a target stopping
point where students sfop
independently reading to
talk about the strategy
used/content learned
and then read on.

» Scaffold independent
eading and strategy use.

* “| notice that you :
That's what readers do
when "

Wrap-Up/
Discussion/
Debriefing:

(Optional Word
Work):

* Summarize orrecap the
target strategy/concept.
e Focus on ways students
can remember to use this
stfrategy over time.

» Assign an extension.

“Today and everyday,
whenever readers
they can 5"

*Adapted from the work of Linda Hoyt





[image: image3.jpg]Reader’s Workshop Plans

Date: Prompts:

Mini Lesson _
Higher Order Questions:

NCSCOS Objective:

Focus:
Word Work:

Where am | going? lcan.....

b
N ) 4
A w7 Twill...
—
A R A

Swall Groups See Small Group Strategy Instruction Plans

Independent Practice Read to Self: Read just-right texts from book bin
Work on Writino:
Word Work:
Listen to Reading: Listen to book on tape of student’s choice
Read to Someone: Partuer read using check for understanding, monitoring
cowprehension

Closure

Adapted from A. DeRewer’s form KC 2/11




[image: image4.jpg]Pat Adkisson
pat.adkisson@ucps.k12.nc.us,
Cathy Black
cathy.black@ucps.k12.nc.us
Union County Schools

Title of Mini-lesson:

Materials:

Connection:

Teaching

Active Engagement

Link:

Share:

NCDPI
Launching Writer’s Workshop





Candidate Internship Midterm Evaluation Form
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